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INTRODUCTION 
¢Ƙƛǎ ǊŜǇƻǊǘ ǎŜǘǎ ƻǳǘ ǘƘŜ ŦƛƴŘƛƴƎǎ ƻŦ ŀƴ ŜǾŀƭǳŀǘƛƻƴ ƻŦ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǘƘŜ {Ŝŀǎƻƴǎϰ   
programme for children who have experienced grief and loss. For this study, data was 
collected from the children, their parents/caregivers, programme facilitators and referring 
professionals   who participated in a {Ŝŀǎƻƴǎϰ ǇǊƻƎǊŀƳƳŜ ǿƛǘƘƛƴ  the Diocese of Waiapu in 
Term 3 of 2009.  Fifty three parents/caregivers, 73 children, 4 programme Companions and 
15 professionals who make referrals to the programme, participated in the evaluation. 
 
The key evaluation questions were: 

¶ What is the immediate impact of attending a Seasons programme on the children 
and their families/whanau? 

¶ Are there variations in impact over the groups of children who attend (by age, 
gender, ethnic background, nature of loss) 

¶ Is the programme achieving its aims? 

¶ Are there unmet grief support needs for children in our communities?  
 

The work was funded by the Lottery Community Sector Research Fund. The results will 
ƛƴŘƛŎŀǘŜ ǘƘŜ ŜŦŦŜŎǘƛǾŜƴŜǎǎ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ǿƻǊƪ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ŎƻǳƴǘǊȅ ŀƴŘ ǿƛƭƭ ƛƴŦƻǊƳ 
the work of the Waiapu Anglican Social Services Trust Board (WASSTB) and other {Ŝŀǎƻƴǎϰ 
programme providers. 

THE SEASONS PROGRAMME 

Seasons™- A programme for Grief and Loss is a peer support programme for children who 
are missing an important person from their daily life.  The loss may be due to the death of 
someone close to them, the separation or divorce of parents, having a family member in 
prison, or other major family change.  

The programme originates from CENTACARE, Catholic Family Services in Melbourne 
Australia and in New Zealand operates under the auspices of the Waiapu Anglican Social 
Services Trust Board. {Ŝŀǎƻƴǎϰ  has been offered as an Anglican Social Service and parish-
based outreach in Ne w Zealand since 1997. Local committees, coordinators and trained 
ǾƻƭǳƴǘŜŜǊ /ƻƳǇŀƴƛƻƴǎ ǇǊƻǾƛŘŜ {Ŝŀǎƻƴǎϰ ƛƴ ǘƘŜƛǊ ŎƻƳƳǳƴƛǘȅΣ ǿƛǘƘ ǎǳǇǇƻǊǘ ŦǊƻƳ ²!{{¢.Σ 
and a national coordinator.  Within the Anglican Diocese of Waiapu (Bay of Plenty, 
Eastland, Hawkes Bay) there are 10 Growing through Grief services delivering the Seasons 
programme to over 500 children each year. Elsewhere in New Zealand (Auckland and 
Waikato/Taranaki at the time of this study) around 350 children attend Seasons 
programmes each year. The number of programme providers and of participants is 
increasing annually.   

The programme runs over 9-10 weeks. Children, aged between 5 years and 18 years,  
attend a 1 hour session once a week after school, held in church premises or community 
venues.  For  in-school programmes children attend a 1 hour session within school time and 
on school premises. Each service has 1-2 paid part-time coordinators and a number of 
trained volunteer Companions who facilitate the peer support process with children in 
groups of 3 to 5.   
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The format of the Seasons programme is based on the cycle of the seasons.  This provides a 
familiar framework within which the children can explore their experiences of grief  (see 
Appendix 1). The programme respects all cultǳǊŀƭ ŀƴŘ ǎǇƛǊƛǘǳŀƭ ōŜƭƛŜŦǎ ŀƴŘ ŜŀŎƘ ŎƘƛƭŘΩǎ 
experience of grief or loss is considered unique.  It is child-centred and activity based and 
sessions may include stories, artwork, music and games to suit each age group.  

{Ŝŀǎƻƴǎϰ  aims to provide children: 

¶ The opportunity to express, acknowledge, normalise and integrate their grief 
experience. 

¶ A place to tell their story, to be heard, and supported. 

¶ An environment that nurtures self-mastery, self esteem, affirmation, trust, 
confidentiality, acceptance, peace, hope, the uniqueness of each person. 

¶ The freedom to express and acknowledge the range of grief and loss reactions and 
to ask their questions. 

(CENTACARE, {Ŝŀǎƻƴǎϰ aŀƴǳŀƭΣ 1996, p.5) 

¢ƘŜǊŜ ŀǇǇŜŀǊǎ ǘƻ ōŜ ƴƻ ǊŜŎŜƴǘ bŜǿ ½ŜŀƭŀƴŘ ŜǾŀƭǳŀǘƛƻƴǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ bereavement support 
programmes  or programmes for children whose parents have  separated.  Internationally, 
research evidence relating to the efficacy and value of interventions for bereaved children , 
particularly those who have had a  parent die , is inconclusive and at times contradictory 
(Currier, Holland &  Neimeyer, 2007). There is also a lack of consensus about whether 
interventions such as grief support programmes are necessary or appropriate for these 
children  as they cannot automatically be  considered  at high risk of negative outcomes 
(Kalter, Lohnes, Chasin, Cain, Dunning & Rowan, 2002). There is greater evidence of the 
likelihood of poor outcomes for children who have experienced the separation of their 
parents, and also evidence of programmes in other countries that are making a proven 
positive difference to these children (Wolchik, Sandler, Millsap, Plummer, Greene, 
Anderson, Dawson-McClure, 2002; Pedro-Carrol, 2005). It is estimated that around 25,000 
parents separate in any one year in New Zealand (Robertson & Pryor, 2009). 

 
RESEARCH FRAMEWORK 
 
Design 
Evaluations of community-based interventions providing support to bereaved parents and 
children have revealed the major difficulties in evaluating this type of work (Curtis & 
Newman, 2001). The findings of many quantitative studies have been compromised by 
methodological weaknesses such as small sample sizes, high levels of attrition by those 
attending, and difficulty in developing appropriate instrumentation (Currier, Holland & 
bŜƛƳŜȅŜǊΣ нллтύΦ ¢ƘŜ ŘƛŦŦƛŎǳƭǘƛŜǎ ƛƴ ŎƻƴǘǊƻƭƭƛƴƎ ŦƻǊ ǘƘŜ ƳǳƭǘƛǇƭŜ ǾŀǊƛŀōƭŜǎ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ 
and thus evaluating the true impact of an intervention,  have been noted by other 
evaluators (Stokes, Wyer & Crossley, 1997).  It has been suggested that the lack of empirical 
evidence demonstrating effectiveness of bereavement support groups could be due to the 
difficulties in applying experimental conditions to such groups (Lieberman, 1993). There are 
questions about the validity of using solely quantitative methods in the evaluation of child 
bereavement services.  /ǳǊǊƛŜǊΣ IƻƭƭŀƴŘ ŀƴŘ bŜƛƳŜȅŜǊΩǎ όнллтύ ǊŜǾƛŜǿ ƻŦ ōŜǊŜŀǾŜƳŜƴǘ 
interventions with children included only studies that had had a control group and used 
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quantitative measures of parǘƛŎƛǇŀƴǘǎΩ ǊŜǎǇƻƴǎŜǎ ǘƻ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴΦ  ¢ƘŜ ŀǳǘƘƻǊǎ 
concluded that these interventions had not resulted in beneficial outcomes for the children 
ŀǘ ŀ ƭŜǾŜƭ ǘƘŀǘ ŎƻǳƭŘ ƘŀǾŜ ōŜŜƴ ŜȄǇŜŎǘŜŘΦ ¢ƘŜ ŀǳǘƘƻǊǎ ǎǳƎƎŜǎǘ ƘƻǿŜǾŜǊ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊǎΩ 
choice of measures may have strongly influenced these findings: almost all judged quality 
of outcomes using psychiatric symptom or behavioural disorder measures.   
 
 Lƴ ǘƘŜƛǊ ǊŜǾƛŜǿ ƻŦ ŜǾŀƭǳŀǘƛƻƴǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ōŜǊŜŀǾŜƳŜƴǘ ǇǊƻƎǊŀƳƳŜǎΣ {ǘƻƪŜǎΣ ²ȅŜǊ ŀƴŘ 
Crossley (1997) maintain that when evaluating such interventions an uncontrolled design is 
acceptable, and that randomization for such a population would be unethical.  This of 
course means that there is no way of knowing whether or not the intervention caused any 
of the observed differences. Support for qualitative methods is expressed by Curtis and 
Newman (2001) in their review of empirical evidence from interventions for bereaved 
children in which they concluded that future evaluations should include  

άǉǳŀƭƛǘŀǘƛǾŜ ǘŜŎƘƴƛǉǳŜǎ ǎǳŎƘ as pre- and post-intervention interviews; and 
ŜƳǇƭƻȅƳŜƴǘ ƻŦ ƛƴǎǘǊǳƳŜƴǘǎ ŘŜǾŜƭƻǇŜŘ ƛƴ ƭƛƎƘǘ ƻŦ ǎǇŜŎƛŦƛŎ ǇǊƻƎǊŀƳƳŜ ƻōƧŜŎǘƛǾŜǎέ ό 
p.9). 

Qualitative techniques were therefore most appropriate for this evaluation. .   
 
Research Methods 
A variety of qualitative methods, including interviews, were used to gather data for this 
evaluation. Qualitative research is 
 άŎƘŀǊŀŎǘŜǊƛǎǘƛŎŀƭƭȅ ŜȄǇƭƻǊŀǘƻǊȅΣ ŦƭǳƛŘ ŀƴŘ ŦƭŜȄƛōƭŜΣ Řŀǘŀ-driven and context-ǎŜƴǎƛǘƛǾŜέ 
(Mason, 2002, p24); it focuses on understanding the meaning that events have for the 
ǇŜƻǇƭŜ ƛƴǾƻƭǾŜŘΣ ŀƴŘ ǇǊƻǾƛŘŜǎ Řŀǘŀ ǘƘŀǘ Ƙŀǎ ŀ άŎƻƴŎǊŜǘŜΣ ǾƛǾƛŘΣ ƳŜŀƴƛƴƎŦǳƭ ŦƭŀǾƻǊέ όaƛƭŜǎ ϧ 
Huberman, 1994, p.1).  These  methods therefore provided the Seasons evaluators the  
Ƴƻǎǘ ŀǇǇǊƻǇǊƛŀǘŜ ƳŜŀƴǎ ŦƻǊ ŎŀǇǘǳǊƛƴƎ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŀƴŘ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ 
participating in this programme and their reflections on what the experience meant to 
them in their journeys of managing their losses. 
 
We assumed that parents/caregivers who were bringing their children to Seasons would be 
able ǘƻ ƛŘŜƴǘƛŦȅ ǇŀǊǘƛŎǳƭŀǊ ŎƻƴŎŜǊƴǎ ǘƘŜȅ ƘŀŘ  ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǿŜƭƭōŜƛƴƎ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜƛǊ  
hopes for what the programme might provide both for their children and for themselves.  
There are no prescribed outcomes for the Seasons programme on which to base or 
ƳŜŀǎǳǊŜ ŎƘƛƭŘǊŜƴΩǎ ǇǊƻƎǊŜǎǎ ŀǎ ƛǘ ƛǎ ōŀǎŜŘ ƻƴ ǘƘŜ ōŜƭƛŜŦ ǘƘŀǘ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ƘŜŀƭƛƴƎ ƻŦ 
grief is a processΣ ŀƴŘ ǘƘŀǘ ŜŀŎƘ ǇŜǊǎƻƴΩǎ  ŜȄǇŜǊƛŜƴŎŜ ƻŦ ƭƻǎǎ ŀƴŘ ŎƘŀƴƎŜ ƛǎ ŘƛŦŦŜǊŜƴǘΦ Lǘ ǿŀǎ ŀ 
challenge therefore to create measures on which to assess the progǊŀƳƳŜΩǎ ƛƳǇŀŎǘ ƻƴ ǘƘŜ 
children and the extent to which the delivery of the programme was achieving its aims. 
Qualitative techniques were the most appropriate for this evaluation as, according to 
tŀǘǘƻƴ όнллоύΣ ǉǳŀƭƛǘŀǘƛǾŜ Řŀǘŀ άŀǊŜ ŜǎǇŜŎƛŀƭƭȅ ǳǎŜŦǳƭ ǿƘŜǊŜ different participants are 
expected to manifest varying outcomes based on their own individual needs and 
ŎƛǊŎǳƳǎǘŀƴŎŜǎέ όǇΦпύΦ Lǘ ǿŀǎ ǇƻǎƛǘƛǾŜ ŎƘŀƴƎŜ ǊŜƭŀǘŜŘ ǘƻ ƛƴŘƛǾƛŘǳŀƭ  ǇŀǊŜƴǘǎΩ  ŎƻƴŎŜǊƴǎΣ ŀƭƻƴƎ 
with the degree to which their hopes for their children and themselves had been realised, 
ǘƘŀǘ ǿŜǊŜ ƻǳǊ Ƴŀƛƴ ƳŜŀǎǳǊŜǎ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ƛƳǇŀŎǘΦ In addition, this evaluation 
ŀƛƳŜŘ ǘƻ ŦƛƴŘ ƻǳǘ ƛŦ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǾŀǊƛŜŘ ŀŎŎƻǊŘƛƴƎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƎŜƴŘŜǊΣ 
ethnicity, or age; to identify whether there was a difference in the experience of children 
attending in-school and after school programmes, or between those who had had different 
experiences of loss.   
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!ŘŘƛǘƛƻƴŀƭ ǇŜǊǎǇŜŎǘƛǾŜǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ƛƳǇŀŎǘ ŀƴŘ  ǘƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ ǘƘŜ 
programme was achieving its aims were gained from the children, the programme 
Companions (facilitators), and from referring professionals. 
 
Research Process 
Instruments  used to gather the data to address the research questions were: 
 
1. Parent interviews regarding participant characteristics,  programme impact, and unmet 
support needs 
нΦ /ƘƛƭŘǊŜƴΩǎ ŦƻŎǳǎ ƎǊƻǳǇǎ ǊŜƎŀǊŘƛƴƎ ǇǊƻƎǊŀƳƳŜ ƛƳǇŀŎǘ ŀƴŘ ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ǇǊƻƎǊŀƳƳŜ 
aims. 
оΦ CŀŎƛƭƛǘŀǘƻǊǎΩ ƴŀǊǊŀǘƛǾŜǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ǇǊƻƎǊŀƳƳŜ ŀƛƳǎ 
4. Interviews with professionals regarding the programme impact and any unmet needs. 
 
All evaluation processes were trialled in Hawkes Bay in Term 2, 2009, before the full study 
took place in Term 3 2009. 
 
¢ƘŜ ŀŘǳƭǘ ǊŜǎǇƻƴŘŜƴǘǎΩ όǇŀǊŜƴǘǎ ŀƴŘ ǊŜŦŜǊǊƛƴƎ professionals) answers to questions were 
ǊŜŎƻǊŘŜŘ ƛƴ ǿǊƛǘƛƴƎ ŎƻƴǘŜƳǇƻǊŀƴŜƻǳǎƭȅ ŀǘ ŜŀŎƘ ƛƴǘŜǊǾƛŜǿΦ ¢ƘŜ ŎƘƛƭŘǊŜƴΩǎ ǊŜǎǇƻƴǎŜǎ ǿŜǊŜ 
recorded in writing by each interviewer as they spoke with them during the focus groups.  
This was manageable as most  groups coƳǇǊƛǎŜŘ ŦƻǳǊ ƻǊ ŦŜǿŜǊ ŎƘƛƭŘǊŜƴΦ ¢ƘŜ /ƻƳǇŀƴƛƻƴǎΩ 
written reflections, based on a broad set of guidelines, were completed after each Seasons 
session. 
 
In order to ensure the project participants adequately represented the wider group of 
children who attend Seasons within Waiapu, the study was conducted in three of the eight 
centres where the programme was delivered in Term 3, 2009. The Napier/Hastings, 
Taupo/Turangi and Tauranga/Papamoa regions  were chosen to ensure adequate coverage 
of variables mentioned above. One in-school programme in Rotorua  was added to the 
study when it was realised that the numbers of children attending in-school programmes in 
the three chosen centres were somewhat fewer than was expected 
 
Table 1     Location of child participants and type of programme attended 
 

 # In-school # After-school Total 

Napier/Hastings 0 17 17 

Taupo/Turangi 8 10 18 

Tauranga/Papamoa 9 23 32 

Rotorua 6 0 6 

Total 23 (32%) 50 (68%) 73 

 
Participants 
 
1. Parents’ Interviews 
Parents/caregivers were interviewed twice, firstly in the week before their child/ren began 
Seasons and secondly within a fortnight of them completing the programme. 
!ǘ ǘƘŜ ŦƛǊǎǘ ƛƴǘŜǊǾƛŜǿΣ ŀǎ ǿŜƭƭ ŀǎ ƛƴŦƻǊƳŀǘƛƻƴ ǊŜƎŀǊŘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŀƎŜΣ ŜǘƘƴƛŎƛǘȅ ŀƴŘ ǘƘŜ 
nature of the loss the child had experienced, parents were asked: 
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¶ ƛŦ ǘƘŜǊŜ ǿŀǎ ŀƴȅǘƘƛƴƎ ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊΣ ƳƻƻŘ ƻǊ ŀǘǘƛǘǳŘŜ ǘƘŀǘ ǿŀǎ 
causing concern 

¶ what they hoped their child would gain as a result of attending Seasons 

¶ what the parent hoped they might gain for themselves by their child attending. 
 
¢ƘŜ ǎŜŎƻƴŘ ƛƴǘŜǊǾƛŜǿǎ ōŜƎŀƴ ǿƛǘƘ ǊŜǾƛŜǿƛƴƎ ǇŀǊŜƴǘǎΩκŎŀǊŜƎƛǾŜǊǎΩ ǊŜǎǇƻƴǎŜǎ ǘƻ ǘƘŜ ŦƛǊǎǘ 
interview.  They were  then asked: 

¶ whether the behaviours of concern had stayed the same, increased or decreased; 
whether the child and parent had gained  what they had hoped 

¶ what, if anything, the child had shared about their experience of attending Seasons 

¶ whether the venue and time were satisfactory 

¶ whether there was anything else the parent would like to say about their experience 
with the Seasons programme, particularly any impact it had had on their child. 

(see Appendix 3) 
 
Fifty three parents/caregivers, together caring for 73 children, agreed to participate when 
contacted by researchers. The great majority of these were mothers.  Most were happy to 
complete the interview in person although around a quarter preferred to be interviewed  
by phone.  
 
2. Children’s Focus Groups 
Focus groups were conducted with the children in their familiar Seasons group.   The 
researcher visited the Seasons venue at least once part way through the 10-session 
programme to introduce themselves to the children and let them know that they would be 
returning to their final session to ask them some questions about Seasons. 
There were up to five small groups of children in some venues, with most groups 
comprising 2-5 children. 
 
The children were asked: 

¶ ǿƘŀǘ ǘƘŜȅ ƭƛƪŜŘ ŀƴŘ ŘƛŘƴΩǘ ƭƛƪŜ ŀōƻǳǘ ŎƻƳƛƴƎ ǘƻ {Ŝŀǎƻƴǎ 

¶ if anything had changed for them since they started the programme 

¶ whether or not they would recommend Seasons to a friend 

¶ whether they had asked questions that were important to them and whether the 
answers received had been helpful. 

 (see Appendix 3) 
 
The 73 children included in this study ranged in age from 5 to 16 years.  There were an 
equal number of boys and girls, 60% were Pakeha/European New Zealanders and 36% 
Maori New Zealanders. Around half were attending the programme because of their 
ǇŀǊŜƴǘΩǎ ǎŜǇŀǊŀǘƛƻƴ ǿƘƛƭŜ  ƻǘƘŜǊǎ ƘŀŘ ŜȄǇŜǊƛŜƴŎŜŘ ǘƘŜ ŘŜŀǘƘ ƻǊ ƛƳǇǊƛǎƻƴƳŜƴǘ ƻŦ ǎƻƳŜƻƴŜ 
close or a combination of losses. 
(See Appendix 4 for further tables describing study participants). 
 
3. Companions’ Written Reflections 
Five volunteer Companions working with the groups during the study term chose to 
participate in this study.  They  completed a short written reflection after each  session, 
ǊŜŦƭŜŎǘƛƴƎ ōƻǘƘ ƻƴ ǘƘŜƛǊ ƻǿƴ ǊƻƭŜ ƛƴ ŦŀŎƛƭƛǘŀǘƛƴƎ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ƧƻǳǊƴŜȅΣ ƴƻǘƛƴƎ ƛƴdications 
ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ŀƛƳǎ ǿŜǊŜ ōŜƛƴƎ ŀŎƘƛŜǾŜŘ ŀƴŘ ƴƻǘƛƴƎ ŀƴȅ ƛƴŘƛŎŀǘƻǊǎ ǘƘŀǘ ŎƘƛƭŘǊŜƴ 
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were strengthening their ability  to manage their loss. These observations and recordings 
were to be for the group as a whole rather than for individual children (see  Appendix 3). 
 
4. Professionals/referrers Interviews 
The fifteen interviewees were all  working in the area of grief support, education, Family 
Court,  or child mental health, and most had  referred families to Seasons.  We asked them 
whether they believed the Seasons programme is providing effective support for children 
who have experienced loss (where interviewee has referred a child and had subsequent 
contact with them); whether they thought current programmes suited some groups of 
children more than others; and whether or not there are unmet grief support needs for 
children in their communities (see Appendix 3). 
 
Data Analysis 
The rating data provided by parents was collated and summarised as follows: 

¶ tŜǊŎŜƴǘŀƎŜ ƻŦ ǇŀǊŜƴǘǎ ǊŜǇƻǊǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ōŜƘaviour/mood of concern has 
stayed the same    increased decreased 

¶ Percentage of parents who reported the programme supported their child to make 
progress on pre-programme aims 

¶ Percentage of parents who reported the programme supported themselves to 
achieve pre-programme aims 

¶ Percentage of parents who reported the  venue and timing of programme were 
satisfactory or unsatisfactory 

 
A thematic analysis which involved identifying the main themes and sub-themes within the 
ƛƴǘŜǊǾƛŜǿŜŜΩǎ ǊŜǎǇƻƴǎŜǎ ǘƻ ŜŀŎƘ ǉǳŜǎǘƛƻƴ was used to analyse the data. The written notes 
ŦǊƻƳ ǇŀǊŜƴǘκŎŀǊŜƎƛǾŜǊ ŀƴŘ  ǇǊƻŦŜǎǎƛƻƴŀƭ ƛƴǘŜǊǾƛŜǿǎΣ ŀǎ ǿŜƭƭ ŀǎ ŎƘƛƭŘǊŜƴΩǎ ƎǊƻǳǇǎΣ  ǿŜǊŜ  
coded using  NVivo  qualitative data analysis software. Findings were grouped and  
summarised for the full set of respƻƴǎŜǎΣ ŀƴŘ ǘƘŜƴ ōȅ ƪŜȅ ƎǊƻǳǇƛƴƎǎ όŎƘƛƭŘǊŜƴΩǎ ŀƎŜ ōŀƴŘΣ 
gender, ethnicity, nature of loss, in school or after school programme) and analysed in 
order to address key evaluations questions.   
 
Ethical considerations 
The evaluation was conducted with support and guidance from Dr Peter Bray and Research 
Professor Kay Morris Matthews, Research Unit of the Faculty of Arts and Social Sciences, 
Eastern Institute of Technology.  Ethics approval was gained from the Research Committee 
of that institution. 
 
Information giving and consent 
As parents/caregivers in the three study centres made contact with the coordinator to 
enrol their child/ren in a programme for Term 3 of 2009 they were told about this 
evaluation and asked if they would consider participating.  If the parent agreed to this, they 
were asked for their permission to pass on their contact details to the researcher and  were 
posted information about the project and an informed consent form.  All participants were 
provided full information about the study and signed an informed consent form.  Parents 
signed on behalf of their children. 
 
Particular care was taken with the processes involving children and the impact this might 
have on them.  Guidelines for ethical, respectful methods and theories when involving 
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children and young people in social research, developed by Alderson and Morrow (2004), 
were followed. The researchers met with children in their usual Seasons groups as  
Alderson and Morrow (2004) recommend group sessions when consulting  children, 
recognising that they may be more comfortable in pairs or groups and often prefer to 
choose how they wish to take part.   
 
Confidentiality  
Confidentiality and trust are very important aspects of the Seasons programme. In the first 
session with any new group, Companions ensure the children know that anything they say 
will be kept confidential by the Companions and only shared beyond the group if concerns 
arise about the safety of any person. This supports the child to speak freely without 
concern that what they say will be repeated to others by the Companions. This 
confidentiality was preserved throughout the evaluation with Companions reflections not 
naming any of the children. 

  
The children are also supported to respect each other and develop skills in confidentiality 
and communication. They are asked not to talk outside the group about what other 
children said during the session, but they are encouraged to share with others anything 
they wish to about what they did at Seasons and anything they themselves said in the 
group.  
  
The service does not provide assessment or reports on the children to other parties or 
agencies, except when there are safety concerns.   
 
Children of concern 
Coordinators and Companions in the Seasons programme are supported to have the 
knowledge and perceptiveness to know when a child needs specialized help and referral to 
other services, and to act on this in timely manner. This process was extended to include 
the evaluation interviews with researchers referring any concerns to the Growing through 
Grief coordinator.  
 
 
Limitations 
This is a qualitative study, designed to provide an understanding of the impact of 
ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ {ŜŀǎƻƴǎΦ bƻ ǎǘŀƴŘŀǊŘƛǎŜŘ ƳŜŀǎǳǊŜǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǿŜƭƭ-being or adjustment 
to loss were used and no control group of children who had experienced a similar loss and 
did not participate in a Seasons programme were used.  These findings therefore are not 
generalisable and relate only to the families who participated in this study.  
 
 
 
 
 
 
 
 
 
 



 

 11 

FINDINGS and DISCUSSION 
 
The key findings are presented in four sections. 
Section  1  Programme impact and unmet grief support needs ς ǇŀǊŜƴǘǎΩ ǾƛŜǿǎ 
Section  2  Programme impact and achievement of programme aims ς ŎƘƛƭŘǊŜƴΩǎ ǾƛŜǿǎ 
Section  3  Achievement of programme aims ς /ƻƳǇŀƴƛƻƴǎΩ ǾƛŜǿǎ 
Section  4  Programme impact and unmet grief support needs ς ǊŜŦŜǊǊŜǊǎΩ ǾƛŜǿǎ 
 
SECTION 1 PROGRAMME IMPACT AND UNMET GRIEF SUPPORT NEEDS - PARENTS’ VIEWS 
 
Parents/caregivers views before children attended Seasons 
Parents were asked three questions in the week before their children began Seasons 
 
Question 1 

ôIs there anything about your childõs behaviour/attitude/mood that is causing 

you concern?õ.  
 
Table 2:  Parents/caregivers concerns for their children 
n = 73 
(many parents had more than 1 concern) 
 

Concerns Parents 
(Number and 
percent) 

Angry/aggressive 27    (37%) 

Sad/withdrawn 15    (21%) 

Anxious/fearful/lacking confidence 10    (14%) 

Demanding/manipulative     7    (10%) 

{ǇŜŎƛŦƛŎ ǊŜŀŎǘƛƻƴǎ ǘƻ ǇŀǊŜƴǘǎΩ ǎŜǇŀǊŀǘƛƻƴ   7    (10%) 

Bullying   6      (8%) 

No concerns   6      (8%) 

Other   23   (32%) 

 
 
hƴƭȅ ǇŀǊŜƴǘǎ ƻŦ с  ƻŦ ǘƘŜ то ŎƘƛƭŘǊŜƴ ǊŜǇƭƛŜŘ ΨƴƻΩ ƻǊ Ψƴƻǘ ǊŜŀƭƭȅΩ ǘƻ ǘƘƛǎ ǉǳŜǎǘƛƻƴΦ  .ȅ ŦŀǊ ǘƘŜ 
greatest type of concerning behaviour was angry and aggressive behaviour  being displayed 
by these children,  with parents of 27 children (37%) mentioning this as a major concern. 
 
ANGRY/AGGRESSIVE 
The nature of this aggression was both verbal and physical, and was being displayed at 
home between siblings, towards parents, and at school. The mother of one 12yr old boy 
stated: 

 ά He is extremely aggressive; he can be intimidating; he has a deep angerέΣ ŀƴŘ ŀ с 
yr old girl: 

ά {ƘŜ ƛǎ ŀƴƎǊȅΤ ǘƘŜ ŎƘƛƭŘǊŜƴ ƎŜǘ ǳǇǎŜǘ ǿƛǘƘ ŜŀŎƘ ƻǘƘŜǊΣ ŀƴŘ ǿƛǘƘ ƳǳƳ ŀƴŘ ŘŀŘΤ 
ŦǊŜǉǳŜƴǘ ǎǉǳŀōōƭŜǎ ŀƴŘ ŎƻƳǇŜǘƛǘƛƻƴ ōŜǘǿŜŜƴ ǘƘŜƳέΦ   
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While it is unclear how much of this behaviour was present before the children experienced 
the loss, for quite a number of children, parents/caregivers stated that the behaviour was 
quite a change to how they used to be. A 14yr old girl 

άƛǎ ƴƻǘ ǿƘƻ ǎƘŜ ǳǎŜŘ ǘƻ ōŜ с ƳƻƴǘƘǎ ŀƎƻΣ ƛǎ ƳƻƻŘȅΣ ŦǊǳƳǇȅΣ ǊŜbellious, weepy, goes 
into herself and will not communicate. Then she will lash out at her brother.  It is 
ŀƭƳƻǎǘ ƭƛƪŜ ǎƘŜ Ƙŀǎ ŀ ǇŜǊǎƻƴŀƭƛǘȅ ŎƘŀƴƎŜΦέ  

 
Fifteen of the 27 children (56%) displaying angry/aggressive behaviour were girls and 12 
(44%) were boys, and such behaviour was somewhat more common amongst the older age 
group (12 ς 16yrs) with 33% of the sometimes angry/aggressive children being in the older 
age group while this group comprised just 26% of the sample.   Parents/caregivers of 
pakeha/European children were more likely than Maori to be concerned about 
angry/aggressive behaviour.  
 
SAD/WITHDRAWN 
The second largest cause for concern for this group of  parents/caregivers was that their 
children were sad and withdrawn or depressed, with 15 parents  (21%) expressing such 
concern. The mother of an 11 year old boy said 

άIŜ ƛǎ ŘƻǿƴΣ ŘŜǇǊŜǎǎŜŘΦ  IŜ ǎŀƛŘ ΨL ǿƛǎƘ L ŎƻǳƭŘ Ǝƻ ǘƻ ōŜŘ ŀƴŘ ƴŜǾŜǊ ǿŀƪŜ ǳǇέΦ 
The mother of a 7 yr old girl said 

ά{ƘŜ ƛǎ ΨǎǘǳŎƪΩΣ ƛƴ ŀ ǇǊŜǾŀƛƭƛƴƎ ǎŀŘƴŜǎǎΦ  ¢Ƙƛǎ ƛǎ ŜǎǇŜŎƛŀƭƭȅ ŜǾƛŘŜƴǘ between 9pm and 
млǇƳ ŀƴŘ ƘŜǊ ƛƴŀōƛƭƛǘȅ ǘƻ ƭŜǘ Ǝƻ ƘŜǊ ǿƻƴŘŜǊƛƴƎ ŀōƻǳǘ ƘŜǊ 5ŀŘΦέ 

 
{ƻƳŜ ǇŀǊŜƴǘǎ ŘŜǎŎǊƛōŜŘ ǘƘƛǎ ǎŀŘƴŜǎǎ ŀǎ ŀ ǿƻǊǊȅƛƴƎ ŎƘŀƴƎŜ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ǳǎǳŀƭ 
temperament. The mother of a 6yr old boy stated: 

άIŜ ǎŀȅǎ ǘƻ ƳŜ Ψ LΩƳ ŀƭǿŀȅǎ ǘƛǊŜŘ ŀƴŘ ƭƻƴŜƭȅΩ ȅŜǘ ƘŜ ǳǎŜŘ ǘƻ ōŜ ŀ ƘŀǇǇȅΣ ǎǳƴƴȅ ōƻȅΦ  
LΩƳ ŎƻƴŎŜǊƴŜŘ ƘŜ ƛǎ ǘƻƻ ƳǳŎƘ ƛƴ Ƙƛǎ Ŧŀƴǘŀǎȅ ǿƻǊƭŘΦέ  

 
Parents of more girls than boys were concerned about this sad/withdrawn mood, with it 
ōŜƛƴƎ ƳŜƴǘƛƻƴŜŘ ōȅ сл҈ ƻŦ ƎƛǊƭǎΩ ǇŀǊŜƴǘǎΣ ŀƴŘ ƛǘ ǿŀǎ ƳǳŎƘ  ƳƻǊŜ ǇǊŜǾŀƭŜƴǘ ŀmongst the 
older age group where 66% of parents were concerned, while this group was just 26% of 
sample.  
 
ANXIOUS/FEARFUL 
Some children (14% of sample) had become anxious and fearful since their loss.  A 5 yr old 
boy who had recently experienced both a ŦŀƳƛƭȅ ŘŜŀǘƘ ŀƴŘ ǇŀǊŜƴǘǎΩ ǎŜǇŀǊŀǘƛƻƴ ƘŀŘ 
disturbed sleep and would no longer sleep in his own bed for fear his mother might also  
leave him.  His mother said: 

 άƘŜ ƛǎ ƭŀŎƪƛƴƎ ǘƘŜ ŎƻƴŦƛŘŜƴŎŜ ƘŜ ƘŀŘ ŀŎƘƛŜǾŜŘ ǇǊƛƻǊ ǘƻ ǘƘŜ ƳǳƭǘƛǇƭŜ ƭƻǎǎŜǎέΦ 
 
DEMANDING/MANIPULATIVE 
Parents/caregivers of 7 children said that their children had become demanding and/or 
manipulative.  A 5 yr old boy was described by his mother: 

άIŜ ǿŀƴǘǎ ŀ ƭƻǘ ƻŦ ŀǘǘŜƴǘƛƻƴΣ ǎƻƳŜǘƛƳŜǎ ǾŜǊȅ ŘŜƳŀƴŘƛƴƎΦ  IŜΩǎ ǊŜǎƛǎǘƛƴƎ Ƴȅ 
attempts at making him more indŜǇŜƴŘŜƴǘΦ  IŜ ǿŀƴǘǎ ǘƘƛƴƎǎ Ƙƛǎ ƻǿƴ ǿŀȅΦέ 

!ƴŘ ŀ ƳƻǘƘŜǊ ƻŦ н ƎƛǊƭǎ ōŜƭƛŜǾŜŘ ǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ΨǘǊȅƛƴƎ ǘƻ ŎƻƴǘǊƻƭ ƘŜǊΩ ōȅ ŀƭǿŀȅǎ ǿŀƴǘƛƴƎ ǘƻ 
know where she was going and what she was doing.   
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{ƻƳŜ ǇŀǊŜƴǘǎΩ ŎƻƴŎŜǊƴǎ ǿŜǊŜ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ǊŜŀŎǘƛƻƴǎ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ to changes in their 
living situations or relationship with parents since they had separated.  A 6yr old boy was 
expressing 

 άƭƻǘǎ ƻŦ ŦǊǳǎǘǊŀǘƛƻƴΤ ǾŜǊȅ ǘƻǊƴ ƛƴ ƭƻȅŀƭǘƛŜǎ ōŜǘǿŜŜƴ ƳǳƳ ŀƴŘ ŘŀŘέΦ 
An 8 year old girl had 

άŎƻƴŦǳǎŜŘ ƭƻȅŀƭǘƛŜǎ ƴƻǿ ǘƘŀǘ ƘŜǊ 5ŀŘ Ƙŀǎ left; she is jealous of her sister as she is 
ōŜŎƻƳƛƴƎ 5ŀŘΩǎ ŦŀǾƻǳǊƛǘŜέ ;  

while another girl 
ά ōŜƎǎ ŦƻǊ ǘƛƳŜ ǿƛǘƘ ƘŜǊ 5ŀŘΣ ōǳǘ 5ŀŘ ŘƻŜǎƴΩǘ ǿŀƴǘ ǘƻ ōŜ ƛƴǾƻƭǾŜŘΦ  {ƘŜ Ƙŀǎ ŀ ǊŜŀƭ 
ǎŜƴǎŜ ƻŦ ƎǊƛŜŦ ǘƘŀǘ 5ŀŘ ƛǎ ƴƻǘ ǇŀǊǘ ƻŦ ƻǳǊ ŦǳƴŎǘƛƻƴƛƴƎ ŦŀƳƛƭȅ ƭƛŦŜΦέ  

Other children were struggling with establishing a relationship with a new adult who was 
now living in their home.   
 
There were concerns about other behaviours expressed by 24 parents/caregivers.  These 
ranged from unsettled sleep, feigning illness to stay away from school, taking drugs to 
school, swearing at teachers, comfort eating and wetting pants, telling lies, and answering 
parents back. Six children were experiencing bullying. 
 
Discussion 
It is clear that this group of over 70 parents had a wide range of concerns about their 
ŎƘƛƭŘǊŜƴΩǎ ƳƻƻŘ ŀƴŘκƻǊ ōŜƘŀǾƛƻǳǊ ǿƛǘƘ Ƴŀƴȅ ŀǘǘǊƛōǳǘƛƴƎ ƴŜƎŀǘƛǾŜ ŎƘŀƴƎŜǎ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ 
to the loss or losses they had experienced.  These findings are in line with those from 
overseas studies, for the children from separated families in particular.  Grych and Fincham 
(1992) summarised the findings of high quality  studies  on the effects of divorce on 
children.  They concluded  that the most consistent finding was that children from divorced 
families show higher levels of behaviour  problems such as aggression and conduct disorder 
than other children. Further,  that while such behaviour is apparent in both boys and girls it 
tends to be more widespread and of longer duration  in boys.  Internalizing problems such 
as depression, anxiety and withdrawal have also been reported in children from divorced 
families, as have difficulties with social interactions and academic problems   (Grych & 
Fincham, 1992).  These problems were most apparent in the first two years after divorce. 
Studies have shown that children of different ages respond differently to divorce. Younger 
school-age children  

άŎƻƳƳƻƴƭȅ ŜȄǇǊŜǎǎ ƳƻŘŜǊŀǘŜ ŘŜǇǊŜǎǎƛƻƴΣ ŀǊŜ ǇǊŜŎƻŎŎǳǇƛŜŘ ǿƛǘƘ ǘƘŜ ǇŀǊŜƴǘΩǎ 
departure from the home and long for his or her return, perceive the divorce as a 
rejection of them, and fear being replacedέ, (Wallerstein, 1983, cited in Grych & 
Fincham, 1992, p 437),  

while older school-aged children express greater anger and  tend to blame one of their 
parents for the divorce. 
 
There is conflicting evidence however around the issue of whether or not children who 
experience the death of someone close, especially a parent, are likely to experience a 
greater risk of poor mental health later in life. Because of this, experts disagree on the need 
to provide support programmes outside of their family for children who have experienced 
bereavement. The findings of the Child Bereavement Study (Worden, 1996, cited in Currier, 
Holland & Neimeyer, 2007) suggest that most bereaved children ς around 80 per cent - will 
find positive ways of coping with their loss, while around 20 per cent will have  significant 
emotional and behavioural difficulties for a considerable time afterwards. A North 
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American study (Kalter, Lohnes, Chasin, Cain, Dunning & Rowan, 2002) explored the 
research eǾƛŘŜƴŎŜ ǊŜƎŀǊŘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǎƘƻǊǘ-term adjustment following the death of a 
parent.  The authors  found that some studies have revealed that children experience high 
levels of distress and life disruption, while others revealed that the bereaved children 
appear to be not significantly different to non-bereaved children.  They conclude:  

ά¢ƘŜǎŜ ŘǊŀƳŀǘƛŎŀƭƭȅ ŘƛŦŦŜǊŜƴǘ ǎŜǘǎ ƻŦ ǊŜǎǳƭǘǎ ōƻǘƘ ǊŜŦƭŜŎǘ ŀƴŘ ǳƴŘŜǊǎŎƻǊŜ ǘƘŜ ƭŀŎƪ ƻŦ 
ŎƻƴǎŜƴǎǳǎ ǊŜƎŀǊŘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŀŘƧǳǎǘƳŜƴǘ ƛƴ ǘƘŜ ŦŀŎŜ ƻŦ ǇŀǊŜƴǘ ŘŜŀǘƘέ όǇ мтύΦ   

 KalteǊ Ŝƭ ŀƭ όнллнύ ǊŜǇƻǊǘ ƻƴ ǘƘŜ ŦƛǊǎǘ ǇƘŀǎŜ ƻŦ ŀ ƭƻƴƎƛǘǳŘƛƴŀƭ ǎǘǳŘȅ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǊŜǎǇƻƴǎŜǎ 
to the death of a parent. While surviving parents reported heightened levels of anxiety, 
depression and somatic complaints amongst their children, similar to findings from other 
studies, the  majority of the children from the 40 families were not suffering significant 
behavioural or emotional difficulties.  When the results were considered by age and gender 
however, it was found that adolescent boys were a great deal more distressed than any of 
the other three groups (adolescent girls, and younger boys and girls).  Almost all of the 
parents/caregivers who brought their children to Seasons for the term of this study had 
moderate or high levels of concern about their childǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ƻǊ ǿŜƭƭōŜƛƴƎΦ 
 
Question 2 

ôWhat are you hoping your child/ren might gain as a result of attending a 

Seasons programmeõ? 
  
Table 3: Parents/caregivers hopes for their children 
  
n = 73 
(many parents had more than 1 hope) 
 

Parents/caregivers hopes 
 

Parents 
(Number and 
percentage) 

Talk/ Express feelings 47  (64%) 

Gain skills and confidence 26  (35%) 

Share with others /reduce isolation 25  (34%) 

Protecting remaining  parent  /Cease a behaviour 22  (30%) 

Acceptance 21  (28%) 

Regain qualities 13  (18%) 

Have fun   3  (4%) 

 
TALK/EXPRESS FEELINGS 
Overwhelmingly parents were hoping that their children would begin to talk ς to their 
parent/s, to the other children, to the Seasons Companion, to a teacher or a friend. 
 
Many mothers wanted their children to talk more openly and more freely to them:  

ά L ǿŀƴǘ ƘƛƳ ǘƻ ōŜ ŀōƭŜ ǘƻ ǘŀƭƪ ŀōƻǳǘ Ƙƻǿ ƘŜΩǎ ŦŜŜƭƛƴƎέ  
was a typical response.  One mother was hoping that her 7 year old daughter might begin 
the process of talking about hŜǊ ŦŀǘƘŜǊΩǎ ǊŜŎŜƴǘ ŘŜŀǘƘ ǿƘƛŎƘ ǿƻǳƭŘ ŜƴŎƻǳǊŀƎŜ ōƻǘƘ ǘƘŜ 
mother and younger brother to talk about it as well.  The mother of a 9 year old boy also 
hoped Seasons would begin a process of talking: 



 

 15 

άIŜ Ƴŀȅ ōŜ ŀōƭŜ ǘƻ ōǊƛƴƎ ǘƘƛƴƎǎ ǳǇ ǿƛǘƘ ƳŜ ǘƘŀǘ ƘŜΩŘ ƭƛƪŜ ǘƻ ǘŀƭƪ ŀōƻǳǘΦ L ƘŀǾŜƴΩǘ 
ƘŀŘ ŀƴȅ ǊŜǎǇƻƴǎŜ ŀǘ ŀƭƭ ŦǊƻƳ ƘƛƳ ŀōƻǳǘ ǘƘŜ ǎŜǇŀǊŀǘƛƻƴΦέ 

 
Some parents/caregivers hoped that their children would talk more with others. The 
mother of a 6 year old girl felt that it might be easier for her to talk about difficult things 
with somebody other than herself.   This hope was repeated by several others: the mother 
of a 15 year old girl who was attending an in-school programme said 

άhƴŎŜ ǎƘŜ ƎŜǘǎ ǘƻ ƪƴƻǿ ŜǾŜǊȅƻƴŜ ƛƴ ǘƘŜ ƎǊƻǳǇΣ LΩƳ ƘƻǇƛƴƎ ǎƘŜ ǿƛƭƭ ƻǇŜƴ ǳǇ ŀƴŘ ǘŀƭƪ 
because she wiƭƭ ǎŜŜ ǘƘŀǘ ƻǘƘŜǊǎ ƘŀǾŜ ǘƘŜ ǎŀƳŜ ǇǊƻōƭŜƳǎΦέ 

 
Closely aligned to these hopes of parents/caregivers that their children would talk more 
readily was the hope that, by attending  Seasons, they would learn how to express their 
feelings. For some, this was tied to  a hope that by expressing feelings at a young age the 
child might avoid excessive anger or negative feelings when they are older.  The mother of 
a 5 year old boy said 

άL ǿŀƴǘ ƘƛƳ ǘƻ ōŜ ŀōƭŜ ǘƻ ŜȄǇǊŜǎǎ Ƙƻǿ ƘŜΩǎ ŦŜŜƭƛƴƎΦ L ŘƻƴΩǘ ǿŀƴǘ ƘƛƳ ǘƻ ƎǊƻǿ ǳǇ ǘƻ ōŜ 
ŀƴ ŀƴƎǊȅ ȅƻǳƴƎ ƳŀƴΦέ  

Others wanted their children to be able to recognise and accept whatever it is they are 
feeling: 

άL ƘƻǇŜ ƘŜ Ŏŀƴ ŀŘŘǊŜǎǎ ƴŜƎŀǘƛǾŜ ǎǘǳŦŦ ŀƴŘ ŦŜŜƭ hY ŀōƻǳǘ Ƙƛǎ ŦŜŜƭƛƴƎǎΣ ǘƻ ƘŀǾŜ ǘƘŜƳ 
validated, to own his feelings and not feel bad for hŀǾƛƴƎ ǘƘŜƳΦέ 

A 7 year old girl would, her mother hoped, learn to manage strong feelings, to express her 
hurt and sadness without it turning to anger and another wanted her son to have more 
ways than just words to express his feelings. 
 
In some families where a parent had died, the remaining parent and the children were 
struggling to begin talking about their loss.  One mother  hoped that her  children could 
Ψǘŀƭƪ ŀōƻǳǘ 5ŀŘ ŀƴŘ ŦŜŜƭ ƻƪ ŀōƻǳǘ ƘƛƳ ŘȅƛƴƎΩ ŀƴŘ ŀ ƳƻǘƘŜǊ ǿŀƴǘŜŘ ƘŜǊ р ȅŜŀǊ ƻƭŘ ǎƻƴΣ 
whose cousin and ƎǊŀƴŘƳƻǘƘŜǊ  ƘŀŘ ŘƛŜŘ ƛƴ ŀ ǎƘƻǊǘ ǎǇŀŎŜ ƻŦ ǘƛƳŜΣ ǘƻ ΨŀŎŎŜǇǘ ŘŜŀǘƘ ŀǎ ǇŀǊǘ 
ƻŦ ƭƛŦŜΩΦ    
 
SHARE WITH OTHERS 
!ƭǎƻ ŎƭƻǎŜƭȅ ŀƭƛƎƴŜŘ ǿƛǘƘ ǘŀƭƪƛƴƎ ŀōƻǳǘ ŀƴŘ ŜȄǇǊŜǎǎƛƴƎ ŦŜŜƭƛƴƎǎ ǿŜǊŜ  ǇŀǊŜƴǘǎΩ ƘƻǇŜǎ ǘƘŀǘ 
their children would share their story/situation with others.  Parents/caregivers of 25 
children were hoping that Seasons would provide an opportunity to share with others who 
were experiencing a similar loss. The mother of one 8 year old boy who was struggling with 
feelings of being different since his parents separated said 

ά.ŜƛƴƎ ǿƛǘƘ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴ ƛƴ ŀ ǎƛƳƛƭŀǊ ǎƛǘǳŀǘƛƻƴ Ƴŀȅ ƘŜƭǇ ƘƛƳ ǊŜŀƭƛǎŜ ƘŜ ƛǎ ƴƻǘ ǿŜƛǊŘΣ 
ƻǊ ŘƛŦŦŜǊŜƴǘ ƻǊ ŀƴȅ ƭŜǎǎ ƻŦ ŀ ǇŜǊǎƻƴΦέ 

This hope that a group experience of sharing with other children who had also experienced 
grief would normalise the experience for them was common: 

ά L ǿŀƴǘ { ǘƻ ƪƴƻǿ ǘƘŀǘ ƻǘƘŜǊ ǇŜƻǇƭŜ ŀǊŜ ŘŜŀƭƛƴƎ ǿƛǘƘ ƭƻǎǎ ǘƻƻέ  was the response of 
ǘƘŜ ƳƻǘƘŜǊ ƻŦ ŀ мп ȅŜŀǊ ƻƭŘ ƎƛǊƭΦ  tŀǊŜƴǘǎ ŦŜƭǘ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ƳƛƎƘǘ ǊŜŘǳŎŜ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 
sense of isolation, give them confidence when they saw others dealing with similar 
problems, and perhaps make friends. 
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GAIN SKILLS AND CONFIDENCE 
Another hope of quite a number of parents/caregivers (26 of the 73 children) was that the 
children would gain confidence, knowledge or  self-management skills at Seasons.  The 
mother of a 5 year old boy hoped he would gain an understanding about death, and the 
mother of a 7 year old girl hoped she would develop life skills for dealing with loss in a 
healthy way.  For quite a number of  parents the main hope was that their children would 
gain social confidence and improved self esteem. 
 
twh¢9/¢LbD t!w9b¢Ω{ C99[LbD{κ /9!{9 ! .9I!±Lh¦w  
Mothers of eight children were particularly concerned that their children were being over-
ǇǊƻǘŜŎǘƛǾŜ ƻŦ ǘƘŜƛǊ όǘƘŜ ǇŀǊŜƴǘǎΩύ feelings and so not talking about the person who had died 
or their Dad who had left.  The mother of 10 and 12 year old girls said 

άL ŘƻƴΩǘ ǿŀƴǘ ǘƘŜƳ ǘƻ ŦŜŜƭ ǘƘŜȅ ǿƛƭƭ ǳǇǎŜǘ ŀƴȅƻƴŜ ŦƻǊ ōǊƛƴƎƛƴƎ ƛǘ ǳǇΣ ǇŀǊǘƛŎǳƭŀǊƭȅ 
όōǊƻǘƘŜǊΩǎύ ŘŜŀǘƘΦέ 

The younger brother of these girls had died some years ago, their parents had separated 
and now their mother was expecting a baby in a new relationship.  
 
Some parents hoped Seasons would help their child/ren stop a current behaviour.  Parents 
whose children were telling lies, being openly defiant and disrespectful either to a parent or 
a new step-parent were hoping this behaviour would stop.   
  
ACCEPTANCE 
Parents of 21 of these children hoped that they would gain acceptance of change: 
acceptance of the death that had occurred or acceptance that their other parent, usually 
their father, would not ever live with them again. The mother of 3 children who attended 
Seasons in the same term said 

άL ǿŀƴǘ ǘƘŜƳ ǘƻ ƪƴƻǿ ǘƘŀǘ ŜǾŜƴ ǘƘƻǳƎƘ ǘƘŜƛǊ ŦŀǘƘŜǊ ƛǎ ƴƻǘ ƘŜǊŜ ƘŜ ƭƻǾŜǎ ǘƘŜƳΦ  
Realise that they can all be happy even though things have changed at home.  They 
ŀǊŜ ǘǊȅƛƴƎ ǘƻ ŘŜŀƭ ǿƛǘƘ 5ŀŘΩǎ ƴŜǿ ǇŀǊǘƴŜǊΣ ǘƘŜȅ ŘƻƴΩǘ ƭƛƪŜ ŎƘŀƴƎŜΦ  ¢ƘŜȅ ǎǘƛƭƭ ǿŀƴǘ 
aǳƳ ŀƴŘ 5ŀŘ ǘƻ ōŜ ǘƻƎŜǘƘŜǊΦέ 

 
REGAIN QUALITIES 
Parents of 13 of these children expressed the hope that the children might regain some of 
the qualities or behaviours that they had before the loss experience.  The mother of a 12 
year old boy whose Dad had died 12 months earlier hoped he 

ά²ƛƭƭ ǊŜƎŀƛƴ ǘƘŜ ŎŀǊƛƴƎ ǘƘŀǘ ƘŜ ǳǎŜŘ ǘƻ ƘŀǾŜΤ ƘŜ Ƙŀǎ ƭƻǎǘ ǘƘŜ ǊŜǎǇŜŎǘ ƻf his siblingsΦέ 
And the mother of a 13 year old girl whose father was in prison said 

άL ƘƻǇŜ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǿƛƭƭ ƎǊƻǳƴŘ ƘŜǊ ƛƴ ŀ ǎŜƴǎŜΣ ǘƘŀǘ ǎƘŜ ǿƛƭƭ ōŜ ŀōƭŜ ǘƻ ǊŜǘǳǊƴ ǘƻ 
ǘƘŜ ōǳōōƭȅΣ ǎƳƛƭŜȅ ƭƛǘǘƭŜ ƎƛǊƭ ǎƘŜ ǿŀǎΦέ 

 
HAVE FUN 
The parents/caregivers of 3 children simply hoped that they would enjoy Seasons, meet 
new friends and have fun. 
 
Discussion 
While expressed in different ways, the predominant hope for parents bringing their 
child/ren to a Seasons programme was that they would be encouraged or learn how to 
recognise and talk about their feelings. There was a close alignment between the things 
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parents were hoping Seasons would provide and the aims of the programme, particularly 
{Ŝŀǎƻƴǎ ŀƛƳ άǘƻ ƎƛǾŜ ȅƻǳƴƎ ǇŜƻǇƭŜ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŜȄǇǊŜǎǎΣ ŀŎƪƴƻǿƭŜŘƎŜΣ ƴƻǊƳŀƭƛse and 
ƛƴǘŜƎǊŀǘŜ ǘƘŜ ƎǊƛŜŦ ŜȄǇŜǊƛŜƴŎŜέ ό/9b¢!/!w9Σ мффрΣ Ǉрύ ǿƛǘƘƛƴ ŀ ƴǳǊǘǳǊƛƴƎ ŀƴŘ ƘƻǇŜŦǳƭ 
environment.  
 
The  reluctance by some children to fully express their feelings at home, identified as a 
concern by some parents,  was discussed in a recent study by Rolls and Payne (2007) which 
explored the experiences of bereaved children and their use of bereavement support 
services in the UK.  The children expressed their fears in being unsure of what was 
happening to themselves and their family, fear for the life of their remaining parent and 
fear of telling the remaining  parent how they were feeling in case they upset them.  The 
parents themselves recognised these fears in their children, but in some cases could not 
encourage their child to talk about the dead partner because they found such 
ŎƻƴǾŜǊǎŀǘƛƻƴǎ ǎƻ ǳǇǎŜǘǘƛƴƎΦ  aŎ/ŀǊǘƘȅ όнллтύ ǎǘŀǘŜǎ ǘƘŀǘ άŦŀƳƛƭȅ ƳŜƳōŜǊǎ ƻŦǘŜƴ ŘŜǾŜƭƻǇ 
ǳƴǎǇƻƪŜƴ ǇǊŀŎǘƛŎŜǎ ƻŦ Ƴǳǘǳŀƭ ǇǊƻǘŜŎǘƛƻƴ ŀƴŘ ǎƛƭŜƴŎŜέ όǇΦнфпύ ƛƴ ŀƴ ŀǘǘŜƳǇǘ ǘƻ ǇǊƻǘŜŎǘ 
themselves from their sadness and grief.  Within these families, young people refrain from 
displaying their feelings and from asking their questions in order to not add to their 
ǇŀǊŜƴǘΩǎ ōǳǊŘŜƴΦ 
 
In this New Zealand study some parents, particularly those recently separated, seemed 
resentful at the disruptƛƻƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǳƴǿƛƭƭƛƴƎƴŜǎǎ ƻǊ ƛƴŀōƛƭƛǘȅ ǘƻ ŀŘŀǇǘ ǘƻ ǊŜŎŜƴǘ ŎƘŀƴƎŜǎ 
ǿŀǎ ŎŀǳǎƛƴƎ ƛƴ ǘƘŜƛǊ ŦŀƳƛƭȅΩǎ ƭƛǾŜǎ ŀƴŘ  ƘŀŘ Ǉƻǎǎƛōƭȅ ǳƴǊŜŀƭƛǎǘƛŎ ƘƻǇŜǎ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΦ  
They wanted children to, for example, accept a new partner who had come to live with 
them, to ǊŜŀƭƛǎŜ ŀƴŘ ŀŎŎŜǇǘ ǘƘŀǘ ǘƘŜƛǊ ƳǳƳ ƘŀŘ ŀ  ΨƴŜŜŘ ǘƻ ƎŜǘ ƻƴ ǿƛǘƘ Ƴȅ ƻǿƴ ƭƛŦŜΩΣ ƻǊ ǘƻ 
ΨƎŜǘ ƻǾŜǊΩ ǘƘŜƛǊ ǊŜǎƛǎǘŀƴŎŜ ǘƻ ǎǳŎƘ ŎƘŀƴƎŜǎ ŀǎ ƘŀǾƛƴƎ ǘǿƻ ƘƻƳŜǎΣ ǘǿƻ ōŜŘǊƻƻƳǎ ŀƴŘ ƴŜǿ 
siblings.  Seasons is a child-focussed service, and while children are encouraged to express 
and reflect  on  how they are feeling about changes in their lives, which may impact on their 
response to their family situation, there is no attempt to persuade them to feel other than 
they do. 
 
Question 3 

 ôWhat are you hoping you might gain as a result of your child attending 

Seasons?õ 
 
¢ŀōƭŜ пΥ tŀǊŜƴǘǎΩκŎŀǊŜƎƛǾŜǊǎΩ ƘƻǇŜǎ ŦƻǊ ǘƘŜƳǎŜƭǾŜǎ 
n= 37 
 

Parents/caregivers hopes Number of parents 

Share the burden/know they have taken action 17 

Will lead to talking with their child 9 

Less worry/peace at home 9 

Better relationships at home 8 

Less stress/fighting at home 4 

 
To this question,  many parents/caregivers repeated the hopes they had mentioned for 
change for their children.  Thirty seven of the 54 parents interviewed were able to identify 
something that they were hoping to gain for themselves with almost half of this group (17) 
stating that they wanted to know they had done the best they could for their children by 
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providing support that might help them and/or that they wanted others to help share the 
burden of supporting their children.   
 
SHARE THE BURDEN/TAKE SOME ACTION 
One mother whose adult sister had died felt she had to keep herself strong to support her 
own mother, and felt a real sense of relief that her daughter was getting help from an 
outside source.  The mother of 2 young boys who were struggling to cope with their 
ǇŀǊŜƴǘǎΩ ǊŜŎŜƴǘ ǎŜǇŀǊŀǘƛƻƴ ǎŀƛŘ 

άLǘΩǎ ŀ ǊŜƭƛŜŦ ǘƘŜ ōƻȅǎ ƘŀǾŜ ǎƻƳŜƻƴŜ ŜƭǎŜ ǘƻ ǘŀƭƪ ǘƻΦ  L ƪƴƻǿ L ŎŀƴΩǘ ŦƛȄ ƛǘ ƻƴ Ƴȅ ƻǿƴΦ  
²Ŝ ŀǊŜ ǘƻƻ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜ ǿƘƻƭŜ ǇǊƻŎŜǎǎΦέ 

Other parents/caregivers were hoping this outside support might help keep their child safe 
in the future:  

άL ǿŀƴǘ ǘƻ ƪƴƻǿ L ƘŀǾŜ ƎƛǾŜƴ ƘŜǊ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŀǾƻƛŘ ƎƻƛƴƎ Řƻǿƴ ǘƘŜ ǎŀƳŜ ǇŀǘƘ 
ŀǎ ƘŜǊ ǎƛǎǘŜǊέΦ ό10 year girl) 

And the mother of a 7 year old boy: 
ά¢Ƙƛǎ ƛǎ ǘƘŜ ƻƴƭȅ ǘƘƛƴƎ L ŎŀƴΩǘ ŦƛȄ ŦƻǊ ƘƛƳΦ  L ŘƻƴΩǘ ǎŜŜƳ ǘƻ ōŜ ŀōƭŜ ǘƻ ǊŜŀŎƘ him about 
ǘƘƛǎέ. 

Many parents expressed very strong relief at knowing that there was somewhere to send 
their children that might provide help for all of them. 
 
TALKING 
Some  parents were longing for their children to talk more freely with them about how they 
were feeling and what they were thinking.  Nine of these 37 parents said that what they 
had to gain from their child attending Seasons was the opportunity to talk. 
 
LESS WORRY/PEACE AT HOME 
A similar number of parents were hoping that participating in the programme would mean 
that they could worry less about their child/ren. The mother of an 11year old boy stated: 

άLŦ ƘŜΩǎ ŀ ƘŀǇǇƛŜǊ ōƻȅΣ LΩƳ ŀ ƘŀǇǇƛŜǊ ƳǳƳΦ  LΩƭƭ ŦŜŜƭ ōŜǘǘŜǊ ƛŦ L ǎŜŜ ƘƛƳ ōǊƛƎƘǘŜǊ ŀƴŘ 
more cheerfulΦέ 

Others expressed similar sentiments about hoping for a reduction in the level of concern 
ǘƘŜȅ ǿŜǊŜ ŎǳǊǊŜƴǘƭȅ ŦŜŜƭƛƴƎ ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘΣ ŦŜǿŜǊ ƴŜƎŀǘƛǾŜ ŎƻƴǘŀŎǘǎ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘΩǎ 
school, more energy for positive and happier family times together. 
 
IMPROVED RELATIONSHIPS 
Eight parents were hoping for improved relationships at home, some to regain a closeness 
they had previously had with their child, and some believed that these relationships would 
improve once the child/ren had accepted the changes that had occurred in their lives. 
 
Discussion 
These interviews with New Zealand parents support the conclusions of overseas studies 
(Kalter, Lohnes, Chasin, Cain, Dunning & Rowan, 2002)  that children display a wide range of 
emotional and behavioural symptoms following a significant loss, some at a fairly low level 
while others cause parents and caregivers great concern.  Dowdney (2000) considered 
ǎǘǳŘƛŜǎ ǘƘŀǘ ƛƴǾŜǎǘƛƎŀǘŜŘ ōƻǘƘ ƻǳǘŎƻƳŜǎ ŦƻǊ ŎƘƛƭŘǊŜƴ ŦƻƭƭƻǿƛƴƎ ŀ ǇŀǊŜƴǘΩǎ ŘŜŀǘƘ ŀƴŘ 
possible moderating and mediating variables that may have influenced those outcomes.  
She reported that, despite the challenges in such research, it was possible to draw some 
reliable conclusions  : 
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¶ Children suffer  grief, sadness, and despair following the death of a parent 

¶ It is common for a child to experience mild depression  

¶ Only a very small minority of children suffer a psychiatric disorder following parental 
bereavement. 

She concluded that:  
άaƻǎǘ ŎƻƳƳƻƴƭȅΣ ōŜǊŜŀǾŜŘ ŎƘƛƭŘǊŜƴ ǇǊŜǎŜƴǘ ǿƛǘƘ ŀ ǿƛŘŜ ǊŀƴƎŜ ƻŦ ŜƳƻǘƛƻƴŀƭ ŀƴŘ 
behavioural symptoms that constitute a nonspecific disturbance.  One in five is 
likely to manifest such disturbance at a level sufficient to justify referral to specialist 
ǎŜǊǾƛŎŜǎέ  όǇΦ унтύΦ  

 
In New Zealand, Rhonda Pritchard (1998) reviewed the research  literature on the effects of 
parental divorce on children.  She found that children whose parents divorce are slightly 
more at risk of adjustment problems than are children from intact families, and that these 
problems affect their school performance, behaviour, emotional health and relationships 
with others as they mature.  She concluded however that  

άƛǘ ƛǎ ƘƛƎƘ ƭŜǾŜƭǎ ƻŦ ŎƻƴŦƭƛŎǘ ōŜǘǿŜŜƴ ǇŀǊŜƴǘǎΣ ŀ ƴǳƳōŜǊ ƻŦ ǎǘǊŜǎǎŦǳƭ ƭƛŦŜ ŎƘŀƴƎŜǎΣ 
poverty and abandonment, abuse or neglect that cause the damage to children, 
ǿƘŜǘƘŜǊ ǘƘŜƛǊ ǇŀǊŜƴǘǎ ŀǊŜ ǘƻƎŜǘƘŜǊ ƻǊ ŀǇŀǊǘέ όǇΦсύΦ   

Change following parental separation is almost inevitable for children, and such things as 
changes in living situation, a lower level of care and attention from either or both parents, 
can be temporarily upsetting.  Pritchard concludes that it is the quality of family interaction 
both before and after the separation event that most deeply affects children.  Many of the 
children in the Seasons study who had experienced a major change in the nature of their 
relationship with their fathers were, according to their mothers, having significant 
difficulties adjusting to these changes.  
 
Parents’/caregivers’ views when children had completed Seasons 
 
Forty three  parents/caregivers, together caring for 57 children, were interviewed again in 
the two weeks after the Seasons programme had finished and asked seven questions. 
 
Interviews for 16 children were not completed. Six  of these children did not actually start 
at Seasons, six  did not complete for various reasons and  two parents (of four children) 
could not be contacted for the followup interview ( see Appendix 2). 
 
¢ƘŜ ƛƴǘŜǊǾƛŜǿŜǊǎ ƘŀŘ ǘƘŜ ǇŀǊŜƴǘκŎŀǊŜƎƛǾŜǊΩǎ ǊŜǎǇƻƴǎŜǎ ŦǊƻƳ ǘƘŜƛǊ ŦƛǊǎǘ ƛƴǘŜǊǾƛŜw with them 
and read these back to parents.  
 
Question 1 

For each of the behaviours or moods that had been causing you concern:  

Has this behaviour/attitude/mood  

 stayed the same  decreased   increased        ? 
 
¢ŀōƭŜ рΥ /ƘŀƴƎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ƻǊ ƳƻƻŘ 
n = 57 
 
NB: in almost all cases the behaviour had been negative, therefore  a decrease is what was 
sought. 
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Decreased 
 

Stayed the same Increased No response 

36  (63%) 
 

14  (25%) 5  (9%) 3 (5%) 

hƴŜ ǇŀǊŜƴǘ ƛǎ ǊŜŎƻǊŘŜŘ ǘǿƛŎŜ ŀǎ ǎƻƳŜ ƻŦ ƘŜǊ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊǎ had stayed the same while 
others had increased. 
 
NEGATIVE BEHAVIOUR HAD DECREASED: 
Two thirds of these caregivers said that the negative behaviours that were causing concern 
had decreased, and for some they had ceased completely.  The mother of a 14 year old girl 
reported: 

ά±Φ ƛǎ ƴƻǘ ǿŜŜǇȅ ŀƴȅ ƳƻǊŜΦ DŜƴŜǊŀƭƭȅ ǎŜŜƳǎ ƳƻǊŜ ǎŜǘǘƭŜŘΦ LΩƳ ƴƻǘ ǿƻǊǊƛŜŘ ŀōƻǳǘ ƘŜǊ 
ōŜƘŀǾƛƻǳǊ ƻǊ ƳƻƻŘ ŀƴȅ ƭƻƴƎŜǊΦέ 
 

For some children the negative behaviour initially increased:  
ά5ǳǊƛƴƎ ǘƘŜ ƳƛŘŘƭŜ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǘƘŜ ōŜƘŀǾƛƻǳǊ ƻŦ ǇǊŜǾŀƛling sadness and 
inability to settle to sleep increased, she became very touchy on the evening she had 
attended the programme but by the end of the programme these behaviours had 
decreased markedly.  She used to manipulate with her tears, she is no longer doing 
that and is now more open to expressing her needs and feelings in a direct wayΦέόт 
year old girl) 
 
ά¢ƘŜ ŦƛǊǎǘ о ǘƻ п ǎŜǎǎƛƻƴǎ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ƘŜǊ ōŜƘŀǾƛƻǳǊ Ǝƻǘ ǿƻǊǎŜΦ  L ƘŀŘ ǘƻ ōǊŀŎŜ 
myself each Tuesday for what was going to happen when she came home from the 
ǇǊƻƎǊŀƳƳŜΦ  {ƘŜ ǿŀǎ ŦǳƳƛƴƎ ŀƴƎǊȅΧΦ L ŀŘŘǊŜǎǎŜŘ ǘƘƛǎ ǿƛǘƘ ǘƘŜ /ƻƳǇŀƴƛƻƴ ŀƴŘ ǎƘŜ 
said to hang in.  Then as if by magic she came right after the 4th session.  I think the 
whole thing was very emotional for her and after a day at school plus the 
proƎǊŀƳƳŜ ǎƘŜ ǿŀǎ ŜȄƘŀǳǎǘŜŘ ŀƴŘ ƛǘ ǿŀǎ ǎŀŦŜ ǘƻ ǾŜƴǘ ƘŜǊ ŀƴƎŜǊ ƻƴ ƳŜΧ ǘƘŜƴ ǎƘŜ 
became ok and her behaviour changed, she became settledΦέ ό т ȅŜŀǊ ƻƭŘ ƎƛǊƭύΦ 

 
Most children were having fewer incidents of negative behaviour than when they began 
the programme. A 6 year old boy was 

ά{ǘƛƭƭ ǿƻǊƪƛƴƎ ƻƴ ǎƻƳŜ ǎŎƘƻƻƭ ƛǎǎǳŜǎΦ {ǘǊŀǘŜƎƛŜǎ ŀǊŜ ƛƴ ǇƭŀŎŜ ǿƛǘƘ ǘƘŜ ǘŜŀŎƘŜǊǎ ŀƴŘ 
ǘƘƛǎ  ƛǎ ƎƻƛƴƎ ǿŜƭƭΦ  a ƛǎ ƳƻǊŜ ǎǳƴƴȅ ŀƴŘ ƘŀǇǇȅΦέ 

 
NEGATIVE BEHAVIOUR HAD STAYED THE SAME 
A quarter of the parents/caregivers believed the negative behaviour had largely stayed the 
same. 

ά¢ƘƻǳƎƘ ƘŜ  ŜƴƧƻȅŜŘ ŀƴŘ ǾŀƭǳŜŘ ǘŀƭƪƛƴƎ ǘƻ ŀ ƴŜǳǘǊŀƭ ƻōƧŜŎǘƛǾŜ ǇŜǊǎƻƴΣ Ƙƛǎ ōŜƘŀǾƛƻǳǊ 
has stayed much the sameΦέ όр ȅŜŀǊ ƻƭŘ ōƻȅύ 

 
NEGATIVE BEHAVIOUR HAD INCREASED 
Parents/caregivers of five children said the negative behaviour had increased.  For two of 
these parents this outcome was expected because of ongoing or new stressors on their 
child:  

άIƛǎ ŀǘǘƛǘǳŘŜ ǘƻǿŀǊŘǎ Ƙƛǎ ŦŀǘƘŜǊ Ƙŀǎ ǿƻǊǎŜƴŜŘΦ L ŘƛŘƴΩǘ ŜȄǇŜŎǘ ǘƘŜ {Ŝŀǎƻns 
programme to change this. I think N. has been able to share about some of this in 
the groupΦέ όмм ȅŜŀǊ ƻƭŘ ōƻȅύ 
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άLƴƛǘƛŀƭƭȅΣ ǘƘŜǊŜ ǿŀǎ ǎƻƳŜ ƳŀǊƪŜŘ ƛƳǇǊƻǾŜƳŜƴǘΣ ōǳǘ ǘƘŜƴΣ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ƳƻƴǘƘΣ ŀ 
friend suicided and she regressed badly. She finished the programme and loved 
going. However, I wonder how much she gained from it, as she is very angry again 
which is  a real set-backΦέ όмо ȅŜŀǊ ƻƭŘ ƎƛǊƭύΦ 

 
The other three children were participating because of a suicide,  one of a parent, and two 
of these three  children had also experienced another recent close family death. Despite 
not noticing hoped for changes in their children, one of these mothers also expressed her 
sadness that the programme had finished, that she missed the weekly support it provided 
hŜǊ ŀƴŘ ƘŜǊ ŎƘƛƭŘǊŜƴΣ ŀƴŘ ǘƘŀǘ ǎƘŜ ǿŀǎ ŎƻƴŎŜǊƴŜŘ ŀǎ ǘƘŜǊŜ ǎŜŜƳŜŘ ƴƻǿ άnowhere else for 
ƘŜǊ όŘŀǳƎƘǘŜǊύ ǘƻ ƎƻέΦ 
 
Discussion 
These results suggest that for most of the children, the Seasons programme had had a very 
positive impact.  It is understandable that a few children were in living situations where the 
distress was ongoing, and thus it was  unlikely that behaviour which may have resulted 
from this  distress, would have changed.   
 
Three of the children whose parents were still highly concerned about their mood or 
behaviour had had a suicide in their circle of family or friends, and one girl had experienced 
ǘǿƻ ǿƛǘƘƛƴ с ƳƻƴǘƘǎΦ {ǘǳŘƛŜǎ ƻŦ ŎƘƛƭŘǊŜƴ ōŜǊŜŀǾŜŘ ōȅ ǇŀǊŜƴǘŀƭ ǎǳƛŎƛŘŜ ǎǳƎƎŜǎǘ άǘƘŜ ƛƳǇŀŎǘ 
can be associated with more severe and long-lasting problems in comparison to nonsuicidal 
ŘŜŀǘƘǎέ όaƛǘŎƘŜƭƭΣ ²ŜǎƴŜǊΣ DŀǊŀƴŘΣ DŀƭŜΣ IŀǾƛƭƭ ϧ .ǊƻǿƴǎƻƴΣ нллтΣ ǇΦоύΦ  Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ǘƘŜ 
need to understand a death by suicide, children can also experience social stigma from such 
a death and support from others who have experienced something similar can help 
decrease feelings  of embarrassment and social withdrawal (ibid, p. 4). 
It is possible that these children and their parent/caregiver may need further and more 
extensive support in addition to that which Seasons provides.  Recent studies focussing on 
the construct of childhood traumatic grief (Brown, Jackson, Cohen, Handel, De Bocanegra, 
Zatta, Goodman & Mannarino, 2008) suggest that that the traumatic circumstances of the 
ŘŜŀǘƘ Ƴŀȅ ƛƳǇƛƴƎŜ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ŀōƛƭƛǘƛŜǎ ǘƻ ŜƴƎŀge in the usual tasks of grieving and that 
the grieving  process is qualitatively more difficult and prolonged; younger children in 
particular can show symptoms of avoidance (Melham et al, 2007, cited in Brown et al, 
2008); and the role of parental support, at a time when a remaining parent may themselves 
ōŜ ƘƛƎƘƭȅ ŘƛǎǘǊŜǎǎŜŘΣ ƛǎ ŎǊǳŎƛŀƭ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƘŜŀƭǘƘȅ ŀŘƧǳǎǘƳŜƴǘΦ 
 
Question 2 

Has your child gained ..  (the hopes that had been recorded at first interview) ?  
 
¢ŀōƭŜ сΥ !ŎƘƛŜǾŜƳŜƴǘ ƻŦ ǇŀǊŜƴǘǎΩ ƘƻǇŜǎ ŦƻǊ ǘheir children 
n = 57 
 

To a great extent To some extent 
 

Not at all No response 

24  (42%) 
 

27  (47%) 4  (7%) 2 (4%) 
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TO A GREAT EXTENT 
Caregivers of 24 of the children thought that their child had gained from attending Seasons 
to a great extent.  For many, these changes were about children learning to manage and 
express their feelings.  Parents/caregivers said that their children could now talk about 
their feelings, understand and deal with their feelings, they were less scared of death, and 
had improved coping strategies.  Many said their children had  had lots of fun.  Some had 
begun to respect the rules at home, were more connected with others,  were more 
ŎƻƴŦƛŘŜƴǘ ŀƴŘ ƳƻǊŜ ǎŜǘǘƭŜŘΦ {ŜǾŜǊŀƭ ƳƻǘƘŜǊǎ ƴƻǘŜŘ ǘƘŀǘ ƘŜŀǊƛƴƎ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴΩǎ ǎǘƻǊƛŜǎ 
similar to their own had had a profoundly positive effect on their children. 

ά¢ƘŜ ǇǊƻƎǊŀƳƳŜ ƘŜƭǇŜŘ ƘŜǊ ǘƻ ƭƻŎŀǘŜ ƘŜǊ ƎǊƛŜŦ ŀƴŘ ŘŜŀƭ ǿƛǘƘ ǘƘŜ ŦŜŜƭƛƴƎǎ ƛƴ ŀ ōŜǘǘŜǊ 
way. She is now able to recognise her grief rather than get stuck in it. She gained 
from being with her peers and receiving their supportΦέ ό т ȅǊ ƎƛǊƭ ǿƘƻǎŜ ǇŀǊŜƴǘǎ ƘŀŘ 
separated). 

 
TO SOME EXTENT 
Almost half of the parents/caregivers believed that the children had gained what they had 
hoped they would, to some extent. For many of these parents the change or improvement 
they noted in their children was an improved ability and willingness to talk about their 
feelings.  

άLǘ ƎŀǾŜ ƘŜǊ ŀ ǿŀȅ ǘƻ ŜȄǇǊŜǎǎ ƘŜǊǎŜƭŦ ŀƴŘ ǘƘŜ ŎƻƴŦƛŘŜƴŎŜ ǘƻ Řƻ ƛǘΧ ǎƘŜ ƛǎ ǘŀƭƪƛƴƎ ǘƻ 
both parents about how she feels in generalΦέ όс ȅǊ ƻƭŘ girl). 

 
NOT AT ALL 
Four parents/caregivers had not noticed any of the changes that they had hoped for. Of 
these four, two had had a parent die, one recently from suicide.  
 
Discussion 
Overall, these findings are extremely positive with almost 90% of parents noticing positive 
changes in their children. As the research indicates (Raveis, Siegel & Karus, 1999) the well-
being of a bereaved child is closely linked to the well-being and open communication with 
their remaining parent, and it is possible that over the 10 week period some parents 
(usually the mother) had themselves begun to cope better with their loss and associated 
life changes.  In such a situation the care- providing parent may well have become more 
ΨŀǾŀƛƭŀōƭŜΩ ǘƻ ƘŜǊ ŎƘƛƭŘǊŜƴΣ ƳƻǊŜ ŀōƭŜ ǘƻ ǘŀƭƪ and listen to them and to support them 
through the anger or fear they were feeling. 
 
Lƴ ǘƘŜƛǊ ǎǘǳŘȅ ƻŦ ǇǊŜŘƛŎǘƻǊǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ŀŘƧǳǎǘƳŜƴǘ ǘƻ ǘƘŜ ŘŜŀǘƘ ƻŦ ŀ ǇŀǊŜƴǘΣ wŀǾŜƛǎΣ {ƛŜƎŜƭ 
and Karus (1999) found that the more open the communication between the surviving 
ǇŀǊŜƴǘ ŀƴŘ ǘƘŜ ŎƘƛƭŘΣ ǇŀǊǘƛŎǳƭŀǊƭȅ ǘƘŜ ǇŀǊŜƴǘΩǎ ǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ǎƘŀǊŜ ƛƴŦƻǊƳŀǘƛƻn and openly 
ŜȄǇǊŜǎǎ ŦŜŜƭƛƴƎǎ ŀōƻǳǘ ǘƘŜ ǇŀǊŜƴǘ ǿƘƻ ƘŀŘ ŘƛŜŘΣ ǘƘŜ ƭƻǿŜǊ ǘƘŜ ŎƘƛƭŘΩǎ ƭŜǾŜƭ ƻŦ ŘŜǇǊŜǎǎƛǾŜ 
ŀƴŘ ŀƴȄƛŜǘȅ ǎȅƳǇǘƻƳǎΦ CŀƳƛƭȅ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǇŀǘǘŜǊƴǎ ŀōƻǳǘ ŀ ǇŀǊŜƴǘΩǎ ŘŜŀǘƘ ŀƴŘ ǘƘŜ 
events leading up to it have been identified in several other studies (Raveis, Siegel, & Karus, 
мфффύ ŀǎ ǇƻǘŜƴǘƛŀƭƭȅ ƛƳǇƻǊǘŀƴǘ ƳŜŘƛŀǘƛƴƎ ŦŀŎǘƻǊǎ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ŀŘƧǳǎǘƳŜƴǘΦ  ¢ƘŜ Ǌƛǎƪ ƻŦ 
complicated mourning or other less favourable outcomes is likely to be increased when 
ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŀōƻǳǘ ŀ ǇŀǊŜƴǘΩǎ ŘŜŀǘƘ ƛǎ ŀǾƻƛŘŜŘ ƻǊ ǿƘŜƴ it is inadequate. Seasons 
provided some families an opportunity and some tools to begin or continue a healthy 
communication process.  
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This was not achieved in all families however. The mother of a boy whose father had died 
by suicide earlier in the year said he was more relaxed and less withdrawn, however still 
unwilling to talk to her about his Dad. Research suggests that children who have 
experienced a traumatic death in their close family circle face a generally more complex 
and difficult set of challenges in their grieving process (Mitchell, Wesner et al, 2006).  
The child in this Seasons study may have needed more time or further support before 
talking about his loss with any ease 
 
Other mothers, especially those who had experienced a separation from a partner, felt that 
their children were now more accepting of the changes that had happened in their lives.  
Some children were still occasionally telling lies, occasionally moody or angry, or unwilling 
to talk about their loss, but all of these parents had noticed some improvement in their 
behaviour or mood. 
 
Question 3  

Have you gained ..é (hopes parents had for themselves at first interview)? 
 
¢ŀōƭŜ тΥ !ŎƘƛŜǾŜƳŜƴǘ ƻŦ ǇŀǊŜƴǘǎΩ ƘƻǇŜǎ ŦƻǊ ǘƘŜƳǎŜƭǾŜǎ 
n = 43 
 

To a great extent To some extent 
 

Not at all 

20 (46%) 17  (40%) 
 

6  (14%) 

 
TO A GREAT EXTENT 
Many parents/caregivers stated that they had achieved for themselves what they were 
ƘƻǇƛƴƎ ŦǊƻƳ ǘƘŜƛǊ ŎƘƛƭŘκǊŜƴ ŀǘǘŜƴŘƛƴƎ {Ŝŀǎƻƴǎ Ψǘƻ ŀ ƎǊŜŀǘ ŜȄǘŜƴǘΩΦ  ¢ƘŜǊŜ ǿŀǎ ŀ ǿƛŘŜ ǾŀǊƛŜǘȅ 
of reasons for this high level of satisfaction, and accompanying relief for parents. 
Some were relieved that their children seemed a lot happier and really enjoyed going to the 
programme.  Others had noticed a great reduction in negative behaviour.  The mother of 
two children  aged 8yr and 5 yr said 

ά5ǳǊƛƴƎ ǘƘŜ ƘƻƭƛŘŀȅǎΣ ǿƘƛŎƘ Ŏŀƴ ōŜ ŀ ǎǘǊŜǎǎŦǳƭ ǘƛƳŜΣ ƻǳǊ ǊŜƭŀǘƛƻƴǎƘƛǇ ŀƴŘ ǘƛƳŜ 
together was incredible.  I really enjoyed time with the children.  There was fighting, 
but much less intense.  Seasons has played a big part in this changeΦέ 

Some parents were more relaxed because they now knew more about what their children 
were feeling and so were worrying less about them.  Others were greatly relieved that their 
children were more accepting of changes that had occurred since separation, particularly 
greater acceptance of new partners. 
Other parents valued the time and attention the adults had provided for their children at 
the programme.  A mother of three children said 

ά¸ŜǎΣ ƛǘ ǿŀǎ ƭƛƪŜ ŀ ƭƛŦŜ-line for my children.  They need this to be provided for them.  
They can work out things there where there is trust and they are not judged.  This in 
ƛǘǎŜƭŦ Ƙŀǎ ƘǳƎŜ ōŜƴŜŦƛǘǎ ŦƻǊ ǘƘŜ ŎƘƛƭŘǊŜƴ ŀƴŘ ǘƘŜƛǊ ǇŀǊŜƴǘǎΦέ 

One child no longer had sessions with a child psychologist and another mother felt relief 
that conǎǘŀƴǘ ǇƘƻƴŜ Ŏŀƭƭǎ ŀƴŘ ƳŜŜǘƛƴƎǎ ŀǘ ƘŜǊ ŎƘƛƭŘΩǎ ǎŎƘƻƻƭ ǿŜǊŜ ƴƻ ƭƻƴƎŜǊ ƴŜŎŜǎǎŀǊȅΦ 
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TO SOME EXTENT 
hǘƘŜǊ ǇŀǊŜƴǘǎκŎŀǊŜƎƛǾŜǊǎ ǎǘƛƭƭ ƘŀŘ ŎƻƴŎŜǊƴǎ ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƳƻƻŘ ƻǊ ōŜƘŀǾƛƻǳǊ ōǳǘ 
believed the Seasons programme had helped both the children and themselves to some 
extent.  Most of their responses included relief that their children were willing or able to 
talk about their loss more, if not to their parent/s then to other members of their Seasons 
group or other adults. The mother of a 14 year old who had experienced 2 recent deaths of 
people close to her said 

άShe enjoyed the group she was with and I am pleased she probably talked about it 
ǿƛǘƘ ǘƘŜƳΦ  .ǳǘ L ŘƻƴΩǘ ǎŜŜ ƳǳŎƘ ŎƘŀƴƎŜ ŀǘ ƘƻƳŜΦέ 

Other children were experiencing less conflict at school, improved relationships with a 
ƳƻǘƘŜǊΩǎ ƴŜǿ ǇŀǊǘƴŜǊΣ ŀƴŘ ƛƳǇǊƻǾŜŘ ǎŜƭŦ ŜǎǘŜŜƳΦ 
 
NOT AT ALL 
Five parents/caregivers felt that they, and their children, had gained little from the Seasons 
experience.  Three of these 5 children attended in-school programmes, perhaps making 
discussion with parents less likely as the parents were not dropping them off or picking 
them up.  One mother of a 14 year old girl said 

άbƻΣ ǎƘŜ ŘƛŘƴΩǘ ǘŀƭƪ ŀōƻǳǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΦ  L Ǝƻǘ ƴƻ ŦŜŜŘōŀŎƪΦ  L ǿŀǎ ǉǳƛǘŜ 
disappointed in her response to the programmeΦέ 
 

Discussion 
Lǘ ƛǎ ƛƴǘŜǊŜǎǘƛƴƎ ǘƻ ƴƻǘŜ ǘƘŀǘ Ƴŀƴȅ ǇŀǊŜƴǘǎ ŦŜƭǘ ǘƘŜȅ ƘŀŘ ƎŀƛƴŜŘ ŦǊƻƳ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 
participation in Seasons.  While this was largely because their children were happier or 
more open, many were very grateful for the support they had received in their parenting 
role during a time of stressful change. Rolls and Payne (2007)  suggest that services such as 
Seasons are also parenting support services as they help take some of the responsibility for 
ƳŜŜǘƛƴƎ ŀ ƎǊƛŜǾƛƴƎ ŎƘƛƭŘΩǎ ǎǳǇǇƻǊǘ ƴŜŜŘǎ at a time when their parent or parents are unable 
to do so themselves, and this was certainly the case for some parents in this study. 
 
Question 4 

What if anything have your children shared with you or told you about the  

Seasons programme? 
 
Seventeen  of the 43 (40%) respondents said that their child/ren had shared little or 
nothing about what happened at Seasons. Quite a number of these children were attending 
programmes in school time. Those who chose not to share with their parents were in both 
the older and younger age groups. Many of these children said that they were asked to 
keep what was said at Seasons private so just showed Mum what they had made that day, 
while others, especially older girls would not speak with their mothers about the 
programme at all.   Most of these parents added however, that the children were always 
happy to go to Seasons and said they really enjoyed it. The mother of 10 and 12 year old 
girls said: 

άL ƪƴƻǿ ǘƘŜȅ ǊŜŀƭƭȅ ƭƻǾŜŘ ƎƻƛƴƎ ǘƻ {ŜŀǎƻƴǎΦ ¢ƘŜȅ ƻƴƭȅ ǎƘŀǊŜŘ ŀ ƭƛǘǘƭŜ ōƛǘ ŀōƻǳt what 
when on. I think they mostly wanted to keep that to themselves. I felt they told me 
what they wanted me to know - ǘƘŜȅ Ƴŀȅ ǎƘŀǊŜ ƳƻǊŜ ŀōƻǳǘ ƛǘ ƭŀǘŜǊ ƻƴΦέ  

Even children as young as 7 years took the confidentiality contract seriously: 
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ά[ƛƪŜ ƘŜǊ ōǊƻǘƘer she was told that the programme was to be confidential; she took 
this very seriously which I think is good, that she learned to be respectful of others in 
ǘƘƛǎ ǿŀȅΦέ 

Most of the children really enjoyed the Seasons activities according to their parents. The 
mother of a 9 year old boy 

άIŜ ŜƴƧƻȅŜŘ ŀƭƭ ǘƘŜ ŀŎǘƛǾƛǘƛŜǎΦ  ¢ƘŜ ǎƘƛŜƭŘ ǘƘŀǘ ƘŜ ƳŀŘŜ ǿƛǘƘ ŀƭƭ Ƙƛǎ ǎǘǊŜƴƎǘƘǎ ƭƛǎǘŜŘ ƻƴ 
it generated good discussion between us.  All the things he made are decorating his 
ōŜŘǊƻƻƳ ǿŀƭƭǎΦέ 

Many added how much the children looked forward to going every week, and how they left 
the programme smiling and happy.  
{ƻƳŜ ǇŀǊŜƴǘǎ ƴƻǘŜŘ ǘƘŀǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ƘŀŘ ōŜƴŜŦƛǘǘŜŘ ŦǊƻƳ ƘŜŀǊƛƴƎ ƻǘƘŜǊǎΩ ǎǘƻǊƛŜǎ ŀƴŘ 
realising that they were not the only ones experiencing difficult family times. 

άIŜ really loved it; he was always keen to go; he made friends.  He could relate to 
the children who had lost a parent tooΦέ  ό у ȅŜŀǊ ƻƭŘ ōƻȅύΦ 

 
¢ǿƻ ŎƘƛƭŘǊŜƴ ƘŀŘ ǎƘŀǊŜŘ ǿƛǘƘ ŀ ǇŀǊŜƴǘ ŀǎǇŜŎǘǎ ƻŦ {Ŝŀǎƻƴǎ ǘƘŀǘ ǘƘŜȅ ƘŀŘƴΩǘ ƭƛƪŜŘΦ  hƴŜ ǿŀǎ 
the only girl in a group with younger boys and her mother felt she would have enjoyed it 
more with children her own age.  She added however, that her daughter was always willing 
ǘƻ ŀǘǘŜƴŘΦ  !ƴƻǘƘŜǊ ōƻȅΣ ŀƎŜŘ мм ȅŜŀǊǎΣ  ƘŀŘ ǘƻƭŘ Ƙƛǎ aǳƳ ƘŜ ƘŀŘƴΩǘ ŜƴƧƻȅŜŘ ōŜƛƴƎ ǊŜŀŘ 
aloud to. 
 
Discussion 
Quite a large number of children chose to share very little about their Seasons experience 
with their parent.  Some parents were very accepting of this, while others felt to some 
ŘŜƎǊŜŜ ΨƭŜŦǘ ƻǳǘΩ ƻŦ ŀƴ ŜȄǇŜǊƛŜƴŎŜ ǘƘŀǘ ǿŀǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǘƘŜ ǿƘƻƭŜ Ŧŀmily.  As a key 
programme aim is to provide a place for children to tell their story and be heard and 
supported in an environment which fosters trust, it is very important that it remains the 
ŎƘƛƭŘΩǎ ŘŜŎƛǎƛƻƴ Ƙƻǿ ƳǳŎƘ ǘƻ ǎƘŀǊŜ ǿƛǘƘ ǘƘŜƛǊ ǇŀǊŜƴǘκǎ ŀōƻǳǘ ǘƘŜir Seasons experience.  
Some may regain a small amount of personal power in a time of confusing change by 
having this control over what they wish to share with others, knowing no one else is doing 
this or speaking for them. Parents are always welcome to talk with coordinators about their 
child, to share their observations and to ask how their child is getting on in the group. The 
ǊŜǎǇƻƴǎŜ ǿƛƭƭ ōŜ ƛƴ ƎŜƴŜǊŀƭ ǘŜǊƳǎΣ ǊŜƭŀǘƛƴƎ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ƭŜǾŜƭ ŀƴŘ ǎǘȅƭŜ ƻŦ ƛƴǾƻƭǾŜƳŜƴǘ ŦƻǊ 
example, but not repeating the chilŘΩǎ ǎǘƻǊȅ ƻǊ ŎƻƴǘǊƛōǳǘƛƻƴǎΦ    ¢ƘŜǎŜ ōƻǳƴŘŀǊƛŜǎ ǊŜƛƴŦƻǊŎŜ 
respectful, child-focussed and strength-based engagement with the child. Parents are also 
encouraged to support the children in the use of their Seasons journal, and may find this 
opens another avenue for conversation. 
 
Question 5 

Was the programme held at a venue that was satisfactory?   (locality, comfort, 

safety, accessibility)  
This question was only relevant to children who attended after school  programmes. All 
parents said that the venue was satisfactory 
 
Question 6 

Was the programme held at a time that was satisfactory ?    
Again, only relevant to after school programmes.  Almost all parents/caregivers stated that 
the time the programme was held was ideal for them and the children. 
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Question 7  

Is there anything else you would like to say about the Seasons programme and 

the impact it has had on your child/ren  or yourself?  
 
Of the 38 parents/caregivers who made a final comment, all but one had positive 
comments to make. The mother of a 6 yr old girl said 

ά¢ƘŜ ǇǊƻƎǊŀƳƳŜ ǿŀǎ ǎƻ ǿƻǊǘƘǿƘƛƭŜΦ  L ŜƴŘƻǊǎŜ ƛǘ ŎƻƳǇƭŜǘŜƭȅΦ  LǘΩǎ ŀ ǾŀƭǳŀōƭŜ ŀǎǎŜǘ 
ŦƻǊ ǇŀǊŜƴǘǎ ǿƘƻ ƴŜŜŘ ƘŜƭǇ ǘƻ ƳŀƴŀƎŜ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŦŜŜƭƛƴƎǎΦέ     

And a mother who had three children attend said: 
ά¢ƘŜ ŎƘƛƭŘǊŜƴ ǿƻǳƭŘ ŎƻƳŜ ƘƻƳŜ ƻƴ ŀ ¢ǳŜǎŘŀȅ ƴƛght like a big weight had been lifted 
off them - ǘƘŜȅ  ǿŜǊŜ ŦǳƴΣ ƘŀǇǇȅ ŎŀǊŜŦǊŜŜ ŎƘƛƭŘǊŜƴ ƻƴ ǘƘŜǎŜ ƴƛƎƘǘǎΦ Lǘ ŘƛŘƴΩǘ ǘŀƪŜ ǘƘŜ 
problems away, but (Seasons provided some) great coping skills/mechanisms to 
ƭŜŀǊƴ ŦƻǊ ƭƛŦŜΦέ 
 

Again, six parents/caregivers specifƛŎŀƭƭȅ ƳŜƴǘƛƻƴŜŘ ǘƘŀǘ ƛǘ ƘŀŘ ǊŜŘǳŎŜŘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ 
sense of feeling isolated or alone with their problems.  

άLǘ ǿŀǎ ŀ ǇŜǊŦŜŎǘ ƭŜƴƎǘƘ ƻŦ ǘƛƳŜ ŦƻǊ ƘƛƳΦ  IŜ ƪƴƻǿǎ ƴƻǿ ƘŜΩǎ ƴƻǘ ǘƘŜ ƻƴƭȅ ƻƴŜ ǿƘƻ 
has experienced the loss of his dad. The wide age range in his group worked well  for 
himΦέ ό мн ȅǊ ōƻȅύ 

 
Quite a number of parents/caregivers wanted, or said their children wanted, to participate 
in Seasons again.   Several parents said they believed the programme should be available to 
all children, and many said they would recommend it to others. 
 
Discussion 
These findings reflect those of a United States-based study conducted in 1996. The 
researcher (Housley, 1996) used qualitative measures to evaluate an eight-week grief 
support group for children.  Children and parents participated in semi-structured interviews 
at the completion of the programme. She reports that responses in general indicated that 
ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ ƎǊƻǳǇǎ ǿŀǎ ŜŦŦŜŎǘƛǾŜ ŀƴŘ ōŜƴŜŦƛŎƛŀƭΦ Lƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴ Ψ5ƻ ǘƘŜ 
children feel differentƭȅ ŀōƻǳǘ ǘƘŜƳǎŜƭǾŜǎ ŀŦǘŜǊ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ DǊƛŜŦ {ǳǇǇƻǊǘ DǊƻǳǇΚΩ  
18 of the 20 children reported feeling better about themselves and about the death and 
this ratio also reported that they thought the group was effective (p.3).  The parents of 
these children saw the group as an opportunity to discuss with their children the various 
ways that children can deal with death and the changes in their lives.   
 
Another intervention delivered widely in the United States, The Children of Divorce 
Intervention Program, is a school-based programme, based on protective factors related to 
resilience in children after divorce.  Its goals are to 

ά/ǊŜŀǘŜ ŀ ǎǳǇǇƻǊǘƛǾŜ ƎǊƻǳǇ ŜƴǾƛǊƻƴƳŜƴǘ ƛƴ ǿƘƛŎƘ ŎƘƛƭŘǊŜƴ Ŏŀƴ ŦǊŜŜƭȅ ǎƘŀǊŜ 
experiences, establish common bonds, clarify misconceptions, and acquire skills that 
enhance their capacity to cope with the stressful changes that divorce often posesέ 
(Pedro-Carroll, 2005, p.9). 

This programme has been evaluated extensively and has been shown to be very effective, 
particularly in achieving its  two essential components: providing support and 
strengthening skills.  Pedro-/ŀǊǊƻƭƭ όнллрύ ƭƛǎǘǎ ōŜǎǘ ǇǊŀŎǘƛǎŜ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ 
programmes which include: 
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¶ Use a programme that has evidence of effectiveness and which is based on 
ŎƘƛƭŘǊŜƴΩǎ strengths 

¶ Ensure a safe and supportive environment by establishing rules and setting limits on 
behaviour 

¶ Keep age ranges for each group between 2 and 3 years 

¶ Provide on-going training and close supervision to group leaders 

¶ Keep groups balanced by age and gender and limit numbers to eight or fewer to 
enhance chances for meaningful sharing 

¶ /ƻƴǾŜȅ ƘƻǇŜ ŀƴŘ ŎƻƴŦƛŘŜƴŎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ŀōƛƭƛǘƛŜǎ 

All of these practices are part of the Seasons philosophy and delivery. 

Some parents had suggestions for enhancements or improvements to the programme. 
Some wanted the programme to run longer than 10 weeks and some wanted a followup 
programme when Seasons was over.  Two mothers, who lived in towns where there is no 
adult group offered,  would have liked more support and involvement for themselves while 
ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ǿŜǊŜ ƛƴ ǘƘŜ ǇǊƻƎǊŀƳƳŜΦ  wƻƭƭǎ ŀƴŘ tŀȅƴŜΩǎ όнллтύ  ǎǘǳŘȅ ƻŦ ōŜǊŜŀǾŜƳŜƴǘ 
services in the UK revealed a significant need amongst parents who had lost either a 
ǇŀǊǘƴŜǊ ƻǊ ŀ ŎƘƛƭŘ ŦƻǊ ƘŜƭǇ ƛƴ άƪƴƻǿƛƴƎ ǿƘŀǘ ǘƻ Řƻέ όǇ нфпύΦ  ¢Ƙƛǎ ƪƴƻǿƭŜŘƎŜ ǊŜƭŀǘŜŘ ǘƻ 
needing support with parenting, support in recognising what their child needed and 
support with how to manage the detrimental effects on the remaining family unit.  
 
Children with Special Needs 
While Seasons does not specifically target children with special needs, they are welcome to 
attend the programme so long as both their parent and the coordinator believe they will 
cope with and benefit from the participating.  Three mothers/caregivers  mentioned to the 
inǘŜǊǾƛŜǿŜǊǎ ǘƘŀǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ƘŀŘ ǎǇŜŎƛŀƭ ƴŜŜŘǎΦ  hƴŜ ōƻȅ  ΨwΩ  Ƙŀǎ ŀǎǇŜǊƎŜǊǎ ǎȅƴŘǊƻƳŜΣ 
ŀƴƻǘƘŜǊ  ΨIΩ Ƙŀǎ !5I5Σ  ƻƴŜ ƎƛǊƭ Ψ±Ω ǿŀǎ ǎŜŜƛƴƎ ŀ ŎƘƛƭŘ ǇǎȅŎƘƻƭƻƎƛǎǘΦ ! ŦƻǳǊǘƘ ŎƘƛƭŘ 
mentioned, a teenage boy, had completed Seasons  earlier in the year.  
 
R. who was ŜȄǇŜǊƛŜƴŎƛƴƎ Ƙƛǎ ǇŀǊŜƴǘǎΩ ǎŜǇŀǊŀǘƛƻƴ ǿŀǎ ǊŜǎƛǎǘŀƴǘ ŀōƻǳǘ ŀǘǘŜƴŘƛƴƎ {ŜŀǎƻƴǎΦ  Iƛǎ 
mother hoped he would gain some confidence, try new things and meet new people.  His 
mother said his resistance declined by Session 3 and  
 άHe likes routine/familiarity, so ǿƘŜƴ ƘŜ Ǝƻǘ ǳǎŜŘ ǘƻ ƛǘ ƘŜ ƭƻǾŜŘ ƛǘΦέ 
This boy had fun, he met new friends and he began to speak his thoughts more confidently. 
   
The programme was not so successful for H who has ADHD.  His mother said that the group 
ŘƛŘƴΩǘ ǿƻǊƪ ŦƻǊ ƘƛƳ ŀƴŘ ǘƘŀǘ ǎƘŜ ƘŀŘ ŀrranged 1:1 counselling for him.  He improved to 
some extent with talking about his feelings. He  liked going to Seasons and would often ask 
which day the programme was on. 
 
V. lives in a family recovering from domestic violence and where the adults have recently 
separated. The mother was feeling ill-ŜǉǳƛǇǇŜŘ ǘƻ ƘŀƴŘƭŜ ƘŜǊ ŎƘƛƭŘǊŜƴΩǎ ŎƻƴŦǳǎƛƻƴ ŀƴŘ 
ŘƛǎǘǊŜǎǎΦ  !ǘ ǘƘŜ ŦƛǊǎǘ ƛƴǘŜǊǾƛŜǿ ƳƻǘƘŜǊ ǎŀƛŘ ƘŜǊ ŘŀǳƎƘǘŜǊ ǿŀǎ ƳƛǊǊƻǊƛƴƎ ƘŜǊ ŦŀǘƘŜǊΩǎ ŀōǳǎƛǾŜ 
and threatening behaviour towards her and she was hoping that her daughter would learn 
to talk through her feelings following access visits to her Dad without acting them out, to 
express hurt and sadness without it turning to anger.  At the second interview her mother 
said she was amazed at the changes in her daughter.  She had spoken with the coordinator 
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and received reassurance and advice for which she was grateful.  Her daughter was no 
longer behaving in abusive ways and the household was now a peaceful one. The child was 
no longer seeing the psychologist. 

άL ǘƘƛƴƪ ǘƘŜ Ǉrogramme is amazing, it is so well crafted to take the child through the 
essential steps of grief in the way it does.  It has had an amazing impact on my 
ŎƘƛƭŘǊŜƴ ŀƴŘ ǘƘŜǊŜŦƻǊŜ ƻƴ ƳŜΦ  ²Ŝ ŀǊŜ ǎŜǘǘƭŜŘ ŀǎ ŀ ŦŀƳƛƭȅΦέ   

 
A  mother in the current study had also had a son in an earlier Seasons programme.  She 
was very keen to tell the story of healing that had taken place between herself and her son, 
at least partly as a result of him participating in the programme.  The boy has also received 
counselling. 

άIŜ ǿŀǎ so terribly angry.  His father walked out on us, without explaining why to 
the children, and L had so much anger inside him.  I  became his punchbag.  He used 
to hit and abuse me whenever he felt angry. It really helped him to have a group to 
talk to.  L ŦŜƭǘ ΨLΩƳ ǘƘŜ ƻƴƭȅ ƻƴŜ ǿƘƻǎŜ 5ŀŘ Ƙŀǎ ƭŜŦǘΣ ǘƘŜ ƻƴƭȅ ƻƴŜ ǿƘƻ ŘƻŜǎƴΩǘ ǎŜŜ Ƙƛǎ 
5ŀŘΩ -  ƛǘ ƘŜƭǇŜŘ ƛƳƳŜƴǎŜƭȅ ŦƻǊ ƘƛƳ ǘƻ ǊŜŀƭƛǎŜ ǘƘŀǘ ƘŜ ǿŀǎƴΩǘ ǘƘŜ ƻƴƭȅ ƻƴŜ ǿƘƻ 
ŘƻŜǎƴΩǘ ƘŀǾŜ ŀ ŘŀŘ ŀǘ ƘƻƳŜΦ ¢ƘŜ {Ŝŀǎƻƴǎ ŎƻƻǊŘƛƴŀǘƻǊ ǊŜŎƻƎƴƛǎŜŘ ǘƘŀǘ ƘŜ ƴŜŜŘŜŘ 
extra help and referred ǳǎ ǘƻ ŎƻǳƴǎŜƭƭƛƴƎΣ ǿƘƛŎƘ Ƙŀǎ ŀƭǎƻ ōŜŜƴ ƘŜƭǇŦǳƭΦέ 

 

Variations in impact  
 
Maori children and whanau 
The reported impact on the behaviour and mood of the Maori children in this evaluation 
was very similar to the group as a whole, with some minor differences. While there was a 
ƭƻǘ ƻŦ ǇƻǎƛǘƛǾŜ ŎƘŀƴƎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ƻǊ ƳƻƻŘ ƴƻǘŜŘ ōȅ ǇŀǊŜƴǘǎκŎŀǊŜƎƛǾŜǊǎ ƻŦ aŀƻǊƛ 
children,  a few more of the parents in this group compared with parents overall, believed 
that the negative behaviour had stayed the same rather than decreased. A mother of three 
children said  
 ά¢ƘŜȅ ǎǘƛƭƭ ŀǊƎǳŜ ŀƴŘ ŦƛƎƘǘ ƻŎŎŀǎƛƻƴŀƭƭȅ ōǳǘ ƛǘ Ƙŀǎ ǇǊŜǘǘȅ ƳǳŎƘ ǎǘƻǇǇŜŘΦ 

L Ŏŀƴ ǎŜŜ ǘƘŜ ŎƘŀƴƎŜ ƛƴ ǘƘŜƳΣ ōŜŦƻǊŜ ƛǘ ǿŀǎ Ŏƻƴǎǘŀƴǘ ŦƛƎƘǘƛƴƎΣ ōǳǘ ƴƻǿ ǘƘŜȅΩǊŜ ƴƻǘ ƛƴ 
ŜŀŎƘ ƻǘƘŜǊǎΩ ŦŀŎŜǎ ŀƴŘ ǘƘŜȅ ŘŜŀƭ ǿƛǘƘ ŜŀŎƘ ƻǘher betterΦέ 

Of the small group of children whose negative behaviour had increased, three out of five 
were Maori.  As stated earlier, for some of these families ongoing stress and difficulties at 
ƘƻƳŜ ƳŀŘŜ ƳǳŎƘ ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ǳƴƭƛƪely. 
 
Maori parents/caregivers were almost  as positive as parents/caregivers of the group 
overall in their opinions of how much their children had gained from Seasons. A slightly 
lower percentage believed their children had gained what parents had hoped they would 
Ψǘƻ ŀ ƎǊŜŀǘ ŜȄǘŜƴǘΩΦ ¢ƘǊŜŜ  ǇŀǊŜƴǘǎκŎŀǊŜƎƛǾŜǊǎ ƻŦ aŀƻǊƛ ŎƘƛƭŘǊŜƴΣ ǘǿƻ ōƻȅǎ ŀƴŘ ƻƴŜ ƎƛǊƭΣ ǿƘƻ 
had each had a parent die, one through suicide, felt that the children had not fully engaged 
ǿƛǘƘ ǘƘŜ ΨŦŜŜƭƛƴƎ ǇŀǊǘǎΩ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΦ ! ƴǳƳōŜǊ ƻŦ ǇŀǊŜƴts/caregivers of Maori 
children suggested that, even though their children seemed happier or more relaxed they 
were still unwilling or unable to talk at home about their loss. The mother of a 7 year old 
girl whose father had recently died said:  

άLΩƳ ǳƴǎǳǊe.  She loved the programme and enjoyed each session, she bounced in 
ŀƴŘ ƻǳǘ ƻŦ ŜŀŎƘ ƻƴŜΦ  {ƘŜ ǎǘƛƭƭ ŘƻŜǎƴΩǘ ǘŀƭƪ ŀōƻǳǘ ƘŜǊ ƭƻǎǎ ŀƴŘ L ŘƻƴΩǘ ǇǳǎƘ ƛǘΦ .ǳǘ L 
ǘƘƛƴƪ ƛǘ Ƙŀǎ ŘƻƴŜ ƘŜǊ ǘƘŜ ǿƻǊƭŘ ƻŦ ƎƻƻŘ ōŜŎŀǳǎŜ ƘŜǊ ƳŀƴƴŜǊ Ƙŀǎ ŎƘŀƴƎŜŘΦέ 
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 A higher percentage of Maori children had experienced a death in their family/whanau 
than in the group overall. 
 
The interview responses show that Maori parents/caregivers had similar opinions of the 
ǇǊƻƎǊŀƳƳŜ ƛƴ ǘŜǊƳǎ ƻŦ ƛǘ ƘŜƭǇƛƴƎ ǘƻ ƳŜŜǘ ǘƘŜƛǊ ƻǿƴ όǇŀǊŜƴǘǎΩύ ƴŜŜŘǎ ŀǎ ƘŀŘ ǘƘŜ ƎǊƻup 
overall.  Almost all parents said that their children very much enjoyed the Seasons 
programme, even in the families where parents had not noticed much change in their 
ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊ ƻǊ ƳƻƻŘΦ  bƛƴŜǘŜŜƴ ƻŦ ǘƘŜ ǘǿŜƴǘȅ ǘǿƻ ǇŀǊŜƴǘǎ ƘŀŘ ǇƻǎƛǘƛǾŜ ŎƻƳƳŜƴǘǎ ǘo 
make about the programme.  One saw it as playing a positive role in suicide prevention for 
ǘŜŜƴŀƎŜǊǎ ŀŦŦŜŎǘŜŘ ōȅ ǎǳƛŎƛŘŜ ƛƴ ǘƘŜƛǊ ŦŀƳƛƭȅ ƻǊ ǎƻŎƛŀƭ ƎǊƻǳǇΣ ŀƴƻǘƘŜǊ ŘŜǎŎǊƛōŜŘ ƛǘ ŀǎ Ψŀ 
ƭƛŦŜƭƛƴŜΩ ŦƻǊ ƘŜǊǎŜƭŦ ŀƴŘ ƘŜǊ ǘƘǊŜŜ ŎƘƛƭŘǊŜƴΦ  {ŜǾŜǊŀƭ ǿƻƳŜƴ ŦŜƭǘ ƛǘ ǇǊƻǾided a great deal of 
ǇŜǊǎƻƴŀƭ ǎǳǇǇƻǊǘ ŜǎǇŜŎƛŀƭƭȅ ƛŦ ǘƘŜȅ ƘŀŘ ŀǘǘŜƴŘŜŘ ǘƘŜ ŀŘǳƭǘΩǎ ǇǊƻƎǊŀƳƳŜΦ ! ƳƻǘƘŜǊ ǿƘƻ ƘŀŘ 
attended a group at the same time as her daughter said: 

ά²Ŝ ōƻǘƘ ŜƴƧƻȅŜŘ ƛǘΣ ŦŜƭǘ ǎŀŦŜ ŀƴŘ ŎƻƳŦƻǊǘŀōƭŜΦ  ¢ƘŜ /ƻƳǇŀƴƛƻƴǎ ŀǊŜ ƴŜŀǘ ǇŜƻǇƭŜΦ  L 
have just recommended the programme to a friend who is going through a 
separation.  I would recommend it to anyone who has experienced a loss.  It was 
ŀƭǎƻ ŎǳƭǘǳǊŀƭƭȅ ŀǇǇǊƻǇǊƛŀǘŜ ŦƻǊ ƳŜΦέ 

 
The Seasons programme is delivered in schools in many towns.  It  is particularly warmly 
embraced and highly valued in a school in the Waiapu district, where all the children who 
attend are Maori.  At this school, the programme is delivered to two small groups of 
children at a time, one facilitated by the Growing through Grief coordinator and the other 
by the school Kuia, a trained Seasons Companion. At times, especially when they have 
particularly challenging groups of children,  the two Companions  work together.  
 
This is a decile 1-2 school with a large number of families experiencing social dysfunction, 
including drug taking and violence.  Some of the children were born to very young, single 
mothers, who socially and economically are barely surviving. A number of children have 
medical problems such as foetal alcohol syndrome.  The Principal states that these negative 
ŀǎǇŜŎǘǎ ŀǊŜ ōŀƭŀƴŎŜŘ ōȅ Ƴŀƴȅ ŦŀƳƛƭƛŜǎ Ŧǳƭƭȅ ŎƻƳƳƛǘǘŜŘ ǘƻ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ǿŜƭƭ-being and to 
ǘƘŜ ǿƻǊƪ ǘƘŜ ǎŎƘƻƻƭ ŘƻŜǎ ƻƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀƭŦΦ   
 
A high proportion of the children in this community have lost a significant person through 
death  and parental separation is very common.  With some parents  lacking basic 
parenting skills, some children have no stable adult to listen to them. A growing number of 
children at the school are living with grandparents who do not always have the skills and 
energy to cope with their mokopuna.   
 
Lƴ ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ ƻǇƛƴƛƻƴΥ 

ά{Ŝŀǎƻƴǎ ǘŀƪŜǎ ƛƴǘƻ ŀŎŎƻǳƴǘ ǘƘŜ ƎǊƛŜŦ ǘƘŀǘ ǘƘŜǎŜ ŎƘƛƭŘǊŜƴ ƘŀǾŜ ŜȄǇŜǊƛŜƴŎŜŘΦΦΦΦ ƛǘ 
allows them to unload.   Seasons allows a process for their pent up frustration.... 
children know they are respected...  The skilled Companions manage these children 
so successfully.  The most helpful skill they have is their gentleness and patience ς so 
important to children who have witnessed a lot of violence.  Companions are a 
focussed listener: a stable, accepting grownup who provides an outlet for the 
children ς ŀ ǎƛƎƴƛŦƛŎŀƴǘ ŀŘǳƭǘ ǿƘƻ ǘŀƪŜǎ ƴƻǘŜ ƻŦ ǿƘŀǘ ǘƘŜȅ ŀǊŜ ǎŀȅƛƴƎΦέ 
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The Seasons programme has been particularly helpful in this community to support two 
groups of children who had lost a close friend/cousin in separate accidents.  The children 
greatly valued the chance to be heard and to share their feelings and memories.  According 
to the principal 
 ά¢ƘŜȅ ƭŜŀǊƴŜŘ ǘƻ ƎǊƛŜǾŜ ƛƴ ǘƘŜƛǊ ƻǿƴ ǿŀȅΦέ  
 
hƴŜ ƻŦ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ mothers said 

LΩƳ ǊŜŀƭƭȅ ǎǘƻƪŜŘ ŀōƻǳǘ ǿƘŀǘ ƛǘ Ƙŀǎ ŘƻƴŜ ŦƻǊ ƘŜǊΦ  {ƘŜ Ǝƻǘ ƻǳǘ ƻŦ ƛǘ ǿƘŀǘ L ƘƻǇŜŘ ǎƘŜ 
would.  She loved it.  She now realises that when you have difficult times you talk to 
someone about it. 

And during the focus group at the school, some of thŜ ŎƘƛƭŘǊŜƴΩǎ ŎƻƳƳŜƴǘǎΥ 
ά¸ƻǳ ŘƻƴΩǘ ŦŜŜƭ ǎƻ ǎŀŘ ŀƴȅ ƳƻǊŜΦέ 
άL ŦŜŜƭ ƘŀǇǇȅ ƴƻǿΦ  IŀǇǇƛŜǊ ǘƘŀƴ L ǳǎŜŘ ǘƻ ōŜΦέ 
ά²Ŝ ǘŀƭƪŜŘ ŀōƻǳǘ ƻǳǊ ŦǊƛŜƴŘǎ ŀƴŘ ǎǘǳŦŦΦέ 
 

These responses suggest that the Seasons programme and the Companions who deliver it 
are open and flexible enough to provide something valuable to children and communities 
from widely varying social, economic and cultural backgrounds,  
 

Children from minority ethnic groups 
The Lotteries Research Board were keen for this evaluation to include children and families 
from ethnic groups other than Pakeha/European and Maori who make up the great 
majority of children who participate in Seasons each year, particularly in the Waiapu 
diocese. 
 
During Term 3 of 2009, 2 children of Chinese descent and 1 of Pacific Island descent were 
enrolled in the programme.  In addition the Growing through Grief coordinators contacted 
parents of one Fijian Indian and two Indian  children who had completed Seasons earlier in 
2009. These children all attended after school programmes. 
 
The fatƘŜǊ ƻŦ ǘǿƻ LƴŘƛŀƴ ōƻȅǎ ǿƘƻǎŜ ƳƻǘƘŜǊ ƘŀŘ ŘƛŜŘ ǎŀƛŘ Ƙƛǎ ǎƻƴǎ ǿŜǊŜ ΨǾŜǊȅ ǊŜǘƛŎŜƴǘΩ 
about telling him anything about their time at Seasons.  He thought though that they had 
ōŜƴŜŦƛǘǘŜŘ ŦǊƻƳ ƘŜŀǊƛƴƎ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴΩǎ ǎǘƻǊƛŜǎ ǎƛƳƛƭŀǊ ǘƻ ǘƘŜƛǊ ƻǿƴΣ ƘƻǿŜǾŜǊ ǘƘŜȅ ŘƛŘƴΩǘ 
talk about their mother either before or after attending Seasons. 
 
The mother of a Fijian Indian girl said her daughter absolutely loved Seasons, the talking, 
the workbook, the activities.  The child had been sad prior to starting to Seasons but she 
started talking about her feelings with her mother and seemed to become much happier.  
The mother said 

ά¢ƘŜ ǇŜƻǇƭŜ ǿƘƻ Ǌǳƴ ƛǘ ς they are lovely people.  So welcoming, safe and caring.  I 
felt really comfortable thereΦέ 

The mother of a 5 year old Pacific Island boy whose parents had separated also began to 
tell his mother how he was feeling, to be less clingy and dependent on her and to express 
himself more clearly.  His mother now worries a lot less about him, as she knows that her 
ǎƻƴ ǊŜŀƭƛǎŜǎ Ƙƛǎ ǇŀǊŜƴǘǎΩ ǎeparation was not his fault, and that he had had fun at Seasons. 
 
¢ƘŜ ǘǿƻ /ƘƛƴŜǎŜ ǎƛōƭƛƴƎǎ ƘŀŘ ƎŀƛƴŜŘ ǿƘŀǘ ǘƘŜƛǊ ƳƻǘƘŜǊ ƘŀŘ ƘƻǇŜŘ ŦƻǊ ǘƘŜƳΣ ǘƻ ŀ ΨƎǊŜŀǘ 
ŜȄǘŜƴǘΩΣ   ŀƴŘ ǘƘŜ ƳƻǘƘŜǊ ƘŀŘ ŀƭǎƻ ƘŀŘ ƘŜǊ ƘƻǇŜǎ ƳŜǘΦ  {ƘŜ ǎŀƛŘ 
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ά¸ŜǎΣ ŦƻǊ ōƻǘƘ ƻŦ ǘƘŜƳ ¢ǳŜǎŘŀȅ ŎƻǳƭŘƴΩǘ come around quick enough. They loved the 
programme and were sad it ended so soon;  it was their resting placeΦέ 

 
Gender 
The proportion of girls and boys whose negative behaviours either decreased or stayed the 
same during the programme were similar.  There were slightly more girls than boys whose 
behaviour parents/caregivers felt had deteriorated: one had a friend suicide as she started 
Seasons and another had a serious falling out with a close friend, also in her school-based 
Seasons group. 
 
Of the children whose parents felt that they had gained from attending Seasons, there was 
a similar proportion of girls and boys.   As described below, there was a small group of girls 
ŀƴŘ ƻƴŜ ōƻȅ ǿƘƻ ƘŀŘ ŜȄǇŜǊƛŜƴŎŜŘ ŀ ŎƭƻǎŜ ŦŀƳƛƭȅ ŘŜŀǘƘ ǿƘƻΣ ŦǊƻƳ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ point of 
view,  did not appear to benefit. 
 
Nature of loss 
The programme appears to have had a very positive impact on the children who had 
ŜȄǇŜǊƛŜƴŎŜŘ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ǎŜǇŀǊŀǘƛƻƴ ŀƴŘ ǘƘŜ ǎƳŀƭƭ ƎǊƻǳǇ ƻŦ ŎƘƛƭŘǊŜƴ ǿƘƻ ƘŀŘ ŜȄǇŜǊƛŜƴŎŜŘ 
multiple losses.  Of these children 27 of  36 had experienced a decrease in negative 
behaviour or mood.  There was a somewhat less positive impact for the children who had 
experienced a close family death, although parents/caregivers of  47% of these children 
noted a decrease in negative behaviour. Six of the 17 had behaviour or mood unchanged, 
while three had experienced an increase in negative behaviour.  These were teenage girls 
mentioned earlier, who had all experienced the suicide of someone they knew, and whose 
behaviour continued to be volatile and angry at home. 
 
²ƘŜƴ ŎƻƴǎƛŘŜǊƛƴƎ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ǇŀǊŜƴǘǎΩ ƘƻǇŜǎ ǿƛǘƘƛƴ ǘƘŜǎŜ ǘǿƻ ƎǊƻǳǇǎΣ 
almost all of the children who had been through a separation, and those who had 
experienced multiple losses had achieved what their parents had hoped they would, to 
some or to a great extent. 
 
Age Group 
Apart from the three teenage girls mentioned above, the impact on behaviour and mood 
on the group of older children appears to have been extremely positive with 71 % showing 
a decrease in their negative behaviour.  The younger group also had a large number (60%) 
of children whose behaviour and mood noticeably improved. 
 
In terms of children gaining what parents had hoped for them from Seasons, the results 
were highly positive for the younger group in particular, with 94% gaining from the 
programme to some extent or to a great extent.  The great proportion of the older group 
(79%) also made positive gains. 
 
In School and After School Attendance 
The location and timing of the programme a child attended, either at school or after school, 
did not seem to impact on whether or not  there was a reduction in his or her negative 
mood or behaviour.  However, a lower proportion of parents/caregivers of children who 
attended In School programmes noticed that their children had gained from attending 
{Ŝŀǎƻƴǎ Ψǘƻ ŀ ƎǊŜŀǘ ŜȄǘŜƴǘΩΦ  hƴŜ ŦŀŎǘƻǊ ǘƘŀǘ Ƴŀȅ ƘŀǾŜ ƛƴŦƭǳŜƴŎŜŘ ǇŀǊŜƴǘǎΩ ƻǇƛƴƛƻƴǎ ƛǎ ǘƘŀǘ 
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they are not required to take children to and from the programme when it is delivered at 
school.  These parents will have missed the happiness and positivity that many of the After 
School parents noticed as they collected their children. 
 
SECTION 2 PROGRAMME IMPACT AND ACHIEVEMENT OF AIMS – CHILDREN’S VIEWS 
Children were asked their  views on participating in Seasons and the impact it had had on 
them. 
 
Younger Children  Age 5 to 11 years 
Interviewers met with 12 groups of younger children, the groups numbers ranging  from 1 
child to 8 children on the day.  Altogether there were 48 children whose parents had given 
permission for them to participate at these final sessions, 26 boys and 22 girls.  Some 
children made comment on all four questions, some children said nothing at all.  These 
were fairly young children and their responses were mostly quite brief. 
 
Question 1 

What did you like about coming to Seasons ? 
The aspects of the programme that children liked were, in descending order 
 

¶ Art/craft activities and games 

¶ People-related aspects 

¶ Food 

¶ Stories 

¶ Everything 

¶ Nothing  
 
ACTIVITIES/GAMES 
Thirty two children mentioned the games and activities they participated at Seasons. Ten 
children said they liked or loved all of the activities, and other particular art/craft activities 
or games were mentioned by 22 children.  The balloon games and balloon popping were 
particularly liked by 3 children and others mentioned making shields, memories bottles, 
pass the parcel, making cards, playdough, making frames, making leaves for the tree, 
tearing paper  and writing. 
 
PEOPLE-RELATED ASPECTS 
Twenty children mentioned aspects of the programme that focussed on making connection 
with others, for example making friends, listening or talking to each other. 
Four children liked making friends/meeting people at Seasons. 
¢ǿƻ ǎŀƛŘ ǘƘŜȅ ƭƛƪŜŘ ΨǘŀƭƪƛƴƎ ŀōƻǳǘ ǘƘƛƴƎǎΩΣ ŀƴŘ ŀƴƻǘƘŜǊ ǘǿƻ ƭƛƪŜŘ the confidentiality and 
trust. 
hǘƘŜǊ ŀǎǇŜŎǘǎ ƳŜƴǘƛƻƴŜŘ ǿŜǊŜΥ ǘǊǳǎǘΣ ǘŜƭƭƛƴƎ ƻǳǊ ǎǘƻǊƛŜǎΣ ƘŜŀǊƛƴƎ ƻǘƘŜǊǎΩ ǎǘƻǊƛŜǎΣ ƭŜŀǊƴƛƴƎ 
from each other, sharing our feelings. 
 A 6 year old boy said   

άIt makes me happy cos I get shyέΣ 
and a boy and girl in the same group agreed  

ά²Ŝ ƭƛƪŜŘ ƳŜŜǘƛƴƎ ƴŜǿ ŦǊƛŜƴŘǎ ς ŜǾŜǊȅƻƴŜ ƛƴ {ŜŀǎƻƴǎΦέ 
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An after-school group of 1 girl and 3 boys particularly appreciated the confidentiality 
agreement within the group.  Together they offered 

ά¸ƻǳ Ŏŀƴ ǎǇŜŀƪ ǘƻ ǇŜƻǇƭŜ ŀƴŘ ȅƻǳ ƪƴƻǿ ǘƘŜȅ ǿƻƴΩǘ ǎǇŜŀƪ ǘƻ ŀƴȅƻƴŜ ŜƭǎŜ ŀōƻǳǘ ƛǘΦέ    
άLŦ ȅƻǳ ǘŜƭƭ ǘƘŜƳΣ ǘƘŜȅ ǿƛƭƭ ƪŜŜǇ ƛǘ ŀ ǎŜŎǊŜǘ ς ƛŦ ƛǘΩǎ ǎƻƳŜǘƘƛƴƎ ȅƻǳ ŘƻƴΩǘ ǿŀƴǘ ƻǘƘŜǊǎ 
ǘƻ ƪƴƻǿΦέ 

And a child new to this country added 
άCƛǊǎǘ L ŘƛŘƴΩǘ ƭƛƪŜ bŜǿ ½ŜŀƭŀƴŘΣ ōǳǘ ǘƘŜƴ L ŘƛŘ ōŜŎŀǳǎŜ L ƳŀŘŜ ƴŜǿ ŦǊƛŜƴŘǎ ŀǘ {Ŝŀǎƻƴǎ 
and I could talk about thingsΦέ 

FOOD 
Fourteen children mentioned particularly liking the food.  Three enjoyed cooking 
marshmallows and three having a party.  Other food-related favourites were milo, lollies, 
popcorn and pikelets.  A 7 year old girl said 

άL liked the activities, specially cooking the marshmallows together and drawing the 
ŦŀŎŜǎΣ ōǳǘ ƛǘ ǿŀǎ ŀƭƭ ƎƻƻŘΦέ 

EVERYTHING 
Twelve children said they liked everything about the programme. One 5 year old boy said 
 ά!ƭƭ ǘƘŜ ǎǘǳŦŦΣ ǘƘŜ ƎŀƳŜǎ ŀƴŘ ǘƘŜ ǇŀǊǘȅΦέ 
One in school group of younger children were particularly enthusiastic, with one girl 
summarising for many of them: 
 ά9ǾŜǊȅǘƘƛƴƎΣ ƛǘ ǿŀǎ ŀƭƭ ƎƻƻŘΦ  ²Ŝ ƭƻǾŜ ŀƭƭ ǘƘŜ ŀŎǘƛǾƛǘƛŜǎΦέ 
STORIES 
Five children said they liked the stories.  An articulate 10 year old boy offered his opinion: 

άLǘ ǿŀǎ ǎǳǇǇƻǊǘƛǾŜ ŀƴŘ ƘŜƭǇŦǳƭΦ  ¢ŜƭƭƛƴƎ ƻǳǊ ǎǘƻǊƛŜǎ ǿŀǎ ŎƻƻƭΣ ŀƴŘ ǘƘŜ ǎǘƻǊƛŜǎ ǿŜ ǊŜŀŘΦ  
¢ŜƭƭƛƴƎ ƻǳǊ ƻǿƴ ǎǘƻǊƛŜǎ ƳŀŘŜ ƳŜ ŦŜŜƭ ōŜǘǘŜǊέΦ 

NOTHING 
One boy said he liked nothing about Seasons and another young boy said he liked going 
home. 
 
Discussion 
These responses suggest that most of the children greatly enjoyed their Seasons sessions 
and some were able to reflect on the difference it had made to how they were feeling.  The 
Rolls and Payne (2007) study elicited similar responses from the younger children, where 
most were only able to express their experience of participating in a programme in terms of 
the activities they did. The children also expressed their relief at being able to talk to 
someone about their worries without that person becoming upset. 
 
For these children Seasons had achieved its aim of providing an environment that nurtures 
ǘǊǳǎǘΣ ŎƻƴŦƛŘŜƴǘƛŀƭƛǘȅΣ ŀŎŎŜǇǘŀƴŎŜΦ  Lǘ ƘŀŘ ŀƭǎƻ ǇǊƻǾƛŘŜŘ Ƴƻǎǘ ǿƛǘƘ  ŀ ǇƭŀŎŜ ǘƻ ΨǘŜƭƭ ǘƘŜƛǊ 
ǎǘƻǊȅΩΣ ǘƻ ōŜ ƘŜŀǊŘ ŀƴŘ ǎǳǇǇƻǊǘŜŘΦ Lƴ ŀ ǉǳŀƭƛǘŀǘƛǾŜ ŜǾŀƭuation of a British bereavement 
group for children conducted by Kitchener and Pennells (Stokes, Wyer & Crossley, 1997) 
the child participants  reported that the aspects of the group they found most beneficial 
were the opportunity to share with others in a similar situation, and a reduction in feelings 
ƻŦ ƛǎƻƭŀǘƛƻƴΦ ¢Ƙƛǎ ǎǘǳŘȅ ǊŜǾŜŀƭŜŘ ǘƘŀǘΣ ǿƘƛƭŜ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ǎƘƻǿŜŘ ƭƛǘǘƭŜ ŎƘŀƴƎŜ ŀǎ 
a result of attending the group,  there was a significant decrease in some emotional 
problems . 
 
Butler, Scanlan, Robinson, Douglas and Murch (2003) researched and wrote and about 
ŘƛǾƻǊŎŜ ΨǘƘǊƻǳƎƘ ŎƘƛƭŘǊŜƴΩǎ ŜȅŜǎΩΣ ǳǎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ όŀƎŜ т ǘƻ мрȅǊǎύ ƻǿƴ ŀŎŎƻǳƴǘǎ ƻŦ Ƙƻǿ 
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ǘƘŜȅ ŜȄǇŜǊƛŜƴŎŜŘ ǘƘŜ ōǊŜŀƪŘƻǿƴ ƻŦ ǘƘŜƛǊ ǇŀǊŜƴǘΩǎ ƳŀǊǊƛŀƎŜ ŀƴŘ ǘƘŜȅ ǘƻƻ ƘƛƎƘƭƛƎƘǘ ǘƘŜ ǾŀƭǳŜ 
of support ŦƻǊ ŎƘƛƭŘǊŜƴ ŘǳǊƛƴƎ ǘƘƛǎ ǘƛƳŜΦ Lƴ ǘƘŜ ǎŜŎǘƛƻƴ ƛƴ ǿƘƛŎƘ ǘƘŜȅ ǊŜǇƻǊǘ ƻƴ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ 
accounts regarding how they told others ς outside of the family ς ƻŦ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ŘƛǾƻǊŎŜΣ 
they report that for many children the support of their friends was hugely important during 
this period.  For example, in confiding in others  

άŎƘƛƭŘǊŜƴ ǿŜǊŜ ŎŀǊŜŦǳƭ ǿƘŜǊŜ ǘƘŜȅ ǇƭŀŎŜŘ ǘƘŜƛǊ ǘǊǳǎǘ ŀƴŘ ǇŀǊǘƛŎǳƭŀǊƭȅ ǾŀƭǳŜŘ ǘƘŜ 
opportunities to talk provided by those of their friends who had themselves 
ŜȄǇŜǊƛŜƴŎŜŘ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ŘƛǾƻǊŎe.  This helped children to give expression to their 
feelings in circumstances where they had a reasonable expectation that they would 
ōŜ ǘŀƪŜƴ ǎŜǊƛƻǳǎƭȅ ŀƴŘ ǳƴŘŜǊǎǘƻƻŘέ όǇΦ умύΦ 

 Another of their findings (Butler, Scanlan et al, 2003)  was that  
άŎƘƛƭŘǊŜƴ ƪƴŜǿ ǿƘŀǘ ǘƘŜȅ ǿŜǊŜ ƭƻƻƪƛƴƎ ŦƻǊ  ƛƴ ǘŀƭƪƛƴƎ ǘƻ ƻǘƘŜǊǎ ŀƴŘ ǘƘŜȅ ǾŀƭǳŜŘ ǘƘŜ 
support that they received.  They did not often want their confidant to do anything.  
Just to listen.  Some children, especially boys, had real difficulty in knowing how to 
ǘŀƭƪ ǘƻ ƻǘƘŜǊǎ ŀōƻǳǘ ǿƘŀǘ ǿŀǎ ƘŀǇǇŜƴƛƴƎ ǘƻ ǘƘŜƳΦέ όt умύΦ  

IƻǿŜǾŜǊΣ ǘƘŜȅ ǿŀǊƴ ǘƘŀǘ ŜŀŎƘ ŎƘƛƭŘΩǎ ǎƛǘǳŀǘƛƻƴ ŀƴŘ ŎƻǇƛƴƎ ǎǘǊŀǘŜƎƛŜǎ ŀǊŜ ǳƴƛǉǳŜ ŀƴŘ ǘƘŜǊŜ 
were certainly some who did not wish to tell others, and that this reluctance should be 
respected. 
 
Question 2 

What didnõt you like about coming to the programme? 
 
The number of children who offered a response to this question was much lower than to 
the first question. 
{ƛȄ ƎǊƻǳǇǎΣ ŎƻƳǇǊƛǎƛƴƎ нп ŎƘƛƭŘǊŜƴΣ ǎŜŜƳŜŘ ǘƻ ŀƎǊŜŜ ǘƘŀǘ ǘƘŜǊŜ ǿŀǎ ƴƻǘƘƛƴƎ ǘƘŜȅ ŘƛŘƴΩǘ ƭƛƪŜ 
ƻǊ ǿƘŀǘ ǘƘŜȅ ŘƛŘƴΩǘ ƭƛƪŜ ǿŀǎ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǿŀǎ ŦƛƴƛǎƘƛƴƎ ƻǊ ƛǘ ǿŀǎ ƴƻǘ ƭƻƴƎ ŜƴƻǳƎƘΦ 
One girl said 
 άL ŘƛŘƴΩǘ ƭƛƪŜ ƛǘ ōŜŎŀǳǎŜ ƛǘ ǿŀǎƴΩǘ ƻƴ ŜǾŜǊȅ Řŀȅ ς ƛǘ ǿŀǎƴΩǘ ƻƴ ƛƴ ǘƘŜ ǿŜŜƪŜƴŘǎΗέ 
 
Six children mentioned not liking talking about their feelings and/or not liking feeling sad. A 
girl offered: 

άL ŘƛŘƴΩǘ ƭƛƪŜ ǎƘŀǊƛƴƎ ǘƘŜ ŦŜŜƭƛƴƎǎΦ L ŘƛŘƴΩǘ ƭƛƪŜ ƘŜŀǊƛƴƎ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ŦŜŜƭƛƴƎǎΤ L ŦŜƭǘ 
ǎŀŘέ 

And a boy 
 άL ƭƛƪŜŘ ǘƘŜ ŀŎǘƛǾƛǘƛŜǎ ōǳǘ L ŘƛŘƴΩǘ ƭƛƪŜ ǘƻ ǘŀƭƪ ŀōƻǳǘ ǎǘǳŦŦ ǘƻƻ ƳǳŎƘΦέ 
ŀƴŘ ŀƴƻǘƘŜǊ ȅƻǳƴƎŜǊ ƎƛǊƭ ŘƛŘƴΩǘ ƭƛƪe talking about her  Dad. 
One boy was ambivalent about this aspect of Seasons, saying 

άLǘ ǿŀǎ ƭƛƪŜ ŀ ƎƻƻŘ ǘƘƛƴƎ ŀƴŘ ŀ ōŀŘ ǘƘƛƴƎ ς you hear the story and you feel sad that it 
ƘŀǇǇŜƴŜŘ ǘƻ ƘƛƳ όƎǊƻǳǇ ƳŀǘŜύΦέ 

 
!ƴƻǘƘŜǊ ŦƻǳǊ ŎƘƛƭŘǊŜƴ ŘƛŘƴΩǘ ƭƛƪŜ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴΩǎ behaviour at times, and in particular a boy 
with aspergers syndrome said 
 ά hǘƘŜǊǎ ŘƻƴΩǘ ōŜ ǉǳƛŜǘ ŀƴŘ ƎƛǾŜ ƳŜ ŀ ƘŜŀŘŀŎƘŜΦέ 
 
For a few children  attending Seasons meant missing out on other activities, and one boy 
mentioned not liking that he had to miss out on rugby practice.  Other comments 
 άL ŘƛŘƴΩǘ ƭƛƪŜ ǎƘŀǊƛƴƎ ǘƘŜ ǎǘƻǊƛŜǎ ōŜŎŀǳǎŜ L ǿŀǎ ǎŎŀǊŜŘ ŀƴŘ ŎǊŀǿƭŜŘ ǳƴŘŜǊ ǘƘŜ ǘŀōƭŜΦέ 

άLǘΩǎ ǎŀŘ ǘƻ ŦƛƴƛǎƘ ŎƻƳƛƴƎΦέ  
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άL ǿŀǎ ǎƘȅ ǿƘŜƴ L ŦƛǊǎǘ ŎŀƳŜ ŀƴŘ ŘƛŘƴΩǘ ƭƛƪŜ ǘƘŀǘΣ ōǳǘ ƴƻǿ ƛǘΩǎ ƎƻƻŘΦέ 
 
Question 3 

If you think back to how you felt about the loss you have experienced before 

you started Seasons, has anything changed for you?  
 
This question was too sophisticated for the youngest children, however many  children did 
provide some thoughtful answers.  A 10 year old boy said 
 άYes, I feel better inside and much happierέ 
A group of two 7 year old girls provided these responses: 

άaȅ ǘŜŀŎƘŜǊ ƛǎ ƘŀǇǇƛŜǊ ōŜŎŀǳǎŜ ǎƘŜ ƴƻǿ ƪƴƻǿǎ ǿƘŀǘ ǿŀǎ ǿǊƻƴƎ ǿƛǘƘ ƳŜΦ  {ƘŜ 
ǳƴŘŜǊǎǘŀƴŘǎ ƴƻǿΦέ 
άL ƪƴƻǿ ƴƻǿ ǘƘŀǘ Ƴȅ aǳƳ ŀƴŘ 5ŀŘ ǿƛƭƭ ōŜ ǿƛǘƘ ƳŜ ŀƭǿŀȅǎ ƴƻ matter whether they 
ŀǊŜ ŘŜŀŘ ƻǊ ƴƻǘΦέ 

And a girl of the same age in a different group said 
άLΩƳ ƴƻǘ ŀŦǊŀƛŘ ŀƴȅ ƳƻǊŜΦ  IŜŀǊƛƴƎ ǘƘŜ ǎǘƻǊƛŜǎ ǿŀǎ ƘŀǊŘ ōǳǘ ƛƴ ǘƘŜ ŜƴŘ ǘƘŜȅ ƳŀŘŜ ƳŜ 
feel big and strong and build me upΦέ 

 
Some children seem to have experienced quite a change in the ways that they managed 
their feelings. 

ά.ŜŦƻǊŜ L ǘƘƻǳƎƘǘ L ǎƘƻǳƭŘ ƪŜŜǇ ŀƭƭ Ƴȅ ŦŜŜƭƛƴƎǎ ǘƻ ƳȅǎŜƭŦΣ ƴƻǿ L ƪƴƻǿ ƛǘΩǎ ƻƪ ǘƻ ƭŜǘ 
ǘƘŜƳ ƻǳǘΦέ 
άL ƪƛƴŘ ƻŦ ŦƛƴŘ ƛǘ ŜŀǎƛŜǊ ǘƻ ǘŀƭƪ ŀōƻǳǘ ƛǘΦέ 
ά¸Ŝǎ L ŘƻΦ  L ŦŜŜƭ ŘƛŦŦŜǊŜƴǘ ǘƘǊƻǳƎƘ Ƴȅ ŦŜŜƭƛƴƎǎ ŀōƻǳǘ ƻǘher people ς ƛǘ ŦŜŜƭǎ ōŜǘǘŜǊΦέ 
άLΩǾŜ Ǝƻǘ ƻǘƘŜǊ ǿƻǊŘǎ ŦƻǊ ΨƳŀŘΩΦέ 
 άL ŦŜŜƭ ōŜǘǘŜǊ ōŜŎŀǳǎŜ I do ǎŜŜ Ƴȅ 5ŀŘ Σ ōǳǘΧ όƎǊƻǳǇ ƳŀǘŜǎύ ŘƻƴΩǘ see their Dad 
όǿƘƻ ƘŀŘ ŘƛŜŘύΦέ 

For these children, Seasons had achieved its aim of providing an opportunity to express, 
acknowledge and normalize their grief experience. 
 
Two girls made it clear they were still keenly feeling their loss: 
 άLΩƳ ǎǘƛƭƭ ǎŀŘ ŀōƻǳǘ Ƴȅ aǳƳΦέ 
 άtŀǊŜƴǘǎ ǎƘƻǳƭŘƴΩǘ ōǊŜŀƪ ǳǇ ƻƴŎŜ ǘƘŜȅ ƘŀǾŜ ƪƛŘǎΦέ 

 
In a group of two boys and two girls, all answered No (nothing has changed) to this 
question. 
 
Question 4 

If you had a friend who had recently had someone they love die or move away 

from them, would you recommend they come to Seasons?  Why or why not?  
 
Of the 40 children who responded to this question, 32 said yes they would recommend it 
and 8 said no they would not.   The reasons given by the children who would not 
recommend Seasons to a friend were very thoughtful: the group of two 7 year old girls said 

ά.ŜŎŀǳǎŜ ǘƘŜȅ ǿƻǳƭŘ ǘƘƛƴƪ ǿŜ ǿŜǊŜ ōŜƛƴƎ ƳŜŀƴ ǘƻ ǘƘŜƳ ǘŀlking about their loss 
ǿƘŜƴ ǘƘŜȅ ƘŀŘƴΩǘ ŀǎƪŜŘ ǳǎ ǘƻΣ ƛǘ ƳƛƎƘǘ ƘǳǊǘ ǘƘŜƛǊ ŦŜŜƭƛƴƎǎ ǘƻ ǘŀƭƪ ǿƘŜƴ ǘƘŜȅ ǿŜǊŜƴΩǘ 
ǊŜŀŘȅ ǘƻΦέ 

One young boy said  
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άNo, because they might be sadέ Σ ŀƴŘ ŀƴƻǘƘŜǊ 
άbƻ ƛǘ ŎƻǳƭŘ ǇǊƻōŀōƭȅ ƳŀƪŜ ƘŜǊ ǎŀŘŘŜǊΦ aŀȅōŜΚ ΣΣ ōŜŎŀǳǎŜ ǎƘŜ Ƙŀǎ ǘƻ talk about her 
MumΦέ 

 
Of the children who would recommend Seasons, some would do so enthusiastically while 
others were more restrained.   

ά¸ŜǎΣ L ǿƻǳƭŘΣ ōŜŎŀǳǎŜ L ǿŜƴǘ ǘƻ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŀƴŘ ƛǘ ƳŀŘŜ ƳŜ ŦŜŜƭ ŀ ƭƛǘǘƭŜ ōƛǘ 
ōŜǘǘŜǊΦέ 
 άLǘ ǿƻǳƭŘ ƘŜƭǇ ǘƘŜƳ ǎŜŜ ǘƘŀǘ they have a memory ƻŦ ǘƘŜƛǊ 5ŀŘ ƻǊ ǇŜǊǎƻƴΦέ 
ά¸Ŝǎ ƛǘ ǿƻǳƭŘ ƘŜƭǇ ǘƘŜƳ ǎƻ ǘƘŜȅ ǿƻƴΩǘ ōŜ ǎŎŀǊŜŘ ǘƻ ǎƘƻǿ ǘƘŜƛǊ ŦŜŜƭƛƴƎǎΦ  L ŦŜƭǘ ǎŀŦŜ 
ƘŜǊŜΦέ 
άLǘ ǿƻǳƭŘ ƘŜƭǇ ƘŜǊ ōŜŎŀǳǎŜ ǎƘŜ ǿƻǳƭŘƴΩǘ ŦŜŜƭ ǎƻ ǳǇǎŜǘ ŀōƻǳǘ ƛǘ ς she would be more 
confident about her parents splittinƎ ǳǇΦέ 

 
Question 5 

Did you ask any questions about things that are important to you during the 

programme? If so, was the answer helpful to you?  
 
This question was not answered very fully.   One girl said yes she had asked questions about 
her Grandad and the answers were helpful.  Children said they had mostly asked each other 
questions while they were doing activities.   As this is primarily a peer support process, 
Companions are trained to turn questions back to the group where appropriate, 
encouraging the children to ask questions and provide responses amongst themselves 
rather than the Companion doing so. 
  

Question 6 

Was there something important or really helpful that you discovered from 

being in this group? If so, could you tell me about it.   
 
Again, Ƴŀƴȅ ƻŦ ǘƘŜ ȅƻǳƴƎŜǊ ŎƘƛƭŘǊŜƴ ŘƛŘƴΩǘ ǊŜǎǇƻƴŘ ǘƻ ǘƘƛǎ ǉǳŜǎǘƛƻƴΦ 
Some children however had learned things that they valued, especially related to feelings. 
 
! ф ȅŜŀǊ ƻƭŘ ōƻȅ ƘŀŘ ŘƛǎŎƻǾŜǊŜŘ άLǘΩǎ ƻƪ ǘƻ ŦŜŜƭ ŦŜŜƭƛƴƎǎέΩ, and two younger girls had learned 
from others about how they had managed their loss. A 7 year old girl had discovered 
 ά¢Ƙŀǘ L Ŏŀƴ ǎŀȅ ΨǇŀǎǎŜŘ ŀǿŀȅΩ ƴƻǘ ΨŘŜŀŘΩ ōŜŎŀǳǎŜ ƛǘ ƳŀƪŜǎ ƳŜ ŦŜŜƭ ōŜǘǘŜǊΦέ 
Several others commented that they had learned how to feel  happier, while one young girl 
had even learƴŜŘ   ΨƘƻǿ ǘƻ ōŜ ƘŜƭǇŦǳƭ ŀǊƻǳƴŘ ǘƘŜ ƘƻǳǎŜΩ.   
 
Older children aged 12 to 16 years 
 
Five  focus groups were held with children aged 12 years or older.  Three of these were 
based in secondary schools (aged 13 ς 15 years) and two were after school programmes 
(aged 12 ς 14 years).  Altogether there were 23 children, all of whom in this study were 
girls. 
 
Question 1 

What did you like about coming to the programme ? 
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In descending order, the aspects of the programme that the older children liked were  

¶ Talking about feelings 

¶ Making friends and meeting people 

¶ Confidentiality/trust within the group 

¶ Fun 

¶ Food 

¶ Missing class 
 
Twelve  girls mentioned feelings ς that they enjoyed talking about them or they learned to 
manage them differently. The girls said 
 άLǘ ƳŀŘŜ ƳŜ ƻǇŜƴ ǳǇ ƳƻǊŜέ 
 ά.ŜƛƴƎ ŀōƭŜ ǘƻ ǘŀƭƪ ŀƴŘ ƪƴƻǿƛƴƎ ǇŜƻǇƭŜ ǿŜǊŜ ƭƛǎǘŜƴƛƴƎ ŀƴŘ ƴƻǘ ǎƘǳǘǘƛƴƎ ȅƻǳ ƻŦŦέ 
 ά¢ƘŜǊŜ ǿŀǎ ŀ ƭƻǘ ƻŦ ŦŜŀǊΣ ōǳǘ ǘƘŀǘ ǿŀǎ ƎƻƻŘέ 
 
Others liked the people and the chance to make friends and meet people.  The 
confidentiality/trust on which the group was based was mentioned by four girls; two 
enjoyed the fun they had; two liked the food; and two liked that it meant they could miss 
ŎƭŀǎǎŜǎ ǘƘŜȅ ŘƛŘƴΩǘ ŜƴƧƻȅΦ 
 
Question 2 

What didnõt you like about coming to the programme? 
 
Mainly these girls simply did not like the idea of the programme coming to an end or that 
the sessions were not long enough.  Three girls did not like missing classes and one girl said 
that sometimes it made her feel upset.  One 12 year old girl said 

ά²Ŝ ǿŜǊŜ ǎŀȅƛƴƎ Ƙƻǿ ǎŀŘ ƛǘ ƛǎ ƎƻƛƴƎ ǘo be because we will not be meeting on 
Tuesdays  any moreΦέ 

 
Question 3 

If you think back to how you felt about the loss you have experienced before 

you started Seasons, has anything changed for you?  
 
Again, the girls spoke mainly about changes to feelings and their enhanced ability to talk 
about them. 

ά¸ŜǎΣ ōŜŦƻǊŜ L ǿŀǎ ƭƻƴŜƭȅ ŀƴŘ ǘƘŜǊŜ ǿŀǎƴΩǘ ŀƴȅƻƴŜ ǘƻ ǘŀƭƪ ǘƻ ōǳǘ ƴƻǿ L ŦŜŜƭ ƳƻǊŜ 
ŎƻƴŦƛŘŜƴǘΦέ 
άL ŀƳ ƳƻǊŜ ǇƻǎƛǘƛǾŜΦ  ²ŜƭƭΣ  ŀǘ ŦƛǊǎǘ L ǊŜŀƭƭȅ ŘƛŘƴΩǘ ǿŀƴǘ ǘƻ Ǝƻ ƘƻƳŜΦ  .ǳǘ ǘƘŜƴ ƘŀǾƛƴƎ 
someone listen to me made a ŘƛŦŦŜǊŜƴŎŜΣ ŜǾŜƴ ǘƘƻǳƎƘ ƛǘ ǿŀǎ ƴƻ ŘƛŦŦŜǊŜƴǘ ŀǘ ƘƻƳŜΦέ 
 άLΩǾŜ ƭŜŀǊƴŜŘ ǘƻ ŀŎŎŜǇǘ Ƴȅ ƭƻǎǎ ς ǘƻ ƪƴƻǿ ǘƘŜȅ ŀǊŜ ƴƻǘ ƛƴ ǇŀƛƴΦ  L ŦŜŜƭ ǊŜƭƛŜǾŜŘ ǘƻƻΦέ 

Many girls had noticed a change in their ability and willingness to talk about their loss, both 
within their group and outside of it. 
 ά¸ƻǳ ǳǎŜŘ ǘƻ ƘƛŘŜ ȅƻǳǊ ŦŜŜƭƛƴƎǎΣ ōǳǘ ŎƻƳƛƴƎ ƘŜǊŜΣ ȅƻǳ ǘŀƭƪ ŀōƻǳǘ ƛǘΦέ 

άLǘ ƛǎ ƎƻƻŘ ǘƻ ƘŀǾŜ ǎƻƳŜƻƴŜ ǘƻ ǘŀƭƪ ǘƻ ǿƘƻ ƛǎ ƴƻǘ ȅƻǳǊ aǳƳ ƻǊ 5ŀŘ ς someone you 
Ŏŀƴ ǘǊǳǎǘΦέ 
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Question 4 

If you had a friend who had recently had someone they love  die or move away 

from them, would you recommend they come to Seasons?  Why or why not?  
 
All 21 girls who responded agreed they would recommend Seasons to a friend. 
 ά¸ŜǎΣ ŎŀǳǎŜ ƛŦ ǘƘŜȅ ŎƻǳƭŘƴΩǘ ƻǇŜƴ ǳǇ ǘƻ ŀƴȅƻƴŜ ǘƘŜȅ ǇǊƻōŀōƭȅ ŎƻǳƭŘ ƘŜǊŜΦέ 

ά¢ƻ ƭŜǘ ǘƘŜƳ ƪƴƻǿ ǘƘŀǘ ŎƻƳƛƴƎ ƘŜǊŜ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ƘƛŘŜ ŀƴȅǘƘƛƴƎΦ  !ƴŘ ŀƭǎƻ ǘƘŀǘ 
ǘƘŜȅ ŎƻǳƭŘ ōŜ ƎƻƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜ ǎŀƳŜ ŀǎ ǎƻƳŜƻƴŜ ŜƭǎŜΦέ 

 
Question 5  

Did you ask any questions about things that are important to you during the 

programme? If so, was the answer helpful to y ou? 

And,  Were some questions answered without you having to ask?  

 
Some groups seem to have asked a lot of questions, others only a few.  As with the younger 
group, many questions were asked and answered amongst the children themselves, 
especially as they were working on activities. 
Some girls said it was a real relief to have some questions answered without having to ask. 
All who responded said answers provided were helpful whether the answers came from the 
Companion or other group members.  
About questionǎ ǘƘŀǘ ŘƛŘƴΩǘ ƴŜŜŘ ǘƻ ōŜ ŀǎƪŜŘΥ 

ά¸ŜǎΦ  L ǿŀǎ ǘƘƛƴƪƛƴƎΣ Ψ!Ƴ L ƴƻǊƳŀƭΚΩ ŀƴŘ ǘƘŜƴ LΩŘ ǊŜŀƭƛǎŜ ǘƘŀǘ ŜǾŜǊȅƻƴŜ ǿŀǎ ƛƴ ǘƘŜ 
same boat ς that was relieving! ς L ŀƳ ƴƻǊƳŀƭΗέ 
ά¸ŜǎΣ ǎƻƳŜ ǊŜŀƭƭȅ ǇŜǊǎƻƴŀƭ ǎǘǳŦŦ ǿŀǎ ŀƴǎǿŜǊŜŘ ǿƛǘƘƻǳǘ ƘŀǾƛƴƎ ǘƻ ŀǎƪΦ  ¢Ƙŀǘ ǿŀǎ 
good because ǎƻƳŜǘƛƳŜǎ ȅƻǳ ŘƻƴΩǘ ƪƴƻǿ Ƙƻǿ ǘƻ ǿƻǊŘ ǘƘŜ ǉǳŜǎǘƛƻƴΣ ŀƴŘ ǘƘŜƴ 
ǎƻƳŜƻƴŜ ŜƭǎŜ ŀǎƪǎΣ ƛǘΩǎ ƭƛƪŜ ς ΨhƘΣ ȅŜǎΗΩΦ  !ƴŘ ŀƭǎƻΣ ǿƘŜƴ ǎƻƳŜƻƴŜ ŜƭǎŜ ŀǎƪǎ ǘƘŜ 
ǉǳŜǎǘƛƻƴ ƻǊ ǿƘŜƴ ƛǘ ƛǎ ǎŀƛŘ ŦƻǊ ȅƻǳΣ ȅƻǳ ǘƘƛƴƪ ΨLǘΩǎ ƻƪ ǘƻ ŀǎƪ ǘƘŀǘΗΩ άΦ 

 
Question 6  

Was there something important or really helpful that you discovered from 

being in this group? If so, could you tell me about it.   
 
! ƪŜȅ ǘƘŜƳŜ ƛƴ ǘƘŜ ƎƛǊƭǎΩ ǊŜǎǇƻƴǎŜǎ ǘƻ ǘƘƛǎ ǉǳŜǎǘƛƻƴ ǿŀǎ Ƙƻǿ ƳǳŎƘ ǘƘŜȅ ǾŀƭǳŜŘ ǘƘŜ ǘǊǳǎǘ 
and confidentiality agreement within their groups.  One girl said she had learned 

ά¢Ƙŀǘ ǿŜ Ŏŀƴ ƘŜƭǇ ŜŀŎƘ ƻǘƘŜǊ ƻǳǘǎƛŘŜ ǘƘŜ ƎǊƻǳǇ ǘƻƻΣ ōŜŎŀǳǎŜ ƻŦ ǘƘŜ ǘǊǳǎǘ ŀƴŘ ŀƭǎƻ 
ōŜŎŀǳǎŜ ǿŜ ƪƴƻǿ ǘƘŜƛǊ ǎǘƻǊȅΦέ 
ά/ƻƴŦƛŘŜƴǘƛŀƭƛǘȅ ς ǘƘŀǘ ǿŀǎ ōƛƎΦέ 

The girls also mentioned valuing the fact that the support they received from each other 
ǿƻǳƭŘ ŎƻƴǘƛƴǳŜ ōŜȅƻƴŘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ŜƴŘƛƴƎΦ 
The other repeating theme was the value and relief in learning that there were others who 
were experiencing the same things as themselves.   

άLǘ ǿŀǎ ǊŜŀƭƭȅ ǊŜƭƛŜǾƛƴƎ ǘƘŀǘ ǇŜƻǇƭŜ ǿŜǊŜ ŦŜeling a similar way and it was not just 
ƳŜΦέ 

 άWǳǎǘ ƘŀǾƛƴƎ ǎƻƳŜƻƴŜ ȅƻǳ ƪƴƻǿ ȅƻǳ Ŏŀƴ ǘŀƭƪ ǘƻΣ ōŜŎŀǳǎŜ ǘƘŜȅ ƪƴƻǿ Ƙƻǿ ȅƻǳ ŦŜŜƭΦέ 
  
Other girls discovered other helpful things,  especially about managing their feelings 
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ά¢ƘŜ ŀŎǘƛǾƛǘƛŜǎ ƘŜƭǇ ȅƻǳǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎΣ so you are able to break it down, and it is ok 
ǘƻ ŎǊȅ ŀƴŘ ŦŜŜƭ ŀƴƎǊȅ ŀƴŘ ǎǘǳŦŦΦέ 
ά¢ƘŜ ŀōƛƭƛǘȅ ǘƻ ǘŀƭƪέ 
άhǇŜƴ ǳǇ ǘƻ ȅƻǳǊ ŦŀƳƛƭȅ ŀƴŘ ǎǘǳŦŦέ 
ά[ŜŀǊƴƛƴƎ ǘƻ Ǝƻ ŦƻǊ  ǿŀƭƪǎ ƻƴ ǘƘŜ ōŜŀŎƘ ς that is helpful.  Take it out on the beach ς 

ƪƛŎƪ ǘƘŜ ǎŀƴŘΗέ 
 
Discussion 
It is very clear that for this group of 23 young teenage girls the aims of the Seasons 
programme had been achieved. They had been provided the freedom to express and 
acknowledge the range of grief and loss reactions that they were experiencing and to ask 
their questions, two key aims of the programme. The programme seems to have helped the 
girls considerably in coping with the changes in their lives. In addition to receiving loving 
support in a time of real need, there is evidence that these young teenagers have 
ŘŜǾŜƭƻǇŜŘ ΨǘǊŀƴǎŦŜǊŀōƭŜ ǎƪƛƭƭǎΩ ǘƘŀǘ ǿƛƭƭ ŜƴŀōƭŜ ǘƘŜƳ ǘƻ ƳŜŜǘ ƻǘƘŜǊ ŎƘŀƭƭŜƴƎŜǎ ƛƴ ǘƘŜ ŦǳǘǳǊŜΦ  
Rolls and Payne(2007) identify this process as an additional benefit that quality childhood 
bereavement services provide, in addition to helping young people make meaning out of 
their loss. 
 
In an article focussing on the relative powerlessness of young people who experience 
bereavement, McCarthy (2007) summarises the insights gained from recent qualitative 
studies of young people most of whom had experienced the death of a close family 
member.  These include: 

¶ The overwhelming nature of the feelings they experience 

¶ ¢ƘŜ ƭŀŎƪ ƻŦ ŀŎƪƴƻǿƭŜŘƎŜƳŜƴǘ ƻŦ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜƳƻǘƛƻƴǎ ŀƴŘ ǘƘŜ ƭŀŎƪ ƻŦ ǇƭŀŎŜǎ 
available for them to talk about them 

¶ Guilt and confusion that can arise in young people in this absence of any recognition 
of their grief reactions 

¶ The common themes of isolation and loneliness young people can feel within their 
social settings, which frequently results in a sense of being different and long-term 
loneliness.  

She stresses the importance of the provision of peer support groups for youth and, if 
ƴŜŎŜǎǎŀǊȅΣ ǿƛǘƘƻǳǘ ŀƭƭƻǿƛƴƎ ǇŀǊŜƴǘǎ ǘƻ ŀŎǘ ŀǎ ΨƎŀǘŜƪŜŜǇŜǊǎΩ όaŎ /ŀǊǘƘȅΣ нллтΣ ǇΦнфоύΦ ¢Ƙƛǎ 
group of girls included the three whose parents had not noted much positive change in 
behaviour, and suggests a possible difference in perspective of the value of the experience 
between parent and participant as none of the girls reported negatively about their 
experience, nor suggested that it had been less than helpful. 
 
Butler et al (2003) confirm the importance of support for some young people facing 
extensive life changes.  In their  study of the  ŜƭŜƳŜƴǘǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ 
circumstances that might have contributed to positive adjustment to the changes they 
faceŘ ŦƻƭƭƻǿƛƴƎ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ŘƛǾƻǊŎŜΣ ǘƘŜȅ ŎƻƴŎƭǳŘŜŘ ǘƘŀǘΣ ŀƳƻƴƎǎǘ ƻǘƘŜǊ ǘƘƛƴƎǎΣ ǘƘƻǎŜ 
who had adjusted were more likely: 

¶ to be female, 

¶ to be aged over 12yrs, 

¶ to have been told by a parent about the separation and to have received an 
explanation regarding why, 

¶ and to have sought support from others and to have received support from others. 
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¢ƘŜȅ ǎǘŀǘŜ άLƴ ǘƘŜƛǊ ƻǿƴ ŀŎŎƻǳƴǘǎ ƻŦ ǿƘŀǘ ƳŜŘƛŀǘŜŘ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǇŀǊŜƴǘŀƭ ŘƛǾƻǊŎŜΣ 
the children consistently identified the overarching role of accessible and effectiǾŜ ǎǳǇǇƻǊǘέ 
(p 170). 
This support was generally from people close to the children ς good friends, mothers and 
grandparents.  This Seasons group seemed to provide for these girls a similar  kind of 
quality support and trust. 
 
During the course of the term it became clear to the Companion that some of the girls were 
dealing with a high level of distress and dysfunction in their home lives.  Grych and Fincham 
(1992)  question the ability  of programmes that target only the child to have much impact 
on mitigating the adverse impacts of parental separation.  They conclude however by 
expressing support for quality child-focussed programmes, even though it is generally the 
ŎƘƛƭŘΩǎ ŦŀƳƛƭȅ ǎŜǘǘƛƴƎ ǘƘŀǘ ƛǎ ŎŀǳǎƛƴƎ ǘƘŜƛǊ ŘƛǎǘǊŜǎǎ ŀƴŘ ǎǳŎƘ ǇǊƻƎǊŀƳƳŜǎ Řƻ ƴƻǘ ƛƳǇŀŎǘ ƻƴ 
these.  Their support is based on these factors: 

¶ such programes provide social support for children and help them develop coping 
strategies;  

¶ generally children are more accessible for intervention than are their parents 
(especially if programmes are school-based);  

¶ ŎƘƛƭŘǊŜƴΩǎ ŎƻǇƛƴƎ ǎƪƛƭƭǎ ŀƴŘ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ǘƘŜ ŘƛǾƻǊŎŜ Ƴŀȅ ōŜ ƳƻǊŜ ƻǇŜƴ ǘƻ 
change than characteristics of their home environment 

 
SECTION 3 ACHIEVEMENT OF PROGRAMME AIMS – COMPANION’S VIEWS 
 
Five Companions (programme facilitators) wrote weekly reflections on the programme 
ŘŜƭƛǾŜǊȅ ǇǊƻŎŜǎǎŜǎΣ ǇǊƻǾƛŘƛƴƎ ǘƘŜƛǊ ǾƛŜǿǎ ƻƴ Ƙƻǿ ǘƘŜǎŜ ŜƴŀōƭŜŘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ŀƛƳǎ ǘƻ 
be achieved. 
 
The Companions facilitated: 

¶ A group of two  7 year old girls 

¶ A group of five 10- 11 year olds 

¶ Two groups of 1 boy ς both groups had started with more but children had left  

¶ An in-school group of 5 teenage girls 
 
Groups of younger children 
Companions describe creating the group contract in the first session ς a process which even 
the young children readily contribute to and seem very enthusiastic about.  The two 7 year 
old girls  

ά²ƻǊŘŜŘ ǘƘŜ ŎƻƴǘǊŀŎǘ ǘƘŜƳǎŜƭǾŜǎΣ ǿŜǊŜ ƘŀǇǇȅ ǘƻ ǎƛƎƴ ƛǘΣ ŀƴŘ ǳƴŘŜǊǎǘƻƻŘ ǘƘŜ 
ŎƻƴŎŜǇǘǎΣ ŜǎǇŜŎƛŀƭƭȅ ǘƘŜ ƻƴŜ ŀōƻǳǘ ŎƻƴŦƛŘŜƴǘƛŀƭƛǘȅΦέ 

 
As early as Session 2 children were saying to the Companions they were pleased to be back 
and had been looking forward to coming today.  By Session 3, children reported that they 
had been thinking a lot about their feelings during the intervening week.  The two girls 
suggested to the Companion that they take turns at acting out a feeling for the others to 
guess.  She wrote 

άI really feel that they are running the sessions themselves.  I have never felt quite 
like this with a group before .. it is wonderful as it indicates that they really 
understand ǿƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ƛǎ ŀōƻǳǘ ŀƴŘ ŀǊŜ ƻǿƴƛƴƎ ƛǘΦέ 
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¢ƘŜǎŜ ƎƛǊƭǎ ǿŜǊŜ ŀŎƘƛŜǾƛƴƎ ƻƴŜ ƻŦ ǘƘŜ ƪŜȅ ŀƛƳǎ ƻŦ  ǘƘŜ ǇǊƻƎǊŀƳƳŜ άǘƻ ƴǳǊǘǳǊŜ ǎŜƭŦ-
ƳŀǎǘŜǊȅέΦ !ƴƻǘƘŜǊ /ƻƳǇŀƴƛƻƴ ƴƻǘŜŘ ǘƘŀǘΣ ŦǊƻƳ {Ŝǎǎƛƻƴ о ŎƘƛƭŘǊŜƴ ǿŜǊŜ ŀōƭŜ ǘƻ ŜȄǇǊŜǎǎ 
their feelings and trust the group.  One Companion had a group of 2 boys aged 10 and 11 
years. These boys spoke openly about their feelings of anger and sadness 

ά.ƻǘƘ ǎŜŜƳ ǘƻ ŦŜŜƭ ŎƻƳŦƻǊǘŀōƭŜ ƛƴ ǘŀƭƪƛƴƎ ŀƴŘ ǘƘŜ ǉǳƛŜǘŜǊ ƻƴŜ ǎǇƻƪŜ ŦǊŜŜƭȅ ƻŦ Ƙƛǎ 
feelings whilst using the bear cards which indicated he is comfortable in the Seasons 
environment.  They know through our contract with each other that they are free to 
express their feelings and both shared freely todayΦέ 

One of the boys did a lot of talking and thinking about ways in which he could deal with  his 
anger and worries and during the term he agreed to try waiting a while  before taking any 
action when he felt angry or anxious.  He reported to his Companion that that was working 
for him: he was learning to walk away when anxious and involve himself in something else 
and then try to work things out later when he had calmed down, suggesting progress in 
gaining self-mastery.  
 
{ƻƳŜ /ƻƳǇŀƴƛƻƴǎ ǳǎŜ ŀ Ψ.ƭƻō ¢ǊŜŜΩ  - ŀ ǇƛŎǘǳǊŜ ƻŦ ŀ ǘǊŜŜ ǿƛǘƘ άōƭƻōέ ŦƛƎǳǊŜǎ ǊŜǇǊŜǎŜƴǘƛƴƎ 
people with different expressions and posture,  in different positions on the tree, and in 
different states for example relaxed, holding tight, falling, climbing - which children colour 
in showing where they feel they are most weeks and these are dated.  On the final day the 
Companion wrote 

άƛǘ ǿŀǎ Ƨǳǎǘ ǿƻƴŘŜǊŦǳƭ ǘƻ ǎŜŜ ǘƘŜƳ ŎƻƭƻǳǊƛƴƎ ƛƴ ǘƘŜ ōƭƻōōƛŜǎ ƛƴ ƘŀǇǇȅ ǳǇōŜŀǘ ǇƭŀŎŜǎ 
on the tree.  One child put himself smiling at the top of the tree yet on the first day 
he had put himself out on a limb and facing backwards, and when he was asked how 
thaǘ ŦŜƭǘ ŦƻǊ ƘƛƳ ƘŜ ǊŜǇƭƛŜŘ ΨŀƭƻƴŜ ŀƴŘ ǎŀŘΩΦ  ¢Ƙƛǎ ƘŀŘ ōŜŜƴ ŀ ǎƘȅ ŀƴŘ ǊŜǎŜǊǾŜŘ ŎƘƛƭŘΣ 
ōǳǘ ƻƴƭȅ ŦƻǊ ǘƘŜ ŦƛǊǎǘ о ǿŜŜƪǎΧΦέ 

 
¢ƘŜ /ƻƳǇŀƴƛƻƴǎΩ ǊŜŦƭŜŎǘƛƻƴǎ ƳŀƪŜ ƛǘ ŎƭŜŀǊ ǘƘŀǘΣ ŦƻǊ ǎƻƳŜ ŎƘƛƭŘǊŜƴ ƛƴ ǇŀǊǘƛŎǳƭŀǊΣ ǎƻƳŜ ǘƻǇƛŎǎ 
are emotionally challenging. When the children in one young group were told at the end of 
session 3 that next week was about sharing their stories  

άǘƘŜȅ ōƻǘƘ ǎŜŜƳŜŘ ŀ ƭƛǘǘƭŜ ǿƻǊǊƛŜŘΦ  hƴŜ ŘƛǎŀǇǇŜŀǊŜŘ ǳƴŘŜǊ ǘƘŜ ǘŀōƭŜ ǎŀȅƛƴƎ ǎƘŜ 
ŘƛŘƴΩǘ ǿŀƴǘ ǘƻ ǎƘŀǊŜΗέΦ   

She was reassured by the Companion that they dƛŘƴΩǘ ƘŀǾŜ ǘƻ ǎƘŀǊŜ ŀƴȅǘƘƛƴƎ ǘƘŜȅ ŘƛŘƴΩǘ 
want to.  At the next session the Companion began with a story book about a family 
ŜȄǇŜǊƛŜƴŎƛƴƎ ǎŜǇŀǊŀǘƛƻƴ ŀƴŘ ǊŜƭŀǘŜŘ ƛǘ ǘƻ ǘƘŜ ƎƛǊƭǎΩ ǎƛǘǳŀǘƛƻƴ ǿƘŜǊŜ ǊŜƭŜǾŀƴǘΦ  9ŀŎƘ ƻŦ ǘƘŜ 
girls then began telling parts of their own story informally.  More of their stories emerged 
ŀǎ ǘƘŜȅ ŎƻƳǇƭŜǘŜŘ ǘƘŜƛǊ ƻǿƴ ΨǘƛƳŜ ƭƛƴŜǎΩ ƻŦ ǘƘŜƛǊ ƭƛǾŜǎ ǎƻ ŦŀǊΣ ōǳǘ ƴŜƛǘƘŜǊ ǘƻƭŘ ǘƘŜƛǊ ǎǘƻǊȅ 
from beginning to end, including the Companion.   
!ǘ ǘƘŜ ƴŜȄǘ ǎŜǎǎƛƻƴΣ ŀǊƻǳƴŘ ŀ ǇǊŜǘŜƴŘ ΨŎŀƳǇ ŦƛǊŜΩ ǿƛǘƘ ƳŀǊǎƘmallows, each told their story 
of loss quite fully 

άƻƴŜ ƻŦ ǘƘŜ ƎƛǊƭǎ ǿŀǎ ǊŜǘƛŎŜƴǘ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ōǳǘ ŜƴŘŜŘ ǳǇ ǘŜƭƭƛƴƎ ƳǳŎƘ ƳƻǊŜ ǘƘŀƴ L 
had expected.  I think this was due to the safe environment we have established 
ǘƘǊƻǳƎƘ ǘƘŜ ǎŜǎǎƛƻƴǎ ǳǇ ǘƻ ƴƻǿέΦ   

It took until Session 5 for one of the boys to actually name his losses in the group.   
As the series progressed the boy began to talk much more readily about the death in his 
family ς ƛƴ ƪŜŜǇƛƴƎ ǿƛǘƘ {ŜŀǎƻƴǎΩ ŀƛƳǎ ǘƻ ǇǊƻǾƛŘŜ ŀ ǇƭŀŎŜ άǘƻ ōŜ ƘŜŀǊŘ ŀƴŘ ǎǳǇǇƻǊǘŜŘΩ ŀƴŘ ŀ 
ǇƭŀŎŜ ǘƻ ǘŜƭƭ ǘƘŜƛǊ ǎǘƻǊȅΦ  IƻǿŜǾŜǊ ƘŜ ǿŀǎ ǉǳƛǘŜ ǊŜƭǳŎǘŀƴǘ ǘƻ ǘŀƭƪ ŀōƻǳǘ Ƙƛǎ ǇŀǊŜƴǘǎΩ 
separation.  He also spoke readily about the anxiety he was feeling quite regularly and how 
he was learning and practising managing it differently.  In Session 8 the Companion wrote: 
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άToday there was a break-ǘƘǊƻǳƎƘ ƛƴ ǘƘŀǘ ǘƘŜ ƭŀŘ ǎŀƛŘ ƘŜ ŎƻǳƭŘƴΩǘ ǿŀƛǘ ǘƻ ƎŜǘ ƘƻƳŜ 
as a call was coming from his dad and how much he loved him and was missing him.   
{ƻ ǘƻŘŀȅ ƘŜ ǘŀƭƪŜŘ ƳǳŎƘ ƳƻǊŜ ŀōƻǳǘ Ƙƛǎ ŘŀŘΦέ 

 
Each Companion noted the strength and encouragement the young ones, who had not 
previously known each other, drew from each other.  The two 7 year old girls shared  to the 
extent that when one would mention a particular support person or coping strategy they 
used  the other would add  it to her list also.  Their Companion observed that they really 
encouraged each other to expand their belief in their own strengths and coping capacities.   
 
 Groups of older children 
The written reflections of a Companion facilitating an in -school programme with a group of 
five teenage girls suggest that, with older participants, the role is somewhat different.  
While the role is still essentially to facilitate a peer support process amongst group 
members, the Companions in younger groups provide more activities to keep the children 
involved and interested while those in older groups may find that one or two activities will 
lead to in-depth discussion that enables the session topics to be effectively covered without 
another activity having to be introduced. 
 
The Companion in the teenage group described a developing and deepening level of trust 
and support growing within the group week by week.  The girls enjoyed sharing their 
different views on confidentiality and trust in the first week and coming up with a shared 
view during this session that they all committed to adhere to.  While some of the girls 
began the group as friends, within a few weeks all were listening with great respect to each 
ƻǘƘŜǊǎΩ ǎǘƻǊƛŜǎΣ ƻŦŦŜǊƛƴƎ ǎǳƎƎŜǎǘƛƻƴs and clarifying questions when others were talking.  The 
Companion believes it is her role to model healthy interactive communication, with 
respectful responses to each girl in the group, and this in turn was taken up as the natural 
way of communicating for the rest of the term.   

ά¢ƘŜ ŦƭŀǾƻǳǊ ƻŦ ǘƘŜ ǿƘƻƭŜ ƎǊƻǳǇ ǿŀǎ ǾŜǊōŀƭƛǎŜŘ ŀǎ ƻƴŜ ƻŦ ǊŜǎǇŜŎǘ ŦƻǊ ŜŀŎƘ ƻǘƘŜǊΩǎ 
ŘƛŦŦŜǊŜƴǘ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ŘŜǎƛǊŜ ŦƻǊ ŎƻƴǘǊƛōǳǘƛƻƴǎ ǘƻ ōŜ ŀŎŎŜǇǘŜŘΦέ 

While the Companion prepared relevant activities for each session and the girls 
participated enthusiastically, there is clearly more sharing ς talking, listening, questioning ς 
ŀƴŘ ƭŜǎǎ ΨŘƻƛƴƎΩ ŀƳƻƴƎǎǘ ƎǊƻǳǇ ƳŜƳōŜǊǎ ƛƴ ǘƘŜ ƻƭŘŜǊ ƎǊƻǳǇΦ  ¢ƘŜ ǊƻƭŜ ƻŦ ǘƘŜ /ƻƳǇŀƴƛƻƴ ƛǎ 
in facilitating this peer support, and as they moved through the 10 weeks the need for her 
to intervene and actively ensure respectful listening and turn-taking, to encourage quiet 
girls, to affirm feelings,   to ensure  the safety and contribution of all members and so on,  
reduced.  More and more as the term progressed the Companion felt the group was 
enabled to 

άŦƭƻǿ ǿƛǘƘ ǘƘŜ ŦƭŀǾƻǳǊ ŀƴŘ ŘƛǊŜŎǘƛƻƴǎ ǘƘŜ ƎǊƻǳǇ ƳŜƳōŜǊǎ ǘŀƪŜέ   
 
As noted also  in their responses within the focus groups, the girls often expressed within 
their group the huge relief they feel at knowing they are not the only ones experiencing a 
range of troubling emotions and family experiences. 

ά¢ƘŜ ƎǊƻǳǇ ƛƴǘŜǊŀŎǘŜŘ ǊŜŀƭƭȅ Ŧǳƭƭȅ ǿƛǘƘ ǘƘŜ ŜȄǇǊŜǎǎƛƴƎ ƻŦ ŦŜŜƭƛƴƎǎ ŀƴŘ ǘƘŜƛǊ ƛƴǘŜƴǎƛǘȅΦ  
Many feelings, relevant to the grieving process, appeared on their drawings and 
were verbalised to the group, thereby normalising their experiences of a range of 
ŜƳƻǘƛƻƴǎέΦ 
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These groups seemed to have been highly successful in providing the opportunity to 
ŜȄǇǊŜǎǎΣ ŀŎƪƴƻǿƭŜŘƎŜΣ ƴƻǊƳŀƭƛȊŜ ŀƴŘ ƛƴǘŜƎǊŀǘŜ ǘƘŜ ƎƛǊƭǎΩ ƎǊƛŜŦ ŜȄǇŜǊƛŜƴŎŜǎΣ ƻƴŜ ƻŦ {ŜŀǎƻƴΩǎ 
key aims. 
 
The girls spoke of hugely challenging situations of conflict and distress in some of their 
homes but within the safety of the group were able to share their thoughts and feelings 
and develop healthy responses.    The Companion noted growing maturity in the way the 
girls were thinking about their options and the consequences of their choices as some were 
facing big decisions such as  moving out of home or confronting poor parental behaviour. 

άǘƘŜ ǎƘŀǊƛƴƎ ƻŦ ǘƘŜǎŜ ǇƻǿŜǊŦǳƭ ŜȄǇŜǊƛŜƴŎŜǎ ŀƭlowed the frank expression of anger 
and frustration, fear and emotional weariness, and the attention and responses of 
the group encouraged confidence in the students when considering their own 
ŎƘƻƛŎŜǎΦέ 

In the final session, which took place after term holidays, four of the girls recounted 
opportunities over the holidays of meaningful conversations with family members . The 
Companion considered this indicated that 

άǘƘŜƛǊ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎ ƘŀǾŜ ōŜŜƴ ƎǊŜŀǘƭȅ ŜƴƘŀƴŎŜŘ ōȅ ǘƘŜƛǊ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ 
{ŜŀǎƻƴǎέΦ 

The Companion also felt that by having a safe place to tell their personal stories, and being 
really heard and respected within the group, the girls had transferred these expectations of 
respectful relationships to those outside of the group. 
 
By the end of the term the girls were all able to express personal strengths, identify 
preferred activities in self care, name nurturing people in their lives and safe people to 
share worries with.  The Companion saw this as an indication of important development of 
persƻƴŀƭ ǎƪƛƭƭǎ ŀƴŘ ǊŜǎƻǳǊŎŜǎΦ  ¢ƘŜ /ƻƳǇŀƴƛƻƴΩǎ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ƘŜǊ мл ǿŜŜƪǎ ƛƴǘŜǊŀŎǘƛƻƴ 
ǿƛǘƘ ǘƘŜǎŜ ȅƻǳƴƎ ǘŜŜƴŀƎŜǊǎ ƳŀƪŜǎ ŎƭŜŀǊ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ŀƛƳǎΣ ǇŀǊǘƛŎǳƭŀǊƭȅ ƛƴ 
providing an opportunity to normalize experience, to be heard and supported, to be in an 
environment that nurtured trust, confidentiality, acceptance, and hope, and to provide the 
freedom to ask questions was achieved. 
 
Discussion 
These reflections suggest that this group was facilitated with skill and compassion, and 
enabled the girls to share experiences and feelings in a way that was meaningful and 
helpful to them. The authors of an evaluation of the TRAVELLERS programme, a New 
Zealand secondary  school-based early intervention programme helping young people 
manage and process change, loss and transition (Dickinson, Coggan & Bennett, 2003) state 
ǘƘŀǘ ά ŀ ŎǊƛǘƛŎŀƭ ŦŀŎǘƻǊ ƛǎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǎǳŎƘ ǇǊƻƎǊŀƳƳŜǎ Řƻ ƴƻǘ ǎǘƛƎƳŀǘƛǎŜ ƻǊ ǇŀǘƘƻƭƻƎƛǎŜ  
ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜȄǇŜǊƛŜƴŎŜǎΦέ όǇΦолрύΦ  ¢ƘŜ ǾŜǊȅ ƎŜƴǘƭŜ ǇǊƻŎŜǎǎ ƻŦ ǘƘŜ {Ŝŀǎƻƴǎ ǇǊƻƎǊŀƳƳŜ 
in which all experiences are accepted as valid, and are not labelled nor overly analysed, 
seems to have ensured that this did not happen. 
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SECTION 4 PROGRAMME IMPACT AND UNMET GRIEF SUPPORT NEEDS – REFERRERS’ 
VIEWS 
Referring professionals were asked four questions regarding their views on the efficacy and 
impact of the programme on children and families and their views on any gaps in services. 
Fifteen  people who work in a professional capacity with children and/or their families in 
the Hawkes Bay and Bay of Plenty communities were interviewed. 
 
¢ŀōƭŜ уΥ  wŜŦŜǊǊŜǊΩǎ ŀǊŜŀ ƻŦ ǇǊƻŦŜǎǎƛƻƴŀƭ ǿƻǊƪ 
n = 15 
 

Professional area Number interviewed 

Education ς counsellor/social worker 6 

Family Court 3 

Mental Health 3 

Other Social Service 2 

Medical 1 

 
Question 1 

If you have ever referred children to the programme, what is your opinion of 

its effectiveness for those children? What feedback have you received about 

the impact programme participation has had on children you have worked with?  
 
The counsellors and social workers  working in secondary and intermediate schools had 
perhaps the closest connection and experience of the Seasons programme and all had very 
positive views and past experience with Seasons.  One said 

άLǘ ƛǎ ǾŜǊȅ ŜŦŦŜŎǘƛǾŜΦ  Lǘ ƛǎ ǿƻƴŘŜǊŦǳƭ ŦƻǊ ƴƻǊƳŀƭƛȊƛƴƎ ǘƘŜƛǊ ƻǿƴ όǎǘǳŘŜƴǘǎΩύ Ǉŀƛƴ ς they 
ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŜȅ ŀǊŜ ǎƻ ǿŜƛǊŘ ŀƴȅ ƳƻǊŜΗ hŦǘŜƴ L ŘƻƴΩǘ ƘŀǾŜ ǘƻ ŎƻƴǘƛƴǳŜ ǿƻǊƪƛƴƎ ǿƛǘƘ 
ŀ ƎƛǊƭ ŀŦǘŜǊ ǎƘŜ Ƙŀǎ ōŜŜƴ ǘƻ ǘƘŜ {Ŝŀǎƻƴǎ ǇǊƻƎǊŀƳƳŜΦέ 

Another three had received positive feedback from parents, that they had seen positive 
changes in their children, that it had provided a safe place for them to explore their 
ŜȄǇŜǊƛŜƴŎŜΣ ǘƘŀǘ ƛǘ ƘŀŘ ŀƭƭƻǿŜŘ ǘƘŜƛǊ ŎƘƛƭŘ ǘƻ ΨƳƻǾŜ ƻƴΩΦ  hǘƘŜǊǎ ƴƻǘŜŘ ǘƘŀǘ ƛǘ ǿŀǎ ŀƴ 
environment, perhaps the only one a child had, in which they were truly listened to, where 
ΨǘƘŜȅ ŀǊŜ ŀŎŎŜǇǘŜŘ ŦƻǊ ǿƘƻ ǘƘŜȅ ŀǊŜΩΣ ŀƴŘ ǿƘŜǊŜ ǘƘŜȅ ŦŜƭǘ ǎǇŜŎƛŀƭΦ hƴŜ ǎŎƘƻƻƭ ŎƻǳƴǎŜƭƭƻǊ 
described Seasons as 

ά! ƎǊŜŀǘ ǇǊƻƎǊŀƳƳŜΣ ŎƻƴǘŜƴǘΣ ŀƴŘ ŦŀŎƛƭƛǘŀǘƛƻƴΦ  Lǘ ƘƻƴƻǳǊǎ ŎƘƛƭŘǊŜƴΩǎ ǇǊƻŎŜǎǎ ƛƴ 
dealing with loss, is structured, respectful, yet flexiblŜΦέ 

A social worker in schools noted that the Growing through Grief coordinator in her area 
was very good at building trust and rapport with all parents, but she would like to see  
improved ways of receiving feedback about children she had referred, without this 
breaching any confidentiality or privacy concerns. 
 
Three professionals working within the Family Court system as lawyers for the child or as 
court coordinators had also received very positive feedback from families they had referred 
to Seasons. Manȅ ƻŦ ǘƘŜǎŜ ŦŀƳƛƭƛŜǎ ƘŀŘ ΨōŜƴŜŦƛǘǘŜŘ ŜƴƻǊƳƻǳǎƭȅΩ ǘƘŜȅ ōŜƭƛŜǾŜŘΦ ! CŀƳƛƭȅ 
Court coordinator had referred a family in which the father had died by suicide and the 
mother had relayed to her that the children had engaged very well with their group  within 
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the first session.  The coordinator  had also had reports that the programme had been very 
beneficial from mothers of angry 12 to 14 year old boys. 
 
The two mental health professionals had also had positive responses from families who had 
attended Seasons but aƭǎƻ ǎǳƎƎŜǎǘŜŘ ǘƘŀǘΣ ŦƻǊ ǎƻƳŜ ŎƘƛƭŘǊŜƴΣ ƛǘ ΨƘŀŘ ƴƻǘ ƎƻƴŜ ŘŜŜǇ 
ŜƴƻǳƎƘΩΤ ŀƴŘ ǘƘŀǘ ǎƻƳŜ ƘŀŘ ŜȄǇŜǊƛŜƴŎŜŘ ŦǊǳǎǘǊŀǘƛƻƴ ǿƛǘƘ ǘƘŜ ǿŀƛǘ ŦƻǊ ŀ ǇƭŀŎŜ ƛƴ ŀ ƎǊƻǳǇ 
ǘƘŀǘ ǎǳƛǘŜŘ ǘƘŜƛǊ ŀƎŜΦ  hƴŜ ŎƻǳƴǎŜƭƭƻǊ ƘŀŘ ƴƻǘƛŎŜŘ ǘƘŜ ǇƻǎƛǘƛǾŜ ōŜƴŜŦƛǘ ǘƻ ǘƘŜ ƳƻǘƘŜǊǎΩ ƻǿƴ 
wellbeing after major family disruption when they saw their children adjusting well. The 
feedback she had received from parents was 
 ά/ƘƛƭŘǊŜƴ ŀǊŜ ƭŜǎǎ ŘƛǎǘǊŜǎǎŜŘ ŀƴŘ ƛǊǊƛǘŀōƭŜ 
  Children are more able to talk about the changes in their lives 
  Children enjoy going to SeŀǎƻƴǎΦέ 
¢ƘŜǊŜ ǿŀǎ ŀ ŎƻƴǎŜƴǎǳǎ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǿŀǎ ŀ ǎŀŦŜΣ ǎǳǇǇƻǊǘƛǾŜ ΨŦƛǊǎǘ ǎǘŜǇΩ ŦƻǊ ŎƘƛƭŘǊŜƴ 
ǘƘŀǘ ŀƭƭ ǊŜǇƻǊǘŜŘ ƘŀǾƛƴƎ ŜƴƧƻȅŜŘΦ  ¢ƘŜ ŦŀŎǘ ǘƘŀǘ ƛǘ ǿŀǎ ƴƻǘ ǾƛŜǿŜŘ ŀǎ ŀ ΨŎƻǳƴǎŜƭƭƛƴƎΩ 
programme was a very positive aspect. 
 
Question 2 

Are current programmes  in the community, including Seasons, meeting the 

needs of some children  and not others (for example younger children but not 

older teenagers)?  
 
The views of these professionals on whether or not current programmes in their respective 
communities were meeting the needs of all children were more varied. Several 
respondents, particular those working in school communities, felt that there was a gap in 
support services for children immediately after a loss, for example a sudden death. One  
school counsellor saw this as a particular need because in the case of parental death the 
remaining parent was often not in a good position to support their children. Currier, 
IƻƭƭŀƴŘ ŀƴŘ bŜƛƳŜȅŜǊΩǎ όнллтύ ŦƛƴŘƛƴƎǎ ǎŜŜƳ ǘƻ ǎǳǇǇƻǊǘ ǘƘƛǎ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴ ƻŦ 
intervention soon after a loss is experienced.  They  completed a meta-analytic review of 
bereavement interventions with children and found that, overall,  these interventions had 
not resulted in beneficial outcomes for the children at a level that could have been 
expected.  The children who responded most  favourably to grief therapy however were 
those who received the treatment soon after  the time of loss,  and also tƘŜ  άƘƛƎƘ-Ǌƛǎƪέ 
children or children already struggling to cope with other  losses. Seasons is by design a 
reflective programme, and therefore not suitable for children immediately following a loss.  
 
Some referrers saw a gap in support for children after they had completed a Seasons 
programme, either for regular or occasional times when further change was occurring in 
their lives.  
 
Workers in the area of mental health and wider social services believed there was a lack of 
interventions available for very young children and their caregiver/s: 

άtŀǊŜƴǘǎ ƻŦǘŜƴ ǊŜǇƻǊǘ ǊŜŀƭƭȅ ŀƎƎǊŜǎǎƛǾŜ ōŜƘŀǾƛƻǳǊ ƛƴ ǘƘƛǎ ƎǊƻǳǇ ŀƴŘ ŀǎƪ ΨǿƘŜǊŜ Řƻ L 
ǘŀƪŜ ŀ о ǘƻ  р ȅŜŀǊ ƻƭŘΚΩέ 

 A family worker in a social service organisation and a school counsellor both stated  the 
most noticeable gap in services was for children and young people who needed help to 
manage their anger, and in social skills teaching.   
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Another social worker in a school environment noticed the needs of immigrant 
communities, most of whom had had to adjust to considerable change/loss, for such a 
support programme. 
 
The three respondents working in the Family Court system, and thus only with families 
going through separation, believed there was a very great need for more support for 
children: 

ά/ǳǊǊŜƴǘ ǇǊƻƎǊŀƳƳŜǎ ŀǊŜ nowhere near meeting the needs of almost all children in 
ƻǳǊ ŎƻƳƳǳƴƛǘȅΦ  {ŜǇŀǊŀǘƛƻƴ ōǊƛƴƎǎ ŜƴƻǊƳƻǳǎ ŎƘŀƴƎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ ǘƘŜƛǊ ǿƘƻƭŜ 
ǿƻǊƭŘ Ŏŀƴ ōŜ ǘǳƳōƭƛƴƎ ŀǊƻǳƴŘ ǘƘŜƳΣ ŀƴŘ ǘƘŜȅ ƴŜŜŘ ŀ ƭƻǘ ƳƻǊŜ ǎǳǇǇƻǊǘΦέ 

They also noted that free counselling was available for the adults during the separation 
ǇǊƻŎŜǎǎΣ ōǳǘ ƴƻǘ ŦƻǊ ŎƘƛƭŘǊŜƴ άǘƘŜ ƛƴƴƻŎŜƴǘ ōȅǎǘŀƴŘŜǊǎέΦ 
 
The views of these professionals is supported by Amato (2000) who completed a review of 
the current knowledge on the implications of divorce for the lives of adults and children. 
The majority of studies were based on an assumption that divorce and separation are a 
stressful life transition requiring considerable adjustment by those involved.  These 
stressful events increase the risk of negative emotional, behavioural, and health outcomes 
for both adults and children.  Children are  vulnerable from both the direct effects of 
parental conflict and separation and the follow-on effects of disruptive events such as 
moving house, changing schools and less effective parenting from a remaining angry or 
distressed parent. However, the differences between the groups of children from divorced 
and non-divorced families on indicators of well-being were small.  In considering which 
factors provide children with some protection from the damaging effects of divorce Amato 
found that: 

¶ social support 

¶ ŎƘƛƭŘǊŜƴΩǎ ŀŎǘƛǾŜ ŎƻǇƛƴƎ ǎƪƛƭƭǎ 

¶ participation in therapeutic interventions such as school-based support 
programmes 

 were all beneficial.  
 
Both Family Court workers and a family support worker at a hospice had noticed the 
difficulties some, often low-income families, had in accessing existing support services.  
Attending an after school Seasons programme required that a child had a functioning adult 
in their lives willing and able to transport them to and from the venue each week and some 
children did not have that.  They felt that greater provision through primary schools in 
particular could alleviate this difficulty 

ά{ƻƳŜ ǾǳƭƴŜǊŀōƭŜ ŦŀƳƛƭƛŜǎ ƛƴ ƻǳǊ ŎƻƳƳǳƴƛǘȅ ŘƻƴΩǘ ƘŀǾŜ ǘƘŜ ŎƻƴŦƛŘŜƴŎŜ, resources, 
know-how to access our services: some families are very unlikely to come to us, and 
this supports the value of school-ōŀǎŜŘ ǇǊƻƎǊŀƳƳŜǎΦέ  

 
Question 4 

In your professional opinion, is there a need for more support, information 

and/or education for children suffering loss ?     Any thoughts about what form 

this might take?  
 
Responses to this question included: 
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o A Resource Centre with DVDs and books parents could borrow from, or a list of 
resources available from local libraries, would be useful. 

 
o There is a need for interventions for children immediately after a traumatic event, 

including a family death. 
 

o All schools need a social worker or counsellor to provide pastoral care and this is 
where problems are first identified. 

 
o Consider a follow-up programme as situations continue to impact after the initial 

loss and there has been time to process learning from  the programme. 
 

o Parents are themselves vulnerable at these times and are at a loss as to what to do 
for their children: they need the help Seasons provides. 

 
o Extend availability of Seasons for families who are unable to get children to the 

venue, in every school perhaps. 
 

o Working with children needs to be accompanied by assistance for the adults in their 
lives: while you can do good work with children directly, if there are real questions 
about how the children are coping it is the parent/s who also need coping 
strategies. 

 
o Seasons is very necessary in every community as it offers a place where the children 
ΨŎŀƴ Ƨǳǎǘ ōŜ ƪƛŘǎΩΦ  ¢ƘŜȅ ƴŜŜŘ ŀ ƘŜŀƭthy break from the seriousness of home. 

 
 

CONCLUSION 
 
Programme impact  
 
These findings show that the impact of participating in a Seasons programme was highly 
positive, for almost all children and families/whanau involved in this study.  The findings 
were consistent across 

¶ the 4  groups of informants : children, parents, Companions and professionals  

¶ the 3 study centres of  Hawkes Bay, Taupo/Turangi, and Bay of Plenty 

¶ the 3 researchers, who conducted interviews and focus groups in these 3 centres 
 
The findings are also consistent with those of other qualitative research studies which have 
concluded  that:  

¶ children enjoy attending such interventions 

¶ ǘƘŜ ǇǊƻƎǊŀƳƳŜǎ ƘŜƭǇ ǊŜŘǳŎŜ ŎƘƛƭŘǊŜƴΩǎ ŦŜŜƭƛƴƎǎ ƻŦ ƛǎƻƭŀǘƛƻƴ ŀƴŘ ŦŜŜƭƛƴƎ ΨǘƘŜ ƻŘŘ ƻƴŜ 
ƻǳǘΩ ƛƴ ǘƘŜƛǊ ǇŜŜǊ ƎǊƻǳǇ 

¶ they provide children with language to talk about death and loss 

¶ they enable children to identify, understand and normalise negative feelings related 
to their loss 

(Stokes, Wyer & Crossley, 1997). 
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Parents bring their children to Seasons because they have concerns about their wellbeing.   
Those who brought their child/ren to Seasons in Term 3 2009  had hopes that the 
programme would help their child ς they expected a positive impact.  In the absence of 
measurable outcomes provided by the programme, positive change in parent-identified  
ƴŜƎŀǘƛǾŜ ōŜƘŀǾƛƻǳǊǎ ƻǊ ƳƻƻŘΣ ŀƴŘ ǘƘŜ ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ǇŀǊŜƴǘǎΩ ƘƻǇŜǎ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ 
were taken as the main measure of impact. While expressed in different ways, the majority 
wanted their child to be more open about how they were feeling, and more able to manage 
those feelings,  and for most this was achieved.  Some children chose to contain this 
expression of feeling to within the Seasons sessions while many were able , perhaps for the 
first time, to talk about their feelings at home.  For the  families where communication 
regarding the death or  perhaps (in cases of separation) the sudden departure of one 
parent was not openly and honestly discussed at home, the child at least had had one 
caring, attentive adult and a group of peers with whom to share feelings, thoughts, fears 
and worries, which may have contributed to these changes in mood or behaviour. 
 
These results  confirm research findings that programmes to support children who 
experience grief and loss can have a very positive impact on their well-being (Rolls & Payne, 
2007).  The Seasons content and delivery style match the criteria recommended by Pedro-
Carroll (2005) for quality programmes that provide support to and strengthen the skills of 
children from separated families, particularly by providing a safe and supportive 
ŜƴǾƛǊƻƴƳŜƴǘΤ ƪŜŜǇƛƴƎ ƎǊƻǳǇ ƴǳƳōŜǊǎ ƭƻǿΤ ŜƳǇƘŀǎƛǎƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǎǘǊŜƴƎǘƘǎΤ ŀƴŘ ǇǊƻǾƛŘƛƴƎ 
ongoing training and close supervision to facilitators. 
 
The majority of parents were able to identify something they hoped Seasons would offer to 
them themselves.  For most this was around sharing the burden of care and concern that 
the parents held for their children, and again these hopes were generally met. Parents 
spoke of their relief at the end of the 10 weeks, that their children seemed happier, 
problems at school had diminished, fighting at home had reduced. 
 
wƻƭƭǎ ŀƴŘ tŀȅƴŜ ŘŜǎŎǊƛōŜ ǇǊƻƎǊŀƳƳŜǎ ǎǳŎƘ ŀǎ {Ŝŀǎƻƴǎ ŀǎ ǇǊƻǾƛŘƛƴƎ ŀƴ ΨŜŎƻƭƻƎƛŎŀƭ ƴƛŎƘŜΩ ƛƴ 
ǿƘƛŎƘ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ŀǊŜ ŀǎǎƛƳƛƭŀǘŜŘ ŀƴŘ ƳŀƧƻǊ Ŏhallenges met, at a time when 
the parent still providing care may be unable to provide this support themselves (2007, p, 
299). 
 
Variations in impact 
The positive impact was apparent across all Seasons sub-groups of age, ethnicity, gender, 
nature of loss and in-school and after-school programmes. While the numbers of Chinese 
and Indian and Sri Lankan children included in this study are low,  they too found the 
programme enjoyable and helpful. 
 
While the research suggests that boys, adolescents in particular, may have greater 
difficulties adjusting to loss and poorer outcomes from attending support programmes, this 
was not apparent in this study.  The impact according to parents was slightly more positive 
for this group of boys than for the girls, and the referring professionals did not mention any 
difference in outcomes by gender, for the children they had referred in the past. 
Unfortunately, for the study term, the group of children aged 12 years and over were all 
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girls, a very unusual occurrence, but this means  that no conclusion can be drawn about the  
impact of Seasons on adolescent boys.   
 
The programme is run successfully in both primary and secondary schools, in high and low 
decile communities.  It is particularly valued by a school in a Maori community which serves 
children aged 5 to 18 years, where it is run 2-3 times a year, and is  based on a mutually 
respectful and beneficial partnership between the Seasons personnel and school staff. The 
school principal believes that the model of partnered delivery between local Kuia and 
Seasons coordinator works particularly well for the children in her community, and the 
process of respectful listening and loving acceptance of their stories is very helpful for 
children who have witnessed multiple loss, violence and family dysfunction.  Parents of 
Maori children who attended after-school programmes also spoke of the fun their children 
had and the difference it had made to their negative mood and behaviours. 
 
While the numbers of children whose bereavement was due to the suicide of someone 
close were  low in this study, and they were children who had also experienced another 
recent family death, these children were part of the small group whose parents had not 
noticed any positive change in mood or behaviour and who had not gained what parents 
had hoped they would. Research suggests that children who are experiencing traumatic or 
complicated grief, including exposure to previous deaths of significant people, violent 
causes of death,  perceptions of a threat to their own lives, and lack of parental emotional 
support can have reactions which prevent them from engaging in the typical tasks of 
ƎǊƛŜǾƛƴƎ ŀƴŘ Ƴŀȅ ƘŀǾŜ ŀŘŘƛǘƛƻƴŀƭ ƴŜŜŘǎΦ  !ŎŎƻǊŘƛƴƎ ǘƻ .Ǌƻǿƴ Ŝǘ ŀƭ όнллуύ άŦƻǊ ŎƘƛƭŘǊŜƴ ǿƛǘƘ 
CTG (childhood traumatic grief) traditional bereavement interventions that focus on grief 
ƴŜŜŘ ǘƻ ōŜ ŜȄǇŀƴŘŜŘ ǘƻ ŀŘŘǊŜǎǎ ǘǊŀǳƳŀ ǎȅƳǇǘƻƳǎέ όǇΦфмуύΦ   As these particular children 
were not personally identified in their focus groups there is no direct  way of knowing their 
thoughts, however  they were in the focus groups who, together, spoke extremely 
positively of their Seasons experience.   
 
Achievement of programme aims 
The evaluation also provided ample evidence that Seasons is achieving its stated aims, 
particularly in providing young people the opportunity to express, normalize and integrate 
their grief experience; a place to tell their story and receive support; an environment that 
nurtures self esteem, trust, confidentiality, hope and the uniqueness of each individual; and 
the freedom to ask their questions. These findings suggest that the nurturing and 
emotional safety provided by Seasons Companions is a crucial aspect of its success and that 
the current training and support systems, and care over settings in which Companions are 
placed, are working well. 
 
! ƪŜȅ ŀǎǇŜŎǘ ƻŦ ǘƘŜ {Ŝŀǎƻƴǎ ǇǊƻƎǊŀƳƳŜ ƛǎ ǘƘŀǘ ƛǘǎ ǇǊƻŎŜǎǎ ǊŜŘǳŎŜǎ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǎŜƴǎŜ ƻŦ 
isolation, their sense of feeling they are the only one who is suffering such a loss. In 
addition, by sharing their feelings in the group and by hearing other childreƴΩǎ ǎǘƻǊƛŜǎ ŀƴŘ 
ŦŜŜƭƛƴƎǎΣ ŀ ŎƘƛƭŘΩǎ ƻǿƴ ǊŜŀŎǘƛƻƴǎΣ ǘƘŜ ŦŜŀǊΣ ƻǊ  ŀƴƎŜǊ ǘƘŜȅ ŀǊŜ ŜȄǇŜǊƛŜƴŎƛƴƎ ƛǎ ƴƻǊƳŀƭƛǎŜŘΣ 
and for many this is a huge relief, and may contribute to the reduction in negative 
behaviour. As research  studies (Butler et al, 2003) have demonstrated, children are careful 
ǿƘŜǊŜ ǘƘŜȅ ǇƭŀŎŜ ǘƘŜƛǊ ǘǊǳǎǘ ǿƘŜƴ ŎƻƴŦƛŘƛƴƎ ƛƴ ƻǘƘŜǊǎ ŦƻƭƭƻǿƛƴƎ ǇŀǊŜƴǘǎΩ ŘƛǾƻǊŎŜ ƻǊ 
separation and they particularly value the chance to share with other children who have 
ƘŀŘ ŀ ǎƛƳƛƭŀǊ ŜȄǇŜǊƛŜƴŎŜΦ  /ƘƛƭŘǊŜƴΩǎ ǊŜǎǇƻƴǎŜǎ ƛƴ ǘƘƛǎ study affirm research  findings  by 
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YŀƭǘŜǊ ŀƴŘ ŎƻƭƭŜŀƎǳŜǎ όнллнύΣ ǊŜƎŀǊŘƛƴƎ  ǘƘŜ ǾŀƭǳŜ ŎƘƛƭŘǊŜƴ ǇƭŀŎŜŘ ƻƴ ƘŀǾƛƴƎ ǎƻƳŜƻƴŜ ΨƧǳǎǘ 
ƭƛǎǘŜƴΩΦ  ¢ƘŜȅ ŘƛŘ ƴƻǘ ǊŜǉǳƛǊŜ ǘƘŀǘ ǇŜǊǎƻƴ ǘƻ ŀŎǘΣ ōǳǘ ǎƛƳǇƭȅ ǘƻ ƘŜŀǊ ǘƘŜƛǊ ǎǘƻǊȅ ǿƛǘƘƻǳǘ 
becoming upset or trying to shut down ǘƘŜ ŎƘƛƭŘΩǎ ŜȄǇǊŜǎǎƛƻƴΦ 
 
¢ƘŜ ȅƻǳƴƎŜǊ ŎƘƛƭŘǊŜƴΩǎ όр ǘƻ мм ȅŜŀǊǎύ ǊŜǎǇƻƴǎŜǎ ǘƻ ŦƻŎǳǎ ƎǊƻǳǇ ǉǳŜǎǘƛƻƴǎ ǿŜǊŜ ǘƘŀǘΣ 
overwhelmingly, they loved going to Seasons.  These children really enjoyed the activities, 
the art and craft, and the games and stories.  They also greatly appreciated the less 
tangible, people-related aspects of Seasons ς making friends, listening and talking with 
each other.  They valued the safety, trust and confidentiality which are foundation 
principles of Seasons.  
 
The older children in particular felt great relief at learning they were not the only ones 
struggling with their emotions following major changes in their families.  Some 
acknowledged that, while nothing at all may have changed around the distressing situations 
at home, they were feeling much more able to look after themselves and advocate for 
themselves.  This confirms research recommendations that, while work with the whole 
family may be preferable when there is ongoing distress and disharmony in a home,  it is 
still extremely valuable to work directly with children, as they can acquire new coping 
strategies and may be more open to change than aspects of the home environment.      
 
For these older students the most valued aspects of Seasons were talking about feelings, 
making friends, and the confidentiality and trust agreement  within the group. Like the 
younger children, and those described in research studies, these young teenagers greatly 
valued the reduction in loneliness and isolation, the sense of belonging to a group where 
they could express themselves openly and honestly and with a high sense of emotional 
safety, the chance to learn from others, the growth in confidence and ability to talk about 
feelings, and the chance to ask difficult questions that participating in a Seasons 
programme provided.  
 
In addition to these emotionally nurturing aspects, the Seasons children of all ages really 
valued the physical nurturing they received at  the programme, the milo and the food. 
 
Grief support needs for children in our communities 
The professionals who refer families to Seasons were asked if they recognised any gaps in 
the provision of support to children who were experiencing loss and grief. Some gaps were 
identified: 
 

¶ A concern that programmes such as Seasons are not accessible to all children.  
Children need a reasonably confident and functioning adult, with reliable transport 
and time available to take them to Seasons each week, and some do not have that. 
Partnering  with services in high-needs suburbs who already have contact with and 
know their families, perhaps using their venues  and their mandate with families, 
could result in Seasons being more accessible to some families. This would need to 
be based on an understanding that programme content and delivery processes are 
not negotiable. 

 

¶ While very positive about Seasons and the support it provides children, 
professionals in the Family Court system believed far greater help was needed by 
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some children who are caught up in badly-handled parental separations.  These 
children may well be amongst the group identified by research as being vulnerable 
to prolonged adjustment problems (Pritchard, 1998) as their parents involve the 
children inappropriately in their own conflicts. The negative impact on children of 
ongoing parental conflict following separation has been noted and intervention in 
this area has been demonstrated to have a positive impact in this country 
(Robertson & Pryor, 2009). A recent evaluation of the Ministry of Justice funded 
programme Parenting through Separation shows that parents reported significantly 
lower levels of parental conflict after attending the course , and on average more 
joint parenting (ibid, p. 90).  It may be appropriate for coordinators to more actively 
promote the Parenting through Separation programme to some recently-separated 
parents.  
 

¶ School guidance and other mental health professionals indicated a gap in support  
o for parents of children under 5 years who are experiencing distress as the 

result of family change 
o immediately after a sudden and ǳƴŜȄǇŜŎǘŜŘ ŘŜŀǘƘ ƛƴ ŀ ŎƘƛƭŘΩǎ ŎƭƻǎŜ ŦŀƳƛƭȅ ƻǊ 

social circle. 
The former group could be provided information about support for young children 
available in each community, particularly that available from Early Intervention 
teachers from the Group Special Education service of the Ministry of Education.  The 
latter group of children are best supported  by people they already know in the first 
instance,  and schools may be in the best position to access such support for these 
children.   

 

¶ Parenting skills support.  Some parents in this study indicated they would like 
greater support for themselves while their child/ren were at the programme. Some 
suggested a fairly informal coffee group where parents who chose to could sit 
together and share their concerns, challenges and solutions with parents facing 
similar situations.  Others were wanting more formal parenting instruction to 
ŘŜǾŜƭƻǇ ǎƪƛƭƭǎ ǘƻ ōŜǎǘ ƳŀƴŀƎŜ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ŀƴŘ ƳƻƻŘǎΦ   
 

Recommendations 
This study has highlighted some possible future directions for research and development of 
the delivery of the Seasons programme.  These include the possibility of further extending 
the programme into high-need communities; offering more information about the grief 
process and other supports available to parents and caregivers; further exploration of the 
needs of children affected by violent death; and a further study looking at the extent to 
ǿƘƛŎƘ ŎƘƛƭŘǊŜƴΩǎ ǇƻǎƛǘƛǾŜ Ǝŀƛƴǎ ŀǊŜ ƳŀƛƴǘŀƛƴŜŘΦ 
 

1. There could be great value in extending the  ǇǊƻƎǊŀƳƳŜΩǎ ŀǾŀƛƭŀōƛƭƛǘȅ ŦǳǊǘƘŜǊ ƛƴ  
some communities, into  low-decile schools where parents/caregivers may, due to  
the need to work full-time and transport challenges, be unable to bring their 
children to a central Seasons venue.  This must be balanced however with the need 
to find Companions able to manage and relate to children with varying cultural and 
socio-economic backgrounds as the value of the programme appears to lie, amongst 
other factors, in the relationship of aroha, trust and acceptance of difference that is 
developed between children and Companion and between the children themselves. 
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2. Printed, evidence-based information for parents around the range of reactions 

children have to loss, and how caregivers can best support them could be more 
reŀŘƛƭȅ ŀǾŀƛƭŀōƭŜΦ  ¢Ƙƛǎ ŎƻǳƭŘ ƛƴŎƭǳŘŜ ƛƴŦƻǊƳŀǘƛƻƴ ŀǊƻǳƴŘ ǎƻƳŜ ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘ ŦƻǊ 
privacy as they work through their reactions to their recent major life changes, 
ǿƘƛŎƘ Ƴŀȅ ƘŜƭǇ ǘƘƻǎŜ ǇŀǊŜƴǘǎ ǿƘƻ  ŦŜŜƭ ΨǎƘǳǘ ƻǳǘΩ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǇǊƻŎŜǎǎ ŀǎ ǿŜƭƭ ŀǎ 
those at a loss with how to deal with this situation.  This information, and links to 
other quality parenting support sites, could be provided on existing service 
websites. 
 

3. Actively link parents to other sources of support such as parenting skills 
programmes and, where available, the Seasons programme for adults.  This 
programme serves the double purpose of providing insight and understanding of 
the Seasons process the children are experiencing, can enhance opportunities for 
sharing between child and adult, and provides a peer support group for the adults. 
The Ministry of Justice Parenting through  Separation programme  could be strongly 
recommended  to separated  families where ongoing parental conflict is causing 
distress to children, and information about services for parents and children under 5 
years could be provided. 
 

4. Continue further observation of the needs of children who have experienced 
traumatic loss. For the coming year, as part of their regular practice of considering 
ƛƴŘƛǾƛŘǳŀƭ ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎΣ  Ŏƻƻrdinators focus particularly on the responses  of 
children who have experienced a violent or traumatic death in their immediate 
family or social circle, noting in particular their level of engagement with the 
programme and any additional or ongoing needs. The insights gained would be used 
to enhance service to families, and made available to other agencies interested in 
ŎƘƛƭŘǊŜƴΩǎ ǿŜƭƭōŜƛƴƎΣ  ŀǎ {Ŝŀǎƻƴǎ ǇŜǊǎƻƴƴŜƭ ƘŀǾŜ ŀ ǾŀƭǳŀōƭŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ƻōǎŜǊǾŜ 
these children.  
 

5. While we can conclude that the Seasons programme is effective over the short 
term, we cannot assume from this study  that these benefits are sustained over the 
medium or long term.  A further study in which children and families are 
interviewed after 6 months and again after 12 months would shed some light on the 
extent to which positive impacts are sustained. 
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Appendix 1   The Seasons Programme 

The cycle of the seasons provides a familiar framework within which the children can 
explore their experiences of grief. Specifically the 10 sessions of the Seasons™ programme 
cover - 
 
 1.              Belonging to a Seasons group 
 2.              Autumn                 Feelings 
 3.              Autumn                 Feelings are OK 
 4 and 5.   Winter                   My Story 
 6.              Spring                    Memories 
 7.              Spring                    Change  
 8.              Summer                Managing the Loss 
 9.              Summer                Moving On 
10.                                            Celebration 

Seaǎƻƴǎϰ  aims to provide children: 

¶ The opportunity to express, acknowledge, normalise and integrate their grief 
experience. 

¶ A place to tell their story, to be heard, and supported. 

¶ An environment that nurtures self-mastery, self esteem, affirmation, trust, 
confidentiality, acceptance, peace, hope, the uniqueness of each individual. 

¶ The freedom to express and acknowledge the range of grief and loss reactions and 
to ask questions. 

 
Appendix 2   Withdrawals  
 
There were 16 children whose parents/caregivers participated in the first round of 
interviews who either did not actually begin a Seasons programme that term, or did not 
complete. 
 
Boy, age 6yrs.  Withdrawn before programme began so he could attend with his sister next 
term.   
 
Boy, age 9yrs and Girl age 6 yrs.  Had been waiting since Term 1 for a place in the 
programme. By Term 3 the boy was no longer keen to attend and had sports practice on 
Seasons day.  
 
Girl age 13 years, Boy age 10 years, Girl age 9 years.  Mother struggling to cope with her 
own ill-health following death of her husband. Children completed the programme but 
second parent interview did not take place. 
 
Boy, age 12 years.  Left after 2 weeks to attend 6 week Health Camp.  
 
Boy, age 7 years.  Completed the programme but mother unable to be contacted for 
second interview.  
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Girl, age 15 years.  Had experienced 3 major losses in her life, and one week into Seasons 
programme a close friend was killed in a car accident.  Chose not to continue attending the 
programme.  
 
Boys age 10 years, 8 years, 6 years began an in-school programme.  Two of these 3 boys 
ǿŜǊŜ ΨǎǘƻƻŘ ŘƻǿƴΩ ŦǊƻƳ ǎŎƘƻƻƭ ŜŀǊƭȅ ƛƴ ǘƘŜ ǘŜǊƳ ŀƴŘ ǘƘŜ ŦŀƳƛƭȅ ŘƛŘ ƴƻǘ ŎƻƴǘƛƴǳŜ ƛƴ ǘƘŜ 
programme. 
 
Girl age 6 years.  Withdrew from her school before beginning the programme. 
 
Boy age 10.  Withdrew as hit was too much pressure on family to get home and get to the 
ǇǊƻƎǊŀƳƳŜ ƻƴ ǘƛƳŜΦ  aǳƳ ǎŀƛŘ ǘƘŜ н ǎŜǎǎƛƻƴǎ ƘŜ ŀǘǘŜƴŘŜŘ ǿŜǊŜ άŀǿŜǎƻƳŜέΦ 
 
Two  children unable to attend as father lost his licence and no other transport available. 
Will attend next term.  
 
 
Appendix 3   Interview Schedules 
 
Interviews with Parents/Caregivers  
For each of the child participants in this study, parents/caregivers were asked: 
Age   Gender Ethnicity  
Reason for referral (death/separation/imprisonment) 
School-based or after-school programme 
If parent was enrolled in parallel Programme for Parents/caregivers. 
 
PRE-PROGRAMME (PHASE 1) QUESTIONS 
Is there anything about her/his  behaviour that is causing you concern? 
What are you hoping (child) will gain as a result of attending Seasons? 
What are you hoping you will gain as a result of him/her attending? 
 
The second interviews were  held a week or two after the children had completed the 
Seasons programme.  
POST-PROGRAMME (PHASE 2) QUESTIONS 
Show parent/caregiver hopes for both child and themselves recorded at pre-programme 
interview. 
For each: 
Has this behaviour stayed the same  increased  decreased 
Has your child gained (insert parents pre-programme responses) 
          not at all    to some extent to  a great extent 
Have you gained (insert parents pre-programme responses) 
          not at all    to some extent to  a great extent 
What, if anything, has (child) shared with you or told you about the Seasons programme, in 
ǇŀǊǘƛŎǳƭŀǊ ǿƘŀǘ ƘŜκǎƘŜ ƭƛƪŜŘ ƻǊ ŘƛŘƴΩǘ ƭike, or how it has made him think, feel or behave 
differently? 
Was the programme held at a venue that was satisfactory?   (locality, comfort, safety, 
accessibility)   yes  no 
Was the programme held at a time that was satisfactory? 
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   yes  no 
Is there anything else you would like to say about the Seasons programme and the impact it 
has had on (child) and/or yourself? 
 
Companions Reflections 
In their weekly written reflections they were asked to particularly consider: 

a) Were there any barriers to children sharing or participating? 
b) Were there signs that children are developing coping mechanisms? 
c) How can you tell? 
d) What indicators did you notice today that children have used: 

¶ The opportunity to express, acknowledge, normalise and integrate their grief 
experience 

¶ A place to tell their story, to be heard, and supported 

¶ Been in an environment that nurtures self-mastery, self esteem, affirmation, trust, 
confidentiality, acceptance, peace, hope, the uniqueness of each individual 

¶ The freedom to express and acknowledge the range of grief and loss reactions and 
to ask questions 

e) ²ŜǊŜ ǘƘŜǊŜ ŀƴȅ ƻǘƘŜǊ ŎƘŀƭƭŜƴƎŜǎ ƻǊ ōǊŜŀƪǘƘǊƻǳƎƘǎ ǘƘŀǘ ƻŎŎǳǊǊŜŘ ƛƴ ǘƻŘŀȅΩǎ ǎŜǎǎƛƻƴΚ 
(verbal or nonverbal, unusual or unexpected). 
 
 
Professionals/referrers 

1. If you have ever referred children to the programme, what is your opinion of its 
effectiveness for those children? What feedback have you received about the 
impact programme participation has had on children you have worked with? 

2. Are current programmes meeting the needs of some children and not others? 
3. In your professional opinion, is there a need for more support, information and/or 

education for children suffering loss?  If so, do you have any thoughts about what 
form this might take? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 59 

Appendix 4  Tables   9 - 20 
 
Table 9: Gender of children       
        

 Number 

Girls 37  (51%) 

Boys 36  (49%) 

 
Table 10: Age bands of children 
 

 Number 

5 to 11 yrs 54  (74%) 

12 to 16 yrs 19  (26%) 

 
Table 11: Ethnicity of children  
 

 Number  

Pakeha/European 44  (60%) 

Maori 26  (36%) 

Other 3  (4%) 

Also interviewed were parents of 3 Indian children (from 2 families) who completed 
Seasons programmes earlier in the year. 
 
¢ŀōƭŜ мнΥ bŀǘǳǊŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƭƻǎǎ 
 

 Number 

Separation 34  (47%) 

Death 23  (31%) 

Multiple loss 14  (19%) 

Imprisonment        2  (3%) 
 

(Multiple loss here refers to a child experiencing multiple causes of loss, generally a death 
and parental separation.) 
 
¢ŀōƭŜ моΥ /ƘŀƴƎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ƻǊ ƳƻƻŘ ōȅ ƎŜƴŘŜǊ 
 
Girls  n = 31   Boys   n = 26 
 

 Stayed the 
same 

Decreased 
 

Increased No response 

Girls 7 (23%) 20 (64%) 4 (13%) 1 (3%) 

Boys 7 (27%) 16 (62%) 1 (4%) 2 (8%) 

hƴŜ ǇŀǊŜƴǘ ƛǎ ǊŜŎƻǊŘŜŘ ǘǿƛŎŜ ŀǎ ǎƻƳŜ ƻŦ ƘŜǊ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊǎ ƘŀŘ ǎǘŀȅŜŘ ǘƘŜ ǎŀƳŜ ǿƘƛƭŜ 
others had increased. 
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Table 14: Achievement of ǇŀǊŜƴǘǎΩ ƘƻǇŜǎ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ōȅ ƎŜƴŘŜǊ 
 
Girls  n = 31   Boys   n = 26 
 

 Not at all To some extent 
 

To a great 
extent 

No response 

Girls 3 (10%) 15 (48%) 12 (39%) 1 (3%) 

Boys 1 (4%) 12 (46%) 12 (46%) 1 (4%) 

 
 
¢ŀōƭŜ мрΥ /ƘŀƴƎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ or mood by nature of their loss 
 
Separation  n = 29  Death  n = 17      
Multiple loss  n = 9  Imprisonment  n = 2 
      

 Stayed the 
same 

Decreased 
 

Increased No 
response 

Separation 4 (14%) 21 (72%) 2 (7%) 2 (7%) 

Death 6 (35%) 8 (47%) 3 (18%) 0 

Multiple loss 3 (33%) 6 (67%) 0 0 

Imprisonment 1 (50%) 1 (50%) 0 0 

hƴŜ ǇŀǊŜƴǘ ƛǎ ǊŜŎƻǊŘŜŘ ǘǿƛŎŜ ŀǎ ǎƻƳŜ ƻŦ ƘŜǊ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊǎ ƘŀŘ ǎǘŀȅŜŘ ǘƘŜ ǎŀƳŜ ǿƘƛƭŜ 
others had increased. 
 
¢ŀōƭŜ мсΥ !ŎƘƛŜǾŜƳŜƴǘ ƻŦ ǇŀǊŜƴǘǎΩ ƘƻǇŜǎ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ōȅ ƴŀǘǳǊŜ ƻŦ ǘƘŜƛǊ ƭƻǎǎ 
 
Separation  n = 29   Death  n = 17 
Death/separation  n = 9  Imprisonment  n = 2 
 

 Not at all To some 
extent 

To a great 
extent 

No response 

Separation 1  (3%) 13  ( 45%) 14  (49%) 1 (3%) 

Death 3  (18%) 9  (53%) 4  (23%) 1 (6%) 

Multiple loss 0 4  (44%) 5  (56%) 0 

Imprisonment 0 1  (50%) 1  (50%) 0 

 
¢ŀōƭŜ мтΥ /ƘŀƴƎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ƻǊ ƳƻƻŘ ōȅ ŀƎŜ ƎǊƻǳǇ 
 
Younger group n = 43  Older group  n = 14  
 

 Stayed the 
same 

Decreased 
 

Increased No response 

Younger 12 (28%) 26 (60%) 2 (5%) 3 (7%) 

Older 2 (14%) 10 (71%) 3 (21%) 0 

hƴŜ ǇŀǊŜƴǘ ƛǎ ǊŜŎƻǊŘŜŘ ǘǿƛŎŜ ŀǎ ǎƻƳŜ ƻŦ ƘŜǊ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊǎ ƘŀŘ ǎǘŀȅŜŘ ǘƘŜ ǎŀƳŜ ǿƘƛƭŜ 
others had increased. 
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¢ŀōƭŜ муΥ !ŎƘƛŜǾŜƳŜƴǘ ƻŦ ǇŀǊŜƴǘǎΩ ƘƻǇŜǎ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ōȅ ŀƎŜ ƎǊƻǳǇ 
 
Younger group n = 43  Older group  n = 14  
 

 Not at all To some extent 
 

To a great 
extent 

No response 

Younger 2  (4%) 20 (47%) 20 (47%) 1 (2%) 

Older 2 (14%) 7  (50%) 4  (29%) 1 (7%) 

 
¢ŀōƭŜ мфΥ /ƘŀƴƎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ƻǊ ƳƻƻŘ ōȅ ǘȅǇŜ ƻŦ ǇǊƻƎǊŀƳƳŜ 
 
After School  n = 40 (70%)   In School  n = 17 (30%)  
 

 Stayed the 
same 

Decreased 
 

Increased No response 

After school 9 (23%) 26 (65%) 3 (7%) 2 (5%) 

In School 5 (29%) 10 (59%) 2 (12%) 1 (6%) 

hƴŜ ǇŀǊŜƴǘ ƛǎ ǊŜŎƻǊŘŜŘ ǘǿƛŎŜ ŀǎ ǎƻƳŜ ƻŦ ƘŜǊ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊǎ ƘŀŘ ǎǘŀȅŜŘ ǘƘŜ ǎŀƳŜ ǿƘƛƭŜ 
others had increased. 
 
¢ŀōƭŜ нлΥ !ŎƘƛŜǾŜƳŜƴǘ ƻŦ ǇŀǊŜƴǘǎΩ ƘƻǇŜǎ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ōȅ ǘȅǇŜ ƻŦ ǇǊƻƎǊŀƳƳŜ 
 
After School  n = 40 (70%)  In School  n = 17 (30%) 
 

 Not at all To some extent 
 

To a great 
extent 

No response 

After School 2 (5%) 19 (48%) 19 (48%) 0 

In School 2 (12%) 8 (47%) 5 (29%) 2 (12%) 

 
 
 

 


